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Abstract

This research collected data about international trends and techniques used to
teach studio art courses through distance learning. The study presemsiitiorabout
methods of curriculum and instruction, background information about teaching
face-to-face art courses and transitioning to online instruction, the amdimeof
dedicated to online studio art courses by students and instructors, and details about
educational resources and projects. The information provides ideas and methods to solve
problems in art education through distance learning and speculates about the patlagogi

effects of international classes.

This self-report survey was sent to online studio art instructors at postsgcondar
institutions in the international arena. The instructors responded to a setsemERNtS
and questions regarding trends and techniques used to teach studio art courses through
distance learning. This resulted in standardized, quantifiable information feonibens

of the focused population. Data collection method was e-mail.

Of the professors surveyed, the most successful part of teaching studio art online
was listed as the ability to reach a broader population. The most frustratingapdisted

as skepticism on the success of studio art taught online and students’ lack @&neeperi



with technology. The majority of professors considered an international popubdti
students to be a multicultural learning opportunity despite language hagiggnsy-eight
percent of the instructors surveyed felt that online art instruction held the pbtenti
become more prevalent in the future because of accessibility, cost effiestsy and
technological advancements. Recommendations about techniques and trends of online

studio art courses have been provided based on the research data.
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CHAPTER 1: INTRODUCTION

Prior to World War | and continuing through the Great Depression, the arts held a
lively presence in American school curricula. But government support of the &td shi
to the war in decades that followed, and then after the Soviet launch of Sputnik in 1957,
curricula took a dramatic turn toward more math and science content. In the78& a
movement in social and multicultural content began to stimulate interést wisual arts
disciplines. In a rapidly changing world, visual arts education can teach sthdents
observe, envision, innovate through exploration, and reflectively self-evaluatarle
has shown no evidence that visual arts courses cause standardized test scoresitto rise
mental habits taught in the visual arts are all important to successfulideseers

(Hetland & Winner, 2007).

Influences that affected the resurgence of the visual arts in the lastebesked
of the 20" century included national goals and standards; discipline-based art education,
or DBAE; postmodernism; constructivist teaching; and new technology (W.aly.).
Technology assisted the resurgence of the visual arts through new equipmentsand tool
that affected both the study of art and the creation of art. Out of all advanbedltgy,
computers are taking over everywhere, including the arts. Two themes must beeatidres
when the computer is involved in art education. The computer can be used to create and
manipulate images, which falls under art making. Students may perform tasks such as
create plans for sculptures, produce finished virtual objects, or electrosicaiiya
sketch and manipulate the image in various computer programs. Computer-assisted
methods of working have revolutionized commercial art and altered the curriculum for

students who plan to enter the field. The other theme that must be discussed with



computer technology and art education is pedagogy. Students may use CD-R®BIS or t
Internet to research video clips, print resources, or view virtual museums. Ivbbesttst
find these resources motivating and engaging (Walling, 2001).
Computer Technology in Education

Computer technology is a tool that can be used simply for enrichment, but the
increased availability of computers has increased the use of technoldyy.skcbnd
half of the twentieth century, electronic technologies began taking over outizsly
through wired and wireless networks, televisions, handhelds, phones, and a vast array of
digital and analogue devices. These technologies have transformed the waylipeppl
relax, learn, play and work (Krug, 2004). The computer has been a rapidly growing
phenomenon in American education during the 1980’s according to the United States
Bureau of the Census (Sontag, 1987). The percentage of public schools that used
computers rose from 18 percent in 1981 to 85 percent in 1984. A prediction was made at
a 1983 conference about computer use in higher education that within 20 years books
would be replaced as the major delivery system in education and computers would take
their place. It was also predicted that the number of microcomputers woulasiadrg
20 times on college campuses, and that during the 1985-86 academic year institutions
would begin to cope with increased demands for technology by providing more

computers to more faculty, students, and courses than ever before (Sontag, 1987)

Not all forecasts were as positive, however. Some feared the impact of
computerization on the structure of knowledge and of society. Many criticsdext the
possible adverse psychological and sociological dimensions of long term computer use

from childhood to adulthood. Psychological dependence on computers, information



passing for actual knowledge or wisdom, and cognitive structures being repl#ted wi
bits and pieces of unrelated data were a few of the skeptical criticismsestese
computer use in education. Psychological effects of computer hackers andsteenpul
programmers have already been noticed because these individuals are sdriogunde
technology and become addicted to the illusions of power and complete control. It is
especially hard on young computer addicts to relate to persons rather than machines
They become conditioned to a realm of logic, order and predictability, whilgdées not

follow a neat, preplanned program (DiBlasio, 1983).

Despite the threat of psychological dependence on computers, the rapid
proliferation of computers, the Internet, and cyberspace technologies has changed
students’ expectations and skills as well as their lifestyles and thénesathink.
Cyberspace has created a generation that is eager to share storielsensth-itends
and strangers alike—for exciting feedback. Students would rather go onling wittha
their friends than talk on the phone or go over to the same friends’ houses to visit (Lai,
2002). Participation in interactive networks lacking hierarchy has prepareddahem
educational experiences that are “interactive, nonlinear, non-hieraretétabktructured,

and cross-cultural” (Lai, 2002, p. 34).

An increase in promotional commercials and the use of advanced technologies
has caused a change in classroom students’ expectations. Students have lealued to va
the “conversational learning style” of distance education courses2Q@2, p.34).
Student-initiated and student-centered classroom dialogues create nemhanded

learning environments that better facilitate open and honest discussiongjceatisants.



The nature of virtual classes offers a lack of fear of being judged by onsisghy
appearance and attributes which can lead to a more professional relationstdpthewar

class and classmates.

According to Lai (2002, p. 34), educational systems and teachers can not dismiss
the “technosocial life” to which students have become accustomed. The burden then
becomes that of the educators to understand new technologies, new learninggrocesse
and the dynamics of virtual class interaction. The conventional class must morpn from
set of buildings, room, schedules, and face-to-face interaction into an ongoing @oces
coordinating communication and interaction through technology (Lai, 2002). A virtual
classroom is different from computer-enhanced or distance education ardithgtior
online learning. Definitions of distance education focus on the use of technology in
making distance, not time, more flexible. Distance education slasag involve satellite,
video, or teleconferencing in which students must still appear at fixed locatitnes
same time. Computer-enhanced and online learning focus on technological tools used in
the classrooms, not the way the tools affect classrooms and schedules (Lai, 3802). T
notion of “electronic learning communities” described by Krug (1997-98, p.29, as cited
in Lai, 2002, p.35) explains the virtual class as a place with intercultural cocatiani

interactive flexibility, and no sense of distance or time.

With the change in personal interaction among students and the advancement of
technology, the challenge for computer use in education is to strike a balancenbetwe
what is possible by technology and what is desirable in the educational situations

Learning environments would not be realistic or constructive if computers took tkee plac



of classroom instruction. Computer-mediated instruction should present opportunity for
well-designed programs that would improve the overall quality of instructionggid
1983). There is a general agreement among researchers that studenisentgin t

percent of what they hear, forty percent of what they see and hear, and sexenty-f
percent of what they see, hear, and do (DeVries, 1996). Successful distancerducati
programs can provide interaction that incorporates seeing, hearing, and doing $PeVrie

1996).

Computer Technology in Art Education

Changes are being made in “fine” arts as students explore alternatives to
traditional methods of art making (Walling, 2001). Can art be taught in a world without a
classroom? If chemistry can be taught in virtual labs, can art be taugtitad studios
(Southside Virginia Community College, 2009)? More than 80 years ago correspondence
courses began the trend of teaching without a physical classroom. More receimity, onl
distance education has followed suit with virtual classrooms. A virtual educaton i
may seem unthinkable when one considers the rich sensory and cognitive experiences of
making art. Has technology advanced so much that we do not need the basic tools to
teach art? But then again, were paper, paint, and clay not new technologiep@nthe
And did Charles Csuri not use the new technology of a computer to create the first
computer-generated artwork in 1963? According to Krug (2004), art educatorsaare at
point in which positions, practices, and policies concerning the effective use of
technology in learning must be critically analyzed. How can technology dxtieély
integrated to support and enhance pedagogical practices in art education gpigrticul

basic courses in studio art?



Many art teachers believed that computer-assisted instruction wed saly for
subjects like mathematics (DiBlasio, 1983). The use of computers by antistst
instructors for creative expression was limited by cost and availalliyng the past
few decades, a decrease in computer cost and the development of software fahese by
average consumer has offered many artists the chance to discover comuliteesra

potential for creating new visual images (Greh, 1986).

Some art instructors view computers to be a delivery system for instruction only,
while others see it as a tool to create an art form itself. Still oth@nstiie computer
only as a research tool for art education (Gregory, 1997). The key is to notedhenddf
between computer-assisted art instruction and computer-generatedkartwor
Computer-assisted art instruction involves a computer to help the instructortieath a
art. Computer-generated art employs a computer as a medium for producotutie
artwork. Advantageous computer use in learning situations needs to be examined in all
disciplines, including art education. Art educators and psychologists such agrnhe
Bruner, Lowenfeld, McFee, and Piaget all agree that learning can odcierelfy and
effectively through logically ordered content and sequential actiyD&asio, 1983).

Computer technology is the very essence of logic and sequence.

Studio Art Courses through Distance Learning

Computer-assisted art instruction was the focus of this research project.
Instructors that provide computer-assisted art instruction may also havsettigdeints use
the computers as tools to create art, but the instruction techniques were the foa#l point

the study. To narrow the direction of this research even further, | focused ostémeeli



learning aspect of computer-assisted art instruction rather than corapsisted art
instruction in a regular face-to-face classroom. Computer-assistedtauction can be
conducted through distance learning along with many other courses. In a \werklwe
have a social need for cross-cultural and cross-technical connections (Hicks wi883)
better way to focus on these connections and an increase in technology thanitoavor

distance learning atmosphere?

Distance learning has become so popular that higher education is undergoing a
change, both in the United States and internationally. As recorded in the Uniesigbtat
the turn of the 2% century, more than 1,600 postsecondary schools offer 54,000
Internet-based courses to approximately 1.6 million students enrolled in onlinescours
and degree programs (Hansen, 2001). Internationally, distance education courdes woul
benefit countries that lose prospective students and citizensitbethef studying abroad.
For example, in the 1990s China had a decline in excellence in their school sydtem a
work force because their top students studied abroad for education and then remained in
that country The Economist2009). The distance-education trend is expected to continue.
According to a report by Merrill Lynch & Co., the New York-based finahci
management and securities firm, the global demand for U.S. higher education is

forecasted to reach 160 million students by 2025.



CHAPTER 2: REVIEW OF LITERATURE

History of Distance Education

Correspondence Courses

According to Hansen (2001, p. 1002-1004), the contemporary distance learning
movement actually dates back to the midt@ntury and is based on European influence.
English scientist Isaac Pitman offered instruction in the use of his new “plaqaogjr
shorthand method by utilizing Great Britain’'s “Penny Post” mail systien356,
Charles Toussaint, a French educator, and Gustav Langenscheidt, a Germman write
opened a correspondence school in Berlin, Germany. William Sewell, senior tutor at
England’s Exeter College stated that “though it may be impossible to bring sisesna
requiring education to the university, may it not be possible to carry the unjversit

them?”

When the United States began correspondence programs, they mainly targeted
women. In 1873, the Boston-based Society to Encourage Studies at Home offered
two-dozen correspondence courses in history, science, art, lisgfatanch, and German.

By 1882 the society had more than 200 faculty members, 1,000 students, and tuition only
cost $3 a year. Before the innovative thinking of one woman, lessons were mailed to
students, completed work was not returned for comments, and there was no practice of
exchanging letters for communication between students and teaheesEliot Ticknor,
daughter of Harvard University Professor George Ticknor, was creditecheittida of

mailing lesson plans, books, engravings, photographs and maps once a month to students

throughout the country. The students were then required to take notes on their readings



and mail them back for evaluation. The same year that Ticknor launched her operation,
the lllinois Wesleyan University in Bloomington became the firstodistaed university
in the United States to offer correspondence education that could lead to both

undergraduate and graduate degrees (Hansen, 2001).

Just as the debate over electronic distance learning continues today, ctiiteques
labeled correspondence courses inferior to the traditional classroamg.s8#veral
universities refused to recognize Wesleyan degrees that were obtaglgdisol
correspondence study which led to the phasing out of the program. Despite theaguestio
raised about the academic integrity of correspondence courses, public demeamskihc
during the 1880s and 1890s. It became a widely held notion that geography, age or
occupational factors should not prevent an adult from obtaining a cdéggee (Hansen,

2001).

In 1881, mail-order Hebrew courses began being offered to prospective
clergymen by William Rainey Harper, a young teacher at Baptist Theal&@eminary
in Morgan Park, lllinois. Harper was soon recruited to teach correspondence @burses
other institutions because of the popularity of his program. He began a program in 1885
at the Chautauqua College of Liberal Arts in upstate New York, and in 1886 he started
another program at Yale University. America had a growing appetite foataiuel

enrichment (Hansen, 2001).

Thirty-two professors from several universities, including Harvard, lawh€the
Correspondence University in 1883. It was based at Cornell University and offered home

study in many academic disciplines. The operation unfortunately had neither a st
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charter nor the authority to grant degrees and was shut down after a fewkearit

was not granted the approval of its founders’ home universities (Hansen, 2001).

In 1892, William Harper had another major breakthrough for correspondence
education. He became the first president of the University of Chicago abtisbstd a
“home study” department that advanced the legitimacy of distance educsdiaosef,
2001, p. 1004). In 1886, he had published a book that discussed the advantages and
disadvantages of correspondence study. As president of the University of Gindago
founder of the correspondence program, he continued to refute every disadvantage,

including the lack of face-to-face interaction (Hansen, 2001).

The personal magnetism of an instructor is often felt by pupils for ydardtaty

have ceased to come in contact with him. Some teachers... exert upon the
students an influence for good which cannot be estimated. Such influence the
correspondence student does not feel; such stimulus he does not receive... If the
personal stimulus furnished by the teacher is absolutely necessary to [obtain]
good results on the part of the student, then two-thirds of the oral instruction
given is valueless; for it is safe to assert that two out of three teagkerse

such influence on their pupils, their work being purely mechanidahgen, 2001,

p. 1004)

According to Hansen (2001), not only did Chicago’s correspondence program
survive criticism, it sparked other initiatives. By 1914, more than a dozen coleges
offering correspondence instruction in the United States. For example, RamiesBtate

College (now University) focused on farmers that were seeking bettertevgy®w crops
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and raise livestock, while the University of Wisconsin created a vocational
correspondence program that partnered with the Milwaukee Merchant Manufacture
Association to provide job-training for factory workers like blueprint reading and
mechanical drawing. There were also schools that awarded degrees véthorihg

students to meet traditional academic standards; these corresponderaaptbgt

falsely guaranteed high-paying jobs to graduates were awardetletlod tdiploma

mills” (Hansen, 2001, p. 1005). Suspicion was cast on all correspondence courses thanks
to the increase of diploma mills in the™@entury. The United States Office of

Education issued a report in 1961 that declared diploma mills were confusing the public

and damaging legitimate and reputable correspondence schools.

Distance Learning through Radio and Television

Thomas Edison had an enthusiastic forecast of education. In 1919, he likened the
future of teaching to movie shows in every classroom. He envisioned studentslisigram
for good seats to watch the videos, the only textbook needed was for teacher’s use, the
films and moving objects would do the teaching, and all youths would be educated

(DiBlasio, 1983).

Film teaching will be done without any books whatsoever. The only textbook
needed will be for the teacher’s use. The films will serve as guidepobtssto t
teachers’ instructional books, not the books as guides to the films. The pupils will
learn everything there is to learn, in every grade from the lowest to theshigh

The long years now spent cramming indigestible knowledge down unwilling

young throats and in examining young minds on subjects that they can never learn
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under the present system will be cut down marvelously, will be eliminated, and

the youth of every land will at last become actually educated...

The moving object on the screen, the closest possible approximation to reality, is
almost the same as bringing the subject itself before the child, or takiokilthe

to the object...

By making every classroom and every assembly hall a movie show, one hundred
percent attendance (will be assured). Why you won’t be able to keep boys and
girls away from school then. They'll get there ahead of time and scramble for
good seats, and they’ll stay late, begging to see some of the films over again. I'd
like to be a boy again when film teaching becomes universal. (DiBlasio, 1983, p.

39)

With the development of long-range radio in the early 1920s, the federal
government granted broadcasting licenses to more than 200 colleges and school boards.
More than 10 percent of all U.S. radio stations were delivering instructionabprogng
through educational institutions by 1923. However, only one college-level credit course
could be obtained over the radio by 1940 (Hansen, 2001). The invention of television was
another boost for distance learning. The University of lowa was thedusagonal
institution to broadcast instructional programming via television in 1933. New York
University also used distance-learning through the television in the late. 1960s
single camera in the classroom and a teacher standing before a claSsniiee”

Semester” series was aired on national television (Hansen, 2001, p. 1005).
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A well-established instructional television system of distance edudaéigan in
China in the 1960s. The Dianda system became one of the largest education systems with
the capability to enroll upwards of 100,000 learners (Zhang, 2005). India introduced
distance education in the 1960s as well with correspondence courses offeredaiodrural
underserved communities (Sharma, 2005). Multiple technologies to teach distance
education courses began to emerge in the 1960s. The University of Wisconsin launched a
program in 1963 that combined TV and radio broadcasts, audiotapes, and
teleconferencing. The project was rudimentary but it proved that distamoextea
students could benefit greatly from multiple presentation modes of educatioraaitcont

(Hansen, 2001).

Great Britain’s Open University followed the success of the Wisconsincpioje
offering distance learning via television, radio and other media in 1969. In Europe, the
United Kingdom’s Open University was followed by UNED in Spain in 1972,
FernUniversitat in Germany in 1975, the Open Universiteit in the Netherlands in 1982,
and Universidade Aberta in Portugal in 1988 (Conway & FitzPatrick, 2005). The “open
university model” was primarily offered as a second chance to people that diginthiea
opportunity to achieve a university degree in their youth (Conway & FitzPatrick, 2005

p.78).

In 1970, Bernard Luskin, vice chancellor of Coast Community College in Costa
Mesa, California, designed a television correspondence course. His modeldravolve
teacher delivering a lesson via multiple televisions to a classroonh\ilte students.

The students could call in and leave questions for their professors on telephonengnsweri
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machines. Coastline Community College in Fountain Valley, California, feliicive

Luskin model and began broadcasting courses via public television to other institutions
Orange County; they were serving 18,500 students in Southern California by 1976.
During the 1980s, this distance learning model spread throughout the country (Hansen,
2001). Internationally, India established the first open and distance educatiorsityiver

in 1982. As early as 1986, India’s National Policy on Education stated that in order to
address learning for all, the future thrust must be in the direction of open and distance
learning. The government of India established the National Open School in 1989 to
provide primary, secondary, higher secondary, vocational, and life-enrichmentnpsogra

to students from ages 14-76 (Sharma, 2005).

Distance Learning through Computer Technology and the Internet

There have been many predictions about educational applications of computers.
Though it can be appreciated that traditional methods are superior in someiarsfuct
circumstances, many predicted in 1982 that children would one day be receiving
academic education from home computers and attending school only to learn social
graces. It was forecasted as early as the 1960s that computers wiouitdsaéis equal or
superior to traditional classroom instruction on all tests (DiBlasio, 1983). With the
development of the Internet in the mid-1980s, the landscape of distance learninglchange
again. The New Jersey Institute of Technology was the first U.S. educatistitaltion
to deliver online undergraduate courses, and the University of Phoenix followedtBuit wi

the first completely online degree programs in 1989 (Hansen, 2001).



15

Distance learning through the internet and, in particular, online degreempsogra
have begun to democratize education (Carr-Chelman, 2005). The Internet has been
described by various writers as “a tool for research, a method for communainguil
and a forum for interaction” (Sweeny, 2004, p. 76). Populations that have not had access
to education because of geographical location, job status, or physical handicap can now
have access to higher education. Online education can not only shorten the distance
between an elitist education and the rest of society, but it can also ineneagenity
among participants in order to create strong bonds among socially diverse groups
(Carr-Chellman, 2005). “The lack of traditional spatial and group constraints tha@ans
virtual communities are often heterogeneous in social characteristics ssifebyale,

gender, ethnicity, and socioeconomic status” (Carr-Chellman, 2005, p. 3).

The Internet has opened up very important space for progressive and democratic
communication, especially for activists hamstrung by traditional comate

media. This alone has made the Internet an extremely positive development.
Some have argued that the Internet will eventually break up the vise-jikefgri

the global media monopoly and provide the basis for a golden age of free,

uncensored, democratic communication. (Carr-Chellman, 2005, p. 4)

When the term distance learning is used, it is implied that learners aregtiys
separated from the main source of instruction as with correspondence cobeses. T
delivery of instruction to geographically dispersed individuals or groups through various

technological means is the basic description of distance learning. Connection and
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interaction between and among teachers and students is very important to distance

learning and essential to the advancement of the educational processyGIreg9).

Computer Technologies Used With Distance Learning

Technology is key to distance learning because arrangements are predgminant
media-based. Various technologies used for distance learning includeesatell
broadcasting, cable programming, videodiscs, and computer networking (Gregory, 1997).
Some of the resources used in technology-mediated activities between testaderds,
and educational resources include cultural institutions, professional expertss on-li
databases, printed information, visual materials, or instructional program@riega(y,

1997).

Computer networking.

Computer networking is one of the most effective ways to communicate with one
another and to access information resources over long distances. Basicalpuéecom
network is formed when local area networks (LANS) are set up in classrodices,of
and buildings. The file server is connected to all of the computers so different caampute
can use the same application software. There are thousands of city, siate/,reg
national, and international networks that link to the LANs, which are in turn linked to the
internet — a vast global system of interconnected computer networks (Gre@@ry.

The only things required to connect to this worldwide network is a modem or other form
of internet access and communications software such as Internet Expisegié¢

Navigator, or Mozilla Firefox.
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According to Gregory (2007), there are various ways that teachers andtstude
can use computer networking in distance learning. Electronic mail (§impibbably
the most common application used to provide interpersonal communication between
students and teachers. A network user can send a message to a person on the same
network or persons on other networks through the Internet. The message could be sent to
a single person or to a group of people to create group interaction. Another important tool
for distance learning is the electronic bulletin board system. Bulletin kgateims allow
users to discuss topics of special interest and interact with others throuigtethet in
various cities around the world. The electronic forums give students the opportunity to

interact with local experts and conduct remote research from home.

Integrated services digital network.

An advancement in technology called the Integrated Services Digital Networ
(ISDN) made it possible to have access to video-conferencing, interatgvisios, and
various other learn-at-home services. Because of the multimedia andtineeasgpects
of ISDN, it offers interesting possibilities for improving art instruction gnapublic’s
access to art resources. ISDN is a highly flexible communicatiorensystwhich data is
compressed so as to be transmitted over copper telephone lines or optical fitbens |
ways to transmit information as never before because it is completely midgdemat.
The largest advantage ISDN has offered distance education is the aliltyverge
image, voice, text, and video into one signal which allows for multisensory inberacti

between persons and resources (Gregory, 1997).
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Interactive strategies.

Current technologies that can promote interaction include low- and high-end
interactive strategies. Low-end interactive strategies thaektvely inexpensive,
effective, and easy to organize may incorporate formal and infatondént study groups,
peer reviews, group viewing sessions of video material, and correspondenciesctivit
Computer enhanced interactive strategies are considered high-end. Thete enclail,
computer conferencing, and utilization of electronic bulletin boards to post notices,
assignments, and comments. These high-end strategies can provide excitinggalohe
and rewarding experiences despite being more expensive and requiriig certa
technologies (DeVries, 1996). In one research study, it was concluded that the mos
important tools used by students for online courses included grades, assignment
instructions, feedback about completing assignments, e-mail, and lectureHaotes &

Parrish, 2006).

Current International Trends of Distance Learning

The open access of information and learning opportunities does hold the
possibility of democracy in education. As information is moved to the many populations
from different economic and social classes, some fear online educaticaisnayiden
the gap between haves and have-nots. For example, a South American farmer in a poor,
rural town would not have access to new streams of revenue through Web design skills
e-commerce. He or she may not even have access to electricity or telepmactetess
high-speed internet that could also provide a connection to institutes of highei@ducat

(Carr-Chellman, 2005).



19

In the coming decade, higher education seems likely to split into two distinctly
different sectors: (1) two hundred or so institutions that deliver high quality,
face-to-face teaching for those slated to become social elite2)eselEral
thousand semi-campus, semi-cyberspace, hybrid organizations — colleges,
universities and business firms — ready to pump instruction and credentials to a

flexible global workforce. (Carr-Chellman, 2005, p. 6)

In the following sections, | will illustrate the current trends in actiele of

international regions.

China.

An important motive for distance education can be observed in China. “In a
country like China, which has 1.2 billion people, the demand for education is so great that
traditional education cannot be expected to meet the needs” (Zhang, 2005, p. 27). The
ability to meet the needs of large masses of people is another strong beneiiteof onl
education. The Chinese government has assured students in distance education that their
degrees will be of equal value to conventional college degrees. However, many Chinese
are skeptical about the quality and credibility of online education offenrngsfbreign
countries. Not only are there language and culture barriers, but Chineseitiesvers
maintain strict test administration through the use of photo IDs at assapatihs. This

ensures high credibility and prevention of cheating (Zhang, 2005).
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Taiwan.

Just as in many other places around the world, the Taiwan government has
assigned the Internet and online distance learning the responsibility to ¢paiolge
between lower-income and rich households, rural and urban areas, elder and younger
generations, females and males, low and high educational levels, and geogeaqhical
spatial constraints. Unfortunately, the digital divide in Taiwan is no lessegpAccess
to the internet is limited in rural areas, and those that have access do not alveay®ha
Information Technology (IT) skills to effectively and efficiently applgheology (Qi,

2005).

Africa.

Immense and complex challenges affect countries of Africa when moving into
technologically-advanced learning. The potential of digital information and
communication technologies to offer opportunities like never before areontedrwith
challenges of access, costs, and quality. Government officials and edunatoghout
Africa are searching for ways to make more universities fastereex before in the
history of higher. Yet, democracy in Africa is not about open access to e-learmng; i
about freedom of expression, peace and equality. There is a question of cost, dred also t
disappearance of societies and cultures with the change of information andhleafitin
the implementation of e-learning in Africa, there is a very real risk ofnndethe gap

between the haves and have nots (Carr-Chellman, 2005).
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Europe.

Several issues are at play in Europe with regards to online learning. The issues
revolve less around innovation and more around how to make online learning work in the
long run. There is not much discussion about social inequities and injustice with online
services, but “the danger that computers create new elites isCeal*Ghellman, 2005,

p. 68). Language is an issue in that there are so many different languages spoken i
Europe, along with honor regarding culture. These agendas affect the ideayafti@co

of qualifications across borders and credit accumulation through online coursework.

Ireland.

A case study was conducted on Ireland’s framework for online education. Ireland
was relatively late providing an open university model at the higher educatemi¢he
European context. One of the largest debates has been over the usual lecturénand sem

format of traditional universities in Ireland.

...The advent of virtual learning environments (VLES) has turned the Web into a
potentially highly efficient educational tool offering both the possibility of
developing and disseminating a wide range of interactive multimedia-based
learning materials and discussion tools for exchange of ideas betweeamndearn

and teachers and among learners themselves. (Conway & FitzPatrickp208b

Turkey.

According to Gursoy (2005), Turkey is a country with limited resources and a

high demand for extending educational opportunities. There is a large gap between
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rhetoric and reality in distance education. Educators and governmenti®fficiaurkey

took the initiative to create an educational system with the support of their gomérnme
and the Turkish Council of Higher Education (TCHE). Large investments helpeddo brin
advanced technologies to the existing distance education program. Distacagon

was developed in Turkey in the 1980s at Anadolu University, and is still the only
institution to offer distance learning in the country. Several universitiesmifme

certificate and degree programs including Middle East Technicaiblgt8ilgi, and

Bilkent, while Sakarya, Karadeniz Teknik and Firat Universities offer onboeses. A
report by the TCHE provides information that the development of new distance educati
programs is encouraged, but the cultural, social, and economic realities of the country

make a negative impact on distance education.

United Kingdom.

The United Kingdom’s interest in e-learning is similar to the United Stateere
is a high level of Web access in both countries — 55% of those living in the United
Kingdom and 57% of those living in the United States have Internet access. The
expectation that e-learning would increase efficiency by bringing dovis wbde
enhancing students’ learning experiences is of great interest to tieel kimgdom. The
interest is also driven by the U.K. government’s objectives to increaseietrtin in
U.K. higher education closer to the United States’ level. The target is thabfG&U.K.
population should have higher education experience by 2010. The United States currently

has 60% of Americans with a higher education experience (Simpson, 2005).
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United States

According to Carr-Chellman (2005), web-based education in the United States
has become one of the hottest new training modalities. More than one-third of all
four-year colleges and universities offered some form of distance educeti®f, and
by the year 2000, more than 56% of those institutions were offering distance @ducati
programs with more than 3 million learners involved in distance education opportunities
Recent advances in Web-based design tools and the fear of open-markettmoniyzeti
fueled the fire for a variety of organizations that have become attractedatocdist
education. America is the fastest growing of all international mawiat regard to
Web-based degree and certificate programs. The reasons for this growtle ian open,
permeable higher education system, the efficiency value of Web-based degraengst
the independent nature of online learning and America’s love of independence, the

history of vocations in higher education in America, and the myth of the meritocracy.

In the United States, Jones University was the first all online univerggino
regional accreditation (Carr-Chellman, 2005). Offering a wide varietyiwigpily
master’s and bachelor’s degrees in business, education and communications, the
accreditation caused a stir by the American Association of Universitg$3mt that
pointed out Jones University did not have many of the specific requirements enfprced b
traditional universities. The issues are raised due to loose quality contiwdmsas and
unscrupulous entrepreneurs such as those that create diploma mills. Despgmcthie
Web-based education system promised efficiency because there is no nesa:for t

Time and money are saved while educational goals are met. Americans as anhol
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quite interested in not only saving time and money, but also attaining successtelymple
independently. There is also a myth of meritocracy in America that is afpbaleared
belief. Basically, anyone can become anything in America; sooalrds are given to
those that demonstrate talent and ability or merit, rather thalthyefamily connections,
or popularity. The idea of this system is considered a myth because our society is
constantly made aware of IQ and SAT scores, college admissions, and incels éhiat

are strongly linked to family wealth and parental education (Carr-Cae]I2005).

American higher education has evolved away from liberal education and toward
vocational goals. As early as 1930, Abraham Flexner, American educatoaandtgrof
Johns Hopkins and Harvard University, conducted a study and review of universities in

England, America, and Germany.

It is strange that the general American public is utterly at sea dsatoceducation

is, as to what purpose the college serves, as to where the line should be drawn
between mere tricks, vocational training, practical experience, ane:attell
development...Some of the reasons for the low quality of college education | have
already given, but there is one more, reflective tone and spirit of Ameifican |

that is especially important. The American wants to get ahead...It is no
exaggeration to say that most college students look upon college as a means of
getting ahead in life, for them the college is largely a social anetiathl

affair... Almost no one at the top has been deliberately trained for his post;
anybody may, if really able, become anything — banker, executive, general,

diplomat, scientist, editor — whatnot. (Carr-Chellman, 2005, p. 151)
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The increase of vocational degree programs and the decline of undergraduates
majoring in philosophy, literature, and sociology is a sign of Americans waotmef
ahead. One of the main justifications for open access to higher education is to alew thos
that want to advance their careers to have access to traditional collegdseie of
vocational courses in online education is very strong. Most cybercourses are geared
towards vocational advantages such as business administration, webmastetiprediuca
leadership, information technology, and computer literacy. The courses about

Shakespeare or Impressionist painters are rarely offered onlineGlaiman, 2005).

Removing Cultural Contexts in International Distance Learning

Distance education is by definition borderless. Enroliments in distance educati
programs have progressed from local to national to regional to international agdordi
Blight, Davis and Olson (1999, as cited in Latchem, 2005). This means that distance
education can possibly forge international networks and partnerships, internzgioneali
curriculum, promote virtual staff and student mobility, and encourage highettieduca
have a more international outlook. Several universities are excelling at this. The
University of Southern Queensland, Australia, provides award-winning undeatgadu
and postgraduate programs for 6,400 international students from over 100 countries. The
United Kingdom Open University not only laid the foundation for open learning across
the world, but today provides distance education courses that are considered among the
world’s best to 130,000 students online and 30,000 students a year that are located

outside the United Kingdom (Latchem, 2005).
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According to the British Columbia Task Force on Internationalization (1993, as
cited in Latchem, 2005) students must be prepared by universities to live and work in a
diverse and independent world. It was suggested by the Australian Natcardl &3
Employment, Education, and Training (1992, as cited in Latchem, 2005) that graduates
need to be capable of contributing to intellectual, cultural, economic, and social
development at the international level, and must be able to be employed enywithe
world with a level of internationally practiced professionalism. In a stuatyctoimpared
Australian, Canadian, European, and American educational systems, de Wit (1995, as
cited in Latchem, 2005) listed several items that the universities needddeeahat
could all be accomplished through distance or virtual learning. These needs included a
curriculum infused with international, intercultural, and international developstedies,
cross-border teaching and staff-student exchange, and international editabor credit

transfer and credentialing.

A few educational researchers have claimed that distance education &aseenh
cultural awareness (Lai & Ball, 2004). Multicultural approaches to eiducaelp
students and teachers to share, explore, and critique their own cultural exgserienc
identities, assumptions, and interpretations. With face-to-face interad¢tidenss can
interpret each other’s cultural backgrounds through sensory cues. But with online
learning, some believe that culture is removed when the students appear thveaak ot
names on a screen (Lai & Ball, 2004). When this article was written, the authors
discussed a removal of culture because the students could not see body typdsshairsty
clothing, skin colors, gestures, or mannerisms, and they could not hear each other’s

accents. In the current era, the only part of culture that is lost in cybelisghe smell of
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a student’s cologne or body odor because the technology exists at all ueiw¢ositear
students, and for the most part, to see students as well. Online education is not merely a
computerized version of face-to-face education. It is a learning environvitents own

communicative logic and dynamic (Lai & Ball, 2004).

Virtualization of courses addresses questions such as how can cultural
mechanisms be recognized online and how do increased time-space flexibility and
text-based communication result in communicative dynamics. Online comnaomiisat
one way that culture comes into play with online learning because the wrippenses
often read like they were being spoken (Lai & Ball, 2004). It is “writteguage which
has been pulled some way in the direction of speech” (Lai & Ball, 2004, p. 24).
“Netspeak” is so interesting as a form of communication because of thé¢ nehgs on
characteristics belonging to both sides of the “speech/ writing divide'&([Ball, 2004,

p. 24). When students participate in discussion boards, they often use their regional

dialects and slang (Lai & Ball, 2004).

Spain’s Instituto de Empresa (IE) business school ranks as one of the world’s top
ten campuses. It has plans to go global with undergraduate education. The oew rect
Santiago Iniguez, has said that the courses will have close ties witifiegagychology
students will see how organizations work, art students will learn to run auctions, and
architects will learn to deliver projects on time and on budget (The Economist, 2009).
This global ethos is both positive and possible, but what of the cultural roadblocks

between nations? Can enough cultural contexts be removed though online learning that
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international courses are effective? Studies are still being conducteid topic because

international distance learning is such a recent endeavor.

Technology and Art Education
Art and art education have been directly involved with technology throughout
history. In 1986, a strong case was made for the inevitability of combining new

technologies with traditional forms of art.

The issue of the impact of technology on the arts is more than a question for
cultural historians and aestheticians... It poses a central problem for the
development of arts policy because technological applications constantlyastrike
the fundamental idea of artistic creation...There are two views that onekean ta

of technological progress in our contemporary culture. One can assume that
technology... is a catastrophe; or one can believe that it is an ever-growing pile of
discrete and wonderful events moving society toward some sort of utopia... We
should not think in terms of art versus technology. Art has always interfaced with
technology, whether in the ancient techniques of casting bronze, still with us, or in
lithography, now in its third century, or in photography. Wonderful
cross-fertilizations are possible when new technologies interact with the old.
Some scholars argue that Mond&8sulevard des Capucinés an image that

would not have been painted before the advent of photography. Photography
rendered a similar blurring of images, especially in the early decdues w

shutters and film stocks were slow... Art and technology are twins. (Winston,

1986, p. 198)
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Examples of art and technology interacting can be viewed throughout history. For
example, Brunelleschi created the first modern perspective painting giigla
vanishing point. One peered through a hole drilled in a wooden board; the painting was
actually on the board facing away from the viewer, but the viewer looked through the
hole at a reflection of the image in the mirror. “Contemplation of the rel&ifpns
between art and technology leads to the realization that as a society, we pregtaed

to provide mirrors for our Brunelleschis” (Winston, 1986, p. 200).

Despite the evidence of art and technology being intertwined, there aretorstruc
in the field of art who reject technological changes based on the perception thashuma
make art and machines do not. They believe that skill in watercolor technique is good
while skill in developing imagery on a computer is not good. Though watercolor brushes
and computer programs are tools that can be used to create surfaces of color, one is
traditional and the other is often deemed not acceptable (Hicks, 1993). It istintgre
that this negative attitude would persist during the “Age of Aesthetigsivhich
increasing technological changes are paralleled by an expanding wartdldfcks,

1993, p.42).

Support for New Technologies in Art Education

“Media arts” is a term that relates to new electronic technologdiesrrénan
traditional materials such as paint and clay (Hicks, 1993, p. 42). This includes
computer-generated images, animation, multi-media involvements connecting sound,
photography, television, or video tapes and a computer. Components of the media arts

include laserdisc and CD-ROM players, interactive television, fax andnoapkines,
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laser color printers, and pen-held devices for computers. Artistic sgithitat can be
completed with media arts may include robotics, telecommunication, fiber pgtsrs,

and the combining of traditional imaging processes with those of machines (Hicks, 1993)
These technologies and components are important because they can used in connection

with art courses through distance learning.

There are three important reasons why art programs need to include technology
and the media arts as well as the traditional arts. As a language, aliatki¢s cave
dwellers, but the current age of information and communication brings with it a need for
a renewed awareness about the communicative role of visual imagery, (EBOIB).
There is a growing importance of visual symbols, iconography, and complex
communication systems throughout the world. Communication has become defined as a
system which incorporates more than two languages and more than one mode gf deliver
simultaneously (Hicks, 1993). This multidimensional form of communication is lgirect

related and complementary to distance learning.

A second reason for the inclusion of technology into the art classroom is the
growing importance of technology-related aesthetic decisions on individualiumchc
levels. Aesthetics is the sensitivity, appreciation, concern, and study oy bEaeit
parameters of aesthetics have had to be redefined for the information age tmall
diversity, increased connections with technology, and to provide greatengleasd
social relevance. The new definition of aesthetics includes an extended vogadbular
greater focus on process, openness to collaboration and cooperation, a revised definition

of originality, greater focus on spontaneity and the unexpected, an expectagozater
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diversity of imagery, greater focus on cross-cultural and cross-techomgaaions, and

a look for closer relationships between art and science, mathematics, engireret

even manufacturing (Hicks, 1993). Today aesthetics and ergonomics are identical.
Customers that want to purchase goods are interested in choices, performance,
convenience, and personal identity; choice and identity are directlydrétedesthetics.
The old Bauhaus motto “Form follows function” has been reversed. In the information

age, “Function follows Form” (Hicks, 1993, p. 45).

The third factor for including technology in art education is a growing soeed
for “connectionism.” Connectionism, or a web of connections, is also an important part of
distance learning. Interactivity or inter-connectedness through cqlluberes, satellites,
and fiber optic systems has become a phenomenon of survival for the majority. Even in
the art classroom, there is a need for meaning, holistic thinking, and a synthesis of
information. Instructors need to integrate traditional tools, processes, aaadivay
thinking about art with new tools, new processes, and the thinking skills needed to

synthesize diverse concepts and complex information (Hicks, 1993).

Support for including the media arts in existing art programs comes from the
world of art and from major arts advocacy groups. The National Art Education
Association and the National Endowment for the Arts vocally support the mediadrts a
advocate the initiation of professional meetings, conferences and isstdutelp
upgrade art teacher skills in the use and teaching of the media arts (Hicks A993)
technology expands, the world of art expands, and this leads to the creation of more art

related career opportunities tied to new technologies. With the future of economy
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innovation and bringing new products on line are necessary for survival. In order to be
innovative, ideas must be free-flowing and workers must be creative and weltextiuc

If a person has the ability to demonstrate art knowledge and art proficiency, hendi she
have a better chance of getting a job in the workplace of the future. Though inslustry
more focused on technical training, skills like perceptual development, creativity
problem-solving skills are becoming increasingly desirable by workexrglobal

economy (Hicks, 1993).

How Computers Assist in Art Instruction

Whether for political, economic, or personal reasons, computers are not in most
art rooms (Greh, 1986). Art educators are sometimes skeptical of introducing
computer-assisted instruction into the art classroom because of the asauthmiti
computers are only suited for subjects like mathematics (DiBlasio, 1983)ualigct
computer use can be included with art instruction in both content categories and cognitive

stages of art learning.

The content categories of facts, skills, established and frontier art coreegt
aesthetic values can all be addressed through computer use in art educatidheAls
four cognitive stages of learning can be taught through computer use. Students can
acquire information through lecture, reading, demonstration, and direct arieexpe
reinforce their new knowledge by practicing skills through repetition and tiefiec
integrate the new understanding and skills with existing concepts and gextienadiz

and be tested on their new understanding in the real world of art through arieriticis
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Computer-aided instructional strategies can be used in presentation and
enrichment. Two modes of presentation are tutorial strategy and drill anad@r&ctur
strategies for enrichment include problem-solving, simulation, games, and/injso,
the presence of computers in art education can help create an attractioddotsstvho
may find little interest or value in the realm of art. Art discovery, problelvirgy and art

production can now be as much fun as any other computer diversion (DiBlasio, 1983).

Art instructors need to embrace technology rather than be passive recipients.
However, in doing so, they must teach their students that technology can have political
social, and environmental consequences. Students must recognize — through the help of
their instructors — that technology is about us, we are responsible for it, and tve mus
respond and interact with responsibility. Finally, what the realm of art inasdsso hard
to maintain must be embraced along with technology; namely, students dretdesike
must sometimes do without television, calculators, headphones and computers ® achiev

a healthy balance (Gregory, 1997).

Improved format of art courses.

Technology has the potential to improve not only the status of art programs, but it
can also improve the format and success of art courses. The use of interatttimeadia
(IM) in the learning environment provides a level of visualization not possible with
traditional media (Cason, 1998). Interactive multimedia is being explored agesland
universities because of its effectiveness in terms of “learning outcomesuaiet
satisfaction” (Cason, 1998, p. 338). Though IM is not always conducted via computer

instruction through distance learning, many of the principles are still the same
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Research has proven that IM can contribute to the attainment of higher-order
understandings and choice of appropriate search strategies in thinking amgl alvdut
art (Cason, 1998). For example, the traditional format for the art history surhey is t
instructor-moderated slide lecture — or the “art in the dark” method — in which student
view a vast number of unfamiliar images and are expected to absorb the iiformat
(Cason, 1998, p. 337). Cognitive psychologists and educators have confirmed that
learning is a process of knowledge construction, not knowledge absdpéson, 1998).
Resnick (Reeves, 1993, as cited in Cason, 1998) has identified three principles of

contemporary cognitive theory that support IM.

The first is that IM programs can be designed to present problem situations i
which students must retrieve and construct knowledge (Cason, 1998). Using IM, students
can study artworks in interdisciplinary contexts enhanced by aedio animation, color,
video, and graphics. The linear or hierarchical sequence of traditional nelx¢ ca
eliminated so students can access and associate information in any oreek. desir
Research skills and problem-solving skills can be honed through a linkage of topies as t

learner builds a comprehensive knowledge about art.

This ability to retrieve and construct knowledge relates to Resniattside
principle that the ability to acquire new knowledge depends upon existing knowledge and
the effectiveness of a student’s knowledge-seeking strategiedl-desgned IM
program can lead to the construction of knowledge and the development of thinking skills

(Cason, 1998).
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The third cognitive principle recognizes that learning is context-depenbent; t
meaning assigned to a concept depends on the situation or context in which the concept
was first introduced. Unlike knowledge that can be compartmentalized, art ig afbod
knowledge in which the meanings of concepts vary from one case to another. Another
benefit of IM programs is that a “situated learning” environment is aeéatehich

students make connections between multiple contexts (Cason, 1998).

Computer use in art production.

Computer use in art production has expanded with the help of interactive graphic
systems such as paint software. Unfortunately, recent research has shideactiers
use software in ways similar to how they taught before they had a computer in the
classroom (Freedman, 1991). This lack of change does not draw on the strengths of
computer hardware and software. Often students enjoy the production process on
computers because of a variety of reasons. Making changes or correctaigeswsgith
computers is much easier than working with other media. Computer graphics production
also makes it possible to keep an image while at the same time change it, alsoknown a
“seriation” (Freedman, 1991, p. 41). This allows students to take more chances when
working at the computer. Another interesting aspect is that students seem to us
production accidents in different ways. Students sometimes believe that things that
happen unexpectedly on the screen produce a more interesting image than what the
student had in mind, and the accidental works of art are often kept instead of thé origina

idea (Freedman, 1991).
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Computer Use in Art Departments in Higher Education

Even though microcomputers had only been commercially available in America
for 11 years, the fourth basic revolution in the history of communications had begun as
the United States was being transformed into an information society indrEO80s.
Several factors contributed to the assumption that computer technology was an
increasingly important influence on higher education including the growing depende
of society upon the technology, more computer literate college-bound high school
graduates, expanding educational computer applications, and lowering costs @frbeardw
and software. Though computer technology was being used to perform admueistrati
research, and instructional functions in higher education, art study had the imayg of be
indifferent to computer applications. Though the art discipline was not as dependent on
computers as other areas such as science and engineering, profesgoastificid could

not afford to ignore the growing educational role of technology (Sontag, 1987).

According to Sontag (1987), a study was conducted as recently as 1985 regarding
the use of computer technology by art departments in higher education. A quesionnair
survey of two sample groups was conducted during the 1984-85 year to gain overview of
art department involvement with computer applications in higher education. The six
guestions included on the survey were information on program size and degrees; three
guestions on the extent of computer applications in the areas of administratiachresea
and instruction; a question about the potential future role of computer technology in art
programs; and a question to identify the most significant factors limitimgrduand

future department computer applications. If respondents did have computer irsalvem
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in their program, they were asked to complete an additional 12 questions about computer
use within department administrative, research, and instructional areas; Awras a

random sample of 309 art departments while Survey B was comprised of 161
departments having either terminal graduate degree programs or amentalf at least

200 majors.

The computer role in instructional program is of most interest to this rbséarc
Survey A, only 5 % had a significant computer role in instructional program and only 9%
had a significant role in Survey B. Sixty-six percent of those surveyed in theup gr
listed no computer role in instructional programming, and 39% in the B group described
no use of computers. Despite the lack of computer involvement by art departments, there
was as strong interest expressed by art chairpersons in expanding conyaitement.
Several factors affect the low computer involvement including a lack of facydgrtese,
the high cost of computer technology, limited department budgets, competition of
administrative computer needs with academic computer needs, inadequat®ealucat
software, limited understanding of the potential of computer technology, and a lack of

planning (Sontag, 1987).

Current Trends of Distance Learning in Art Education
According to Gregory (1997), satellite instruction to art students began in the
1960s with a teacher being broadcast live from his or her studio into receivirrgatass
at various locations. According to Quality Education Data in 1994, satellite itnatruc
accounted for approximately 15% of distance education in the United Stagg®(Gr

1997). According to the research performed in the mid-1990s, most curricular affering
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available through satellite broadcasting included science, math, and femeggage. A
few providers offered art instruction via satellite though. DistanceniregAssociates of
New York and the Massachusetts Corporation for Educational Telecommunications
offered live telecourses on the following art topics: watercolor paintiagyidg,
commercial illustration, political satire, commercial cartooning, ahdistory.
Professional development courses in art education were also broadcagtliita at

various sites across the United States.

New technologies hold incredible potential for the art education community. The
Internet can provide not only a new form of communication, but new forms of “visuality”
(Sweeny, 2004, p. 80). Sweeny (2004) defines visuality as the complex sociological and
biological relationships between what we see and how we see. The Web providas a spa
to construct art, share art images, and hold discussions using both words and pictures.
Museum collections are just a click away. Images that have never apiejanad, slide,
or poster format can be available on the Web instantaneously with the help ofla digita
camera or a scanner, and a computer. For example, the photos of prehistoric caves at
Vallon-Pon-d’Arc were discovered in 1995 and posted on the web before they appeared
in any journals, books, or newspaper articles. Artists like Christo and JeaauaeCl
posted images of their photography proj@tte Gateson the web so the entire progress

of the installation was recorded (Gregory, 1997).

The exploration into distance learning with art education is in the initge sta
Online learning has already carved its place in education, and art edacatbexoming

“cyberfaculty” (Lai & Ball, 2004, p. 20). The web is being used to create art, pageana
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and exchange conversations in words and pictures (Lai & Ball, 2004). Technology has
become a delivery system for art instruction, a creative learning medrewgloring
cultural diversity and global connectivity, and a professional development resouace
instructors (Gregory, 1997). Instructors believe that interaction is a%ey fsr any
distance education program. For some faculty and administrators, the atfsttmee

hours of lecture per week in the same classroom at appointed times makeg distanc
education unacceptable. Others consider the traditional model of learning &drarteo

student destitute (DeVries, 1996).

A Report from The Ohio State University

A teaching associate in the Department of Art Education at The Ohio State
University taught a web-based distance education course entitled “EthsiddAVeans
of Intercultural Communication—Online” (Lai, 2002, p. 34). Some of the technologies
employed include chatrooms, discussion forums and e-mail. The professor uskd visua
audio, and video learning resources, along with syllabus, assignments, and course
readings that had been digitized to be provided via the Web. Information was alganize
so students could conduct investigations of course ideas and issues through inquiry,
reflection, questioning, analysis, interpretation, and writing. Online maecald be
browsed, read, or printed out from student computers so the students could study when
and where they wanted. WebCT was the program used to manage and secure the course

website (Lai, 2002).

Students are required to communicate with each other and with the instructor by

writing messages that are exchanged over the Internet through e-maskra list
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discussion forums, and chatrooms. Online participants use these tools to contact
each other to express their ideas, to solve problems, to complete and post
assignments, and to receive feedback from their peers and the instructor. (Lali,

2002, p. 35)

In virtual classrooms, textual messages are exchanged asynchronously. This
means that the communication is transmitted intermittently rather thasteady stream.
As one student noted, this could be a positive aspect because unlike on campus, response
time did not have to be limited due to class time. When conversations were online, more
people could respond to topics (Lai, 2002). One important note with online discussions
was the lack of social cues in an online environment. In some cases, this resulted in
students paying more attention to the content of messages (Lai, 2002). In otinees)sta
students became frustrated with the ambiguities in etiquette and politeloststudents
seemed to enjoy the anonymity and permanent written record in chatroomsoasdid

through the following student interviews (Lai, 2002).

| was more than fine with not knowing who | was talking to. That way no
judgments could be formed, and it was easy to open up more and speak your mind.
| was glad to see that people weren’t scared to voice their opinions. (Lai, 2002,

p.36)

| don’t have to hear the professor lecture and go home and try to remember what
they said. | can always go back online and read it again and again and make sure
it sinks in as opposed to trying to write down everything the professor says and

trying to remember notes or key points of the lecture. (Lai, 2002, p. 36)
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The professor prefers to call the class a “virtual” class so as to maimta
conception that the class is a “virtualization” of the conventional class. The diidsal
is no less real, nor does it imitate a conventional class (Lai, 2002, p. 34). The classrooms
and class schedules are simply more flexible for student and teachepgataticin the
electronic learning community. The professor has addressed issuessth&oan more
flexibility such as how often should students and instructors gain access, how often, for
how long, and which communications tools would work best in certain circumstances.
The process of virtualization of the class removes the constraints of clasgraoe)
class schedule, and face-to-face meetings and turns that freedom intsuresy s,

2002). Student comments about the format of the virtual classroom include the following.

| could stay home. | learn better from doing it on my own...from reading the
material. | don’t have to rush. | have a time frame that | know | have to follow

but still I can do it in the morning, or | can do it at night. (Lai, 2002, p. 35)

It helps you become organized in a way. You know you have a deadline, and you
have to meet that deadline, and if you don't, then, okay, that's my grade. It helps

you focus on what you have to do. (Lai, 2002, p. 35)

The biggest problem | had was most people waited until Friday or Saturday to do
most things, so you couldn’t really respond to anybody until then. Since it was the
due date, you had to do it on Saturday, so for me it sort of ruined my Saturdays.

(Lai, 2002, p. 35)

This course seemed to be successful with “technosocial” students that would take

the initiative regarding their education (Lai, 2002, p. 38). The instructor found thgt ma
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of the students began to seek out other means of interaction with fellow students such as
telephone, e-mail, and instant messenger, as well as face-to-fagegsig@ne last

positive that the professor noted was the potential to help students improve theg writ
skills and understand the importance of writing about the subject of art due taytig la

text-based format of the course (Lai, 2002).

Examples of Distance Learning in Studio Art Courses

Many examples of distance learning in studio art courses are beginnintatesur
in research circles. For example, a student described how she used local bodedi
systems to complete an independent research project in a class calledtharCity” at
Empire State College in New York. The project involved posting a log of museum and
gallery visits in the New York City Metropolitan Area. On-line dialogtas generated
by those who read her essays (Gregory, 1997). The following exampksaessful

courses or programs that involve distance learning and studio art.

Northern Arizona University.

In an example of interaction strategies in a studio art course, a professrataug
course entitled “Drawing and Presentation Techniques of the Twentieth Century.” The
course was considered hands-on and taught through interactive television at Northern
Arizona University. There were 149 students enrolled in the course that was ti@hsmi
to two sites on campus, one remote and to a public access cable channel. The students
enrolled in the course came from a wide variety of backgrounds and orientations. Some
had substantial backgrounds in art while others had never previously taken an att cours

The professor made the expectation of participation known immediately (3eV9@6).
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In explaining the goals of the class, the students were told that they would share
their art assignments across distance using the available technologywalsia
pad-cam which is a horizontal camera that projects three-dimensional objects ont
television screens, three remotely controlled cameras, and five telepharfeiline
students to call the live broadcast. The interaction between students and the
professor and between the students and their peers commenting on art work was

pivotal to the overall success of the course. (DeVries, 1996, p. 183)

In order to sustain a high level of interactivity among students in differest sit
and the professor, several tactics were used that support the Fulford and Zhangs(1993, a
cited in DeVries, 1996, p. 183) study that explored student satisfaction with instraction i
a distance learning course. A split screen was used to allow participae¢saindshear
each other. Extra points were offered to students if they could be called ah&sess of ¢
time and told to be prepared to contribute to specific topics — a technique that was done
randomly by class roster. As the operators in the control room zoomed in on students tha
made their comments, the professor complemented their discussions and encouraged

everyone to participate (DeVries, 1996).

According to DeVries (1996), the three hour class was broken up with hands-on
demonstrations and step-by-step exercises. This created a partycgiatosphere along
with breaking up the monotony of a long class. In addition, professors and invisesl arti
were video taped in front of their artwork and the videos were presented duritesthe c
with the artist available by telephone to respond to student questions. The instasctor

available for communication by e-mail to all students which allowed for instadb&ck
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from the instructor and the opportunity for the students to discuss projects with the

instructor or other students at various locations.

The satisfaction and performance of the course, and how the students learned the
materials, were evaluated by anonymous questionnaires. The overallepasdi
encouraging feedback was collected via e-mail, written comments, and faxvd heost
common comments were that the course should be offered in the technology distance
environment on a regular basis and the students were satisfied with leaanthgtahce

with the interactive strategies that were employed (DeVries, 1996).

Impact North Carolina.

In a study to promote distance learning in art education, Impact Northr@arol
implemented a regional collaborative project in 1992. The project was creatgadieex
how ISDN technology and telephone lines can be used to enhance learning and improve
teacher education. Teachers and students at three rural public schools and ahropala
State University were given an ISDN communication infrastructure whahdzd
access to videoconferencing equipment, multimedia workstations, and a variety of

software resources that were saved on a LAN file server (Gregory, 1997).

Each multimedia workstation consists of a computer equipped with an ISDN
board, a scanner, a digitizing tablet, and software that enables students a& one sit
to use images, text, and voice to communicate with students at another site.
Students prepare slide shows with pictures they have scanned or drawn

themselves using a paint program and then present their slideshows to viewers at
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another site using the videoconferencing capabilities available.{Gre97, p.

47)

The students’ learning was enhanced by the ability to access a véimapges
and information from art museums and other institutions through the internet (&rego

1997).

School of Visual Arts in Manhattan.

At one of the largest undergraduate art colleges in the United States, desktop
videoconferencing is used for more than 5,000 students. The School of AitiébVA)
in Manhattan uses CLI's Cameo Personal Video systems to allow students aradarsst
at SVA to discuss artistic concepts and display projects. SVA chose the dgskérpss
to share art during classes for affordability, convenience, and ease of tarc®is
learning is also accomplished through this program. Renowned artists and S\ facul
members David Biedny and Bert Monroy conducted a class on computer-based design
from their studios in California. Students in Manhattan could see the artists thineugh t
Macintosh-based Cameo systems and watch them work on a large projectedadlisplay
the computer screen. They were also able to show their work to the instructorsaitd ha

critigued by Biedny and Monroy over video link (Walsh & Reese, 1995).

Distance Learning in Art Education: Successful or Unsuccessful?

There is a great deal of debate about technology and educational reform with
distance learning. With colleges and universities rapidly moving courses a&wed ent
degree programs to the Internet, some educators are excited while athers a

apprehensive (Mehlenbacher, Miller, Covington, & Larson, 2000). Several courtselrela
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issues have been researched in online courses. In one study, it was found that learning
styles made no difference in perceptions of students regarding the coursearkher

found evidence to advocate for distance learning based on retention raie &+arrish,
2006). A study showed that students who did well academically in general did well with
online courses, and those that did not do well with grade point average did not do well
with online instruction (Harris & Parrish, 2006). In a study that was conducteddiet
1985 and 2002, analysis was conducted on distance education literature regarding
achievement, attitude, and retention. The results indicated that many applio&tions
distance learning outperformed their classroom counterparts while mdogped

poorly in comparison (Bernard et al., 2004). Just like any traditional classroama) virt
classrooms use different strategies for effectiveness.

The Milken Exchange on Education Technology (1998, as cited in Krug, 2004)
suggests seven contextual dimensions for gauging the effectivenesgatinge
technology within educational settings. These dimensions include:

1. Are learners using technology in ways that deepen their understanding of
subject area content and, at the same time, advancing their knowledge of
themselves, other peoples, and the world?

2. Is the learning environment designed to engage participants in
research-proven learning practices, rigorous curricular content, and
contemporary technology?

3. Is the educator fluent with technology and does she/he effectively use

technology to the learning advantage of her/his students?
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4. Is the education system changing sufficiently to systematically tneeteeds
of learners in a knowledge based, global society?

5. Is the school-community relationship one of trust and respect, and is this
translating into mutually beneficial, sustainable partnerships in the area of
learning technologies?

6. Are technologies, networks, electronic resources, and support available to
meet the educational system’s learning goals?

7. Is there agreement on what success with technology looks like? Are there
methods in place, and time scheduled, to assess learning and report results?
(Krug, 2004, p. 4)

Art educators along with educators in general have reached a crossroadshin w
they must analyze their own positions, practices, and policies concerningeftese of
technology in learning. Technology can not be effective without proper use. “Teginolo
by itself is a hollow god...The answers do not lie in the machines; they lie, as they
always have, within ourselves” (Krug, 2004. p. 5). Three areas must be examined for
effective use of technology: literacy, fluency, and integration. Technditeggcy affects
the arts through the use of “appropriate technology to communicate, solve probléms, a
access, manage, integrate, evaluate, and create information to improve laadrimg a
acquire lifelong knowledge and skills in the’@entury” (Krug, 2004, p. 3).
Technological fluency is the affect on educational settings and whasaegekills and
knowledge are needed for fluency. Finally, technological integration is the main
“pressure point” because educators must infuse technology in the educatiimgs set

(Krug, 2004, p. 4).
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Statement of Problem

My research of recent literature showed that while distance learning m othe
subject areas has been used successfully for many years, the use of studiagirt t
distance learning was a relatively new and emerging field due to advacbedlogy
and more cyber courses. | believed more research needed to be conducted to find out
what techniques were successful or unsuccessful in studio art coursesheugiit t
distance learning. The initial problem was to discover what studio adctsts were
teaching on-line and how they have changed or adapted studio content to on-line
instruction. A strand of inquiry is to learn how an international on-line studis claght

change studio art content.

Statement of Hypothesis

The research was based on knowledge obtained during four semesters as a
Graduate Teaching Assistant of a studio art course and one semester of pagiciza
three-credit studio art course through distance learning. The survey quegiens w
compiled from questions that arose while teaching and taking those courses,aas well
research discovered during this thesis project. The initial goal was tcstamtewhat art
instructors were teaching on-line and how they have changed or adapted studio content to
on-line instruction. The secondary goal was to learn how an international onatiine st

class might change studio art content.



49

CHAPTER 3: METHOD

Sample

The research study was approved by the East Carolina University Behawibra
Social Sciences Institutional Review Board (See AppendiRA¥earch was conducted
through Internet Boolean searches to find colleges and universities thajla)studio
art courses and b) possibly taught studio art courses through distance learnimgniwhe
instructor that could be a research participant was located, a contact framik,aad
telephone number were added to a list of the target research population. A final list of
110 American contacts and 39 international contacts were compiled. In additioniso the |
assembled, the International Society for Education through Art (INSEA)&anatibnal,
professional art education organization, agreed to send the survey out to their
membership via listserve. This action increased the number of internationaitsdryta
687 potential participants (J. Sanders, personal electronic communication, July 22, 2009).
The letter describing the research project and the survey link were @ nhoatites

contacts compiled through research as well as the INSEA list-serve.

Instrument

There were four sections of the survey. The first sectiorBaakground
Informationwhich requested information about the instructors’ professional backgrounds.
The second section w&mline Studio Art Course Informatiofhis section inquired
about the online studio art courses that the instructors taught including the level of
student, the amount of coursework, and the tools and techniques used to teacinste

The third section wa®pinions on Studio Art Courses this section of the survey the



50

professors could discuss the success or issues they have had with teachinguolidine s
art courses. The fourth and final section of the surve\Bffasts of International Online
Studio Art CoursesThe purpose of this section was to find out opinions of instructors
with regards to effects of teaching an international population of students through
distance learning. The following is the letter and survey that the target populat

received.

Letter.

April 9, 2009

Dear Professor,

| am presently working on my Master of Education in Art EducaidBast Carolina
University. As part of my degree requirements, | have began an educatseaich
project that will help me learn more about trends and techniques of teaching gtudio a
courses through distance learning. The purpose of the research is to providarpecess
and valuable information about the topic to assist instructors in their teaching@isdea
Surveys will be completed by an international group of college and univergsityciioss
that currently teach studio art courses through virtual classrooms. The soveey c
methods of curriculum and instruction, background information about teaching art
courses online, speculation about the effects of teaching an international student
population, and details about educational resources and projects.

If you are receiving this survey letter, it is because your name wasd lialanline studio
art courses either because you are a potential professor that could skeélye or you
are a dean or department chair that could forward the survey to potentialgnofess
Please forward this link to any instructor in your department or universitjetaies or
has taught a studio art course through distance learning. The feedbackd tiecigh
this survey will provide instructors or other educational representatives wéit aahel
methods to solve problems in art education through distance learning in their own
settings.

| realize your schedule is busy and your time is valuable. However, | hopket#
minutes it will take you to complete the survey, or forward the link to potgbéssors,
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will help provide strategies that are successful in teaching studio asesdthrough
distance learning.

Please simply click on the following link to begin the sunigte: Each question must
be answered for the survey to advance.

http://www.surveymonkey.com/s.aspx?sm=IESJ1NOni12JPgY9nB5jZA 3d 3d

Thank you in advance for your participation. | would appreciate your completithe
survey by May 8, 2009. If you have any questions about the study, you can contact me at
434-547-8391 or through e-mail at ksj0706@ecu.edu.

Yours truly,

Kathryn E. Sheldon
Kathryn E. Sheldon
East Carolina University

This research study, UMCIRB 09-0321, was approved by the East Carolina University
Behavioral and Social Sciences Institutional Review Board. Please call 252-744-2914
with questions or concerns



Survey.

International Trends and Techniques Used to Teach Studio Art

1. Background Information

1. In which country is your university or college located?
Countryz [ ]

* 2. Which department are you a member of at your university or college?
g
.+
* 3, How many total years have you been teaching?
() 1-5 years
() s-10 years
(O 1115 years
() 16-20 years
O 21-25 years

* 4. How many years have you been teaching studio art courses online?
O 15 yoars
() 6-10 years
(O 1115 yaars

* 5, Did you teach studio art courses in the classroom before switching to
online instruction?

Q) ves
QO no

* 6. When you began teaching online art courses, which of the following

helped you gain the knowledge needed to provide technological integration?
(Check all that apply)

E] The cellege/university provided in-service courses on distance learning coures
I:l I took courses on my own Eime to learn abouk distanca learning Instruction

E] I already had the technolegical knowledge reguired to teach a distance learning course

I:l Qther (Please lst another way you obtained kKnowledge Tor technalgical integration)
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2. Online Studio Art Course Information

* 1. How many online studio art courses do you teach per semester?

* 2. Please check the level of students that you teach. (Check all that apply)

I:l Undergraduate students

D Graduate studants

D Other {please specify )

* 3. Please check the type of online class you teach. (Check all that apply)
E] Studio Art for art majors

I:l Studie Art for non=-art majors

E] Other {please speacify)

* 4, How do you offer your art courses through the university or college at
which you work?

OI Hybrid class: traditional classraom and distance laarning

O Distance learning anly
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* 5, How much time per week do you spend preparing for each 3 credit hour
online course?

O lass than 320 minutes
O between 30 minutes and an hour
O hetwesn 1 and 3 hours

O between 2 and 5§ hours

O mare than 5 hours

O Other (please specify)

* 6. What is the maximum number of students you can have in your 3 credit
hour online course(s)?
‘ |
=
* 7. What is the average number of students you typically have in your 3
credit hour online course(s)?
‘ =
.|
* 8, Do you utilize teaching assistants from your university that contribute to
grading or support for your 3 credit hour online course(s)? If yes, how
many TAs do you typically request?
‘ =]
£
* 9. What is your estimate of how many average hours your students spend
working on the coursework you provide per course?

O less than 20 minutes

() vetween 30 minutes and an hour

O betwesn 1 and 3 hours

() vetween 3 and 5 hours

O mare than 5 hours

O wWe have never conducted a student survey at the end of the courss

O GOthar {plaase spacify}
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* 10. Below is a list of readily available virtual resources, Which strategies do
you use for basic communication, lecture, and teaching studio methods for

your online art classroom? (Please check all that apply)
Constantly utilized Frequently utilized  OTten utilized Raraly utilized N

@) Q

=

E-mail

Course Managerment
Software (Blackboard,
Moodle, WebCT, ete.)
Wirtual meeting
programs [Centra,
Adobe Mesting, atc.}
Chat programs
[Skype, AIM, atc.)

CEl: CLJ
Ol Or)
CiEL; Ol

O O
O O
O O

Qther (plaase spacify]

* 11. Below is a list of educational resources. Which do you use for your online
art classroom? (Please check all that apply)

Constantly utilized Frequently utilized Oftan utilized Rarely utilized

=
=

Websites) Inbernet
Textbook{s)

Online Textbook{s)

Suggested book{s) far
reading

Online suggested
beek(s) for reading
Online articlels) far
revie

Wirtual library (Citation
Linker, Digital
Callactions, E-Journal
Fortal, atc.)

O O 0O 0000
O 0O 0 0000
O 0O 0O 0000
L1 O] OO0
L) O OLOC S

Other {pleaze specify)
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* 12, Which educational resources have you created or do you provide for

your online art classroom? {Please check all that apply)
Constantly utilized Frequently ubilized Oftan utilized Raraly utilized

Class website (athar O O O O
than what is provided
by class management
software)

CO-ROMS or DVD-
ROMS

Wideos of instructor
carnpleting
demanstration

Wideos af professional
artists at wark
Tllustrations to show
step-by-step
instructions
Animations te shaw
step-by-step
insturctions

=
=

O O O
O OO0 OO
O OC OO
s ofe eie
o ofe 636 o

Other (please spacily)

* 13. Which graphics programs do you require or provide for your students in

your online art classroom? (Please check all that apply)
Reguirad Frovided Dptional

Pk programs O O O
O O

B

Widea capture software

Animation software

QO
OO
00O
0000

Web design saftware

Other (please specifiy)

* 14. Which devices do you require or provide for your students in your online
art classroom? (Please check all that apply)

Raquirad Providad Dptional

Digital camara D O O
Wideo capture device O O O
9 O O

Other (please specifiy)

=
B

QOQOs
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* 15, How is technology used in your online art education course? (Please
check all that apply)

Constantly utilized Frequently ubilized Oftan utilized Raraly utilized

=
=

Create computer
generated art
Cammunicatian with
instructer
Communication with
other students
Retearch estays ar
papars

Combine digital
irmages with ather
madiums in studia art
Create virtual art
exhibits of studic art

Ol Ol O
O CO0O0O0
©C CCOOO0O
@ S36 626 O
@ efe 680 O

Othar (plaase spacify]

* 16. What materials do you require students purchase for their art projects?
(Please check all that apply)

Required Optianal

=
2

vAHoUuS papers
drawing pencils
paint and brushes
canvases
charcoals

pastels
pven-bake clay
scissors

COMPpass

0000000000
OCOOO0000000
OO0O0000000

rular

Other (please spacifiy)
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* 17. What materials do you provide students for their art projects? (Please
check all that apply)

Frovided Cptianal

=

YArGUS papers
drawing pencils
paint and brushes
Canvases
charcoals

pastals
ovwen-bake clay
SCI850FS

COMPpAass

0000000000
OOCO0OCOO00000
OCO0O0O00O00

ruler

Other (please spacifiy)

I
* 18. How do your students submit their art projects?
O anling submission (via e-mail, dropbox, ete.) ar scan of physical artwerk
O mall-in submission (via USFS, UPS, FedEx, etc,) or hand-delvary of physical artwork

D both online submission and mail-in hand delivery submission

O Othar {plaase spacify}
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3. Opinions on Studio Art Courses

* 1. Do you discuss with your students the ethical issues involved with
creating artwork that uses images from the internet or from printed
materials?

O Othar {plaase spacify)
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* 2, The Milken Exchange on Education Technology {1998, as cited in Krug,
2004) suggests seven contextual dimensions for gauging the effectiveness
of integrating technology within educational settings. Please answer the
fallowing questions based on the courses you teach with a yes or no

answer:
Tes Mo

1. Are learners using O O
technalagy in ways that

deepen their

understanding of

subject area content

and, at the same Lime,

advancing their

knowladge af

thamselyes, athar

pecples, and the

world?

2. Is the learning O O
environment designed

to engage participants

in research-proven

learning practices,

rigarous curricular

content, and

contermporary

tachnology?

3. Is the educatar O O
fluent with technology

and does she'he

effectively use

technolegy to the

learning advantage of

har/his studants?

4. 1s the education O O
system changing

sufficiently to

systematically mest

tha needs of learnars

in a knowladga basad,

global socoiety?

E. Is the school- O O
community ralationship

one of trust and

raspect, and is this

translating into

mutually beneficial,

sustainable

partnerships in the

araa of learning

tachnialogies®

&. Ara technolagies, O O
networks, electronic

rasources, and support

avallable to meat the

educational systam's
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learning goals?

7. Is there agresemant O O

on what succass with
techiglagy loaks like?

Are there methods in O O

place, and time
scheduled, to assess
learning and report
results?

* 3. Based on your answers above, do you feel that online art instruction can
be as successful as traditional face-to-face art instruction?

OYEE
O e

* 4, What do you find most challenging about online studio art instruction?

Why?
=]
4 |
* 5, What do you find most successful about online studio art instruction?
Why?
=l
=l

* 6, Do you think that online art instruction will become more prevalent in the
future? Why?

|
k|

* 7. Do you consider computer-generated art to be: (check all that apply)

I:l & delivery syatem Mer insbructicn in art

I:I an art farm itself

[ ] & researen tosi for art edueation

I:l Othar {plaase spacify)
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4. Effects of International Online Studio Art Courses

* 1, Online studio art education opens the possibility of teaching an
international population of students. Please answer the following list of
questions based on your personal opinion,

What would be the effects of teaching an international population of
students?
=
.
* 2, How would your curriculum change?
]
H
* 3, How would your studio projects change?
=
¥
* 4. How would your assessment of students change?
H
=
* 5. What problems do you envision?
2]
.
* 6. What benefits do you envision?
=]
=
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Experimental Design

This research was a self-report research study. Questions were ba@sdd on
information about teaching and taking studio art courses through distance learning. A
great deal of time and effort were put into creating the questions to generfectvee

study. The same questions were asked of all participants to obtain compatable da

Procedure

The survey was conducted via the website called surveymonkey.com. The
participants simply clicked on the link that was attached in the letter sesvnvaal and
the survey began. Surveymonkey.com then compiled the research data on their server to
be accessed by only the person that created the survey. Collection of resptimses t
guestionnaires took place through the Internet for efficient response timesgrateass
for participants. The target population was allowed four weeks to complete the. survey
reminder e-mail was sent one week prior to the deadline. The collection of respasses

stored on a server through surveymonkey.com for analysis.
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CHAPTER 4: RESULTS

Total Response Rate

The response rate to the survey was five percent. As statied Methods section,
110 American contacts, 39 international contacts, and 687 contacts through the INSEA
listserve were all part of the target population to participate in the sutvBaiiders,
personal electronic communication, July 22, 2009). From the universities and colleges
outside of the United States, | received seven e-mails that stated stusks ela@se not
offered through distance learning. | also received eight e-mails froeriéan
universities and colleges that confirmed they did not teach studio art coumeghthr
distance learning. Along with those e-mails declining participation, | hadrfidipants
take the survey online. This accounts for 39 participants in the study out of the 836 that

were contacted.

It was essential that the instructors that completed the survey be studio art
professors. One of the instructors contacted did respond by asking if they could
participate if they taught art appreciation to which | had to respond no based on the type
of research | was conducting. Another instructor made sure to clarify théstewio”
art before forwarding the letter and survey on to the faculty in the deperfilmere were
also questions tailored to studio art in the survey to ensure that the instructorgiogmple

the survey were actually studio art professors that taught online courses.

Background Information

The first question in the survey was “In which country is your university or

college located?” One hundred percent of the participants completed this question.
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Seventeen instructors were based in the United States, three instruceohomer

Australia, and the other four instructors were based out of Scotland, China, Japan, and
Canada. In the second question, 22 instructors listed the department for which they
worked at their respective universities while two instructors decided torrema

anonymous. Of the 22 responses, 17 professors listed their department as part of the Art

and Design field. Five professors listed the Education or Liberal Arts field.

The third question on the survey was “How many total years have you been
teaching?” All of the professors responded to this question. Eight respondetshetate
they had been teaching for 21-25 years, six claimed 1-5 years of teaohingjafmed
6-10 years, four claimed 11-15 years, and two claimed 16-20 years teddenfgurth
guestion expanded on the years of teaching by asking how long they had been teaching
studio art courses online. Eighty-three percent of instructors responded thaadhesen
teaching studio art courses for 1-5 years, while 12 percent listed 6-1Gpdaraly one
professor listed that he or she had been teaching online studio art courses for I$-15 yea
However, it was noted later in the survey that two of the professors that liste8 the 1
years teaching studio art did not in fact teach studio art courses throughalistaning,

so that percentage should be lowered to 75% of instructors.

The next question asked instructors if they taught studio art courses in the
classroom before switching to online instruction. Sixty-six percent did téadio sirt
courses in the classroom before switching to online, while 25% of instructors have
always taught online and not in the classroom. Question six expanded on the switch from

classroom to online instruction by asking how the instructors gained the knowledge to
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make the switch. Fifty-four percent of the instructors stated that thesgeadir

university provided in-service courses on distance learning while 25% listetbtie
courses on their own time about distance learning instruction. Another 12% stated they
already had the technological knowledge required to teach distance leauarsgs.

Four professors expanded on the choices listed. One instructor stated that he orashe was
Teaching Assistant so therefore learned through the professor he orsshgswgéing.
Another professor stated that he or she attended the E-Learning Institciiepndvided
technical and instructional support. A third professor stated that he or she leamed f
previous course instructors about teaching studio art courses online. The fourtboprofes
listed that he or she added online studio art courses to his or her original studio art
instruction load. The course and technology were co-constructed by the unigedsity

the professor to meet the instructor’s course requirements.

Online Studio Art Course Information

From question seven and following, nine professors began skipped the questions;
therefore, there were only 15 participants that completed the survey.dussten on
the survey asked professors how many online studio art courses they taught pe&r semest
to gather an understanding of the course load for professors. Sixty percent of the
instructors taught only one online studio art course per semester. Two profasgots ta
two online courses, two taught three online courses, and two taught five or more online

courses per semester.

To better understand the type of students being taught in online studio art courses,

guestion eight asked professors what level of student they taught. One hundred percent of
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the professors taught undergraduate students, while 33% taught graduate and
undergraduate students. One professor stated that he or she teaches high schaol student
through an independent study course as well as graduate and undergraduate students.
Question nine on the survey broke down the type of student even more by asking whether
the courses were for studio art majors or non-art majors. Thirty-threenpef the

courses were for art majors while 60 percent were for non-art majors. Thfegsprs
expanded on the type of course they taught. One stated that the course wastgtudio ar
education major and minors. Another professor listed his or her couBsarasWriting

for the Arts

Question ten of the survey asked whether the courses taught were hybrid course
with traditional classroom combined with distance learning or distanaerigainly.
Fifty-three percent reported the class as a hybrid course while just undee@ai¥ed
the course to be distance-learning only. The next question asked how much time per
week each professor spent preparing for each three-credit-hour online cawse. O
professor reported less than 30 minutes, three professors reported between 30 minutes
and one hour, three professors reported between 1 and 3 hours, three instructors reported
between 3 and 5 hours, four instructors reported more than five hours, and one instructor

did not respond as he or she was the Teaching Assistant mentioned previously.

Questions 12 and 13 of the survey asked about the maximum number of students
in each three-credit-hour online studio art course and the average number of students i

each course respectively. Table 1 lists the responses.
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Table 1: Number of students enrolled in online studio art courses

Maximum number
of students:

Average number
of students:

15 10

50 50

24 24

6 4

180 100

160 100-150
75 (way too many!!) 75
Unlimited but

30 per instructor or TA 100

No limit for DL course/
24 for hybrid course

Course not run by semesters — students add
at any time and follow their own pace and materials

25 10
20 20
26 24
20 18

The next question related to the number of students enrolled by asking the

instructors if they requested or utilized teaching assistants to contowhyitading or

support for their online studio art courses. Seven instructors reported that no teaching

assistants were used or requested, while seven reported that they didhisg teac



69

assistants, and one did not answer the question. Of the seven that did use teaching

assistants, all seven stated that they averaged one teaching asserstantse.

Question fifteen asked the professors how much time, on average, their students
worked on the coursework in their online courses. While 27% had never conducted a
student survey at the end of the course, one professor estimated that students spent 10-15
hours per week on coursework, one estimated six hours, one listed an average of more
than five hours, two estimated between three and five hours, three estimated betwveen on
and three hours, one professor stated between thirty minutes and an hour, and two

professors listed less than 30 minutes of coursework.

The next few questions in the survey regarded strategies, resourcesisndéd
in online studio art courses to better understand basic communication, lecture, and
teaching studio methods. To better understand what professors were using in their

courses, questions 16-23 are listed in table form below.
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Table 2: Virtual Resources

16. Below is a list of readily available virtual resources. Which strategies do you use for basic communication,
lecture, and teaching studio methods for your online art classroom? (Please check all that apply)
Constantly Frequently  Often Rarely NIA Rating Response
utilized utilized utilized utilized Average Count
005 0.0% T1%
E-mail 64.3% 28.6% (4) 1.34 14
4 o 10) i
Course Management Saftware T 13 9% (%) 0.0% 0.0% 6.7% 14 18
{Blackboard, Moodle, WebCT, eic.) {14k iR {0 10} i1} ’
‘Wirbual =il Centra, i i 14.3%
Wiiel meeting programa [Cenite, sz lagm(z | hee 3RE% 283 14
Adobe Meetng, etc.) (4) {4} 12h
21.4% 21.4%
Chat programs (Skype, AIM, etc) T1% (1) 21.4% (3) 28.0'% 2.8 14
{3 {4) {3)
Other (please apecify) 2
answered guestion 15
skipped guestion ]

*The two comments under “Other” were:
1. Discussion, Non-synchronous
2. Courses delivered through websites designed by faculty who develop content and

instructional designers who develop site architect.



Table 3: Readily Available Educational Resources

that apply)

‘\Websites/! Internat

Textbook{s)

Online Textbook(s)

Supgested book(s) for reading

Online suggested book(s) far
readng

Online article{s) for review

irtual library {Citation Linker,
Digital Cellections, E-Journ=al Fortal,
et )

Constantly

utilized

73.3% (11}

60.0% (8)

21.4% (3)

20.0% (3)

14.3% (2)

40.0% (8)

40.0% (8)

Frequently

utilized

13.3% (2)

13.3% (2}

14.3% (2)

46.7%% (T)

14.3% (2)

20.0% (3)

20.0% (3)

Often
utilized

0.04%
{0

13.3%
2}

T.1%
{1}

13.3%
{2}

4%
{3

13.3%
(2)

13.3%
(2)

Rarely
utilized

13.3%
2}

13.3%
2}

35.7%
151

20.0%
{3

35.7%
15}
20.0%
3

26.7%
{4}

MiA

0.0%
{0y

0.0%
{0y

21.4%
{3

0.0%
{0y

14.3%
2y

6.7%
{1

0.0%
{0y

Rating
Average

1.53

1.80

273

233

2482

214

227

Qther (pleass apecify)

answered guestion

skipped guestion

17. Below is a list of educational resources. Which do you use for your online art classroom? (Please check all

Response
Count

15

15

14

15

14

15

15

15

*The two comments under “Other” were:

1. | prepare teaching materials on CD ROM __ includes readings.

2. You Tube
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Table 4: Educational Resources Created by Instructor

all that apply)

Class website (other than what is
prowided by class management
softwara)

CD-ROMS or DVD-ROMS

fideos of instructor comgleting
demenstratian

Wideos of professional artists at
work

lllustrationa to show step-by-step
instnuctions

Ammatons ta show step-by-step
imeturctions

Constantly

utilized

61.5% (8)

27.3% (3)

35.7% (5)

16.7% (2)

48.79% (T)

28.8% (4)

Frequently

utilized

15.4% (2)

27.3% (3)

21.4% (3)

8.3% (1)

25.7% (4)

28,85 (4)

Often

utilized

0.0%
{00

0.0%
{00

T1%
{1}

41.7%
15}

13.3%
2)

T1%
{1}

Rarel Rati
arely NIA ating
utilized Average
T.1% 15.4%
1.45
{1} 2)
0.0%
45.5% 150
{0y {5}
14.3% 21.4%
2.00
{2) {3
16.7% 16.7%
270
{2) {2}
13.3% 0.0%
1.93
{2} {0
28.6% T1% 238
{4) {1}

Other (pleasa specify)

answered guestion

skipped guestion

18. Which educational resources have you created or do you provide for your online art classroom? (Please check

Response
Count

13

11

14

12

15

14

15

*The two comments under “Other” were:

1. There is more emphasis on pedagogy than studio art training.

2. Social networking pages (NING)
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Table 5: Graphics Programs Used

18. Which graphics programs do you require or provide for your students in your online art classroom? (Please
check all that apply]
Required  Provided  Optional NI :i:; R::::t“
Faint programs 26.7% (4) 6.7% (1) 20.0% (3) 46.79% (T) 1.88 15
‘ideo capture software 14.3% (Z) 14.3% (2) 14.3% (Z) 57.1% (8) 2.00 14
Animation software  21.4% (3) T 1% (1) 21.4% (3) 50.0% (7) 2.00 14
‘Wb design software 14.3% (2) 14.3% (2) 21.4% (3) 50.0% (T) 214 14
dther (please apecify) 2
answered guestion 15
skipped guestion ]

*The two comments under “Other” were:
1. They do not need graphics programs for assignments.

2. Varies based on course topic.



Table 6: Devices Required or Provided

that apply)
Required Provided
Digital camera  71.4% (10} TA% (1)
Video capture device 3579 (5) T A% (1)

Scannar 28 6% (4) 14.3% (2)

Optional

TA% (1)

28.6% (4)

42.9% (6)

.
14.3% (2) 1.25
2B.6% (1) 1.90
14.3% (2} 247

Other (please specify)
answered guestion

skipped guestion

20. Which devices do you require or provide for your students in your online art classroom? (Please check all

Response
Count

14
14
14

2

15

*The two comments under “Other” were:
1. Headset/ microphone

2. Varies based on course topic.
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Table 7: Uses of Technology

Create computer genaratad art

Communication with instructar

Cammunication with other students

Resaarch essays or papers

Combine digital images with other
madiums in studio art

Create virtual art exhibits of studia
art

Constantly

utilized

26.7% (4)

80.0% (12)

60.0% (%)

40.0% (8)

26,79 (4)

21.4% (3)

Frequently

utilized

20.0% (3)

20.0% (3)

25.7% (4)

33.3% (5)

26.79% (4)

14.3% (2)

Often

utilized

20.0%
{3

0.0%
{00

6.7%
{1}

6. 7%
1)

13.3%
2)

T1%
{1}

1. How is technology used in your online art education course? (Please check all that apply)

Rarely NIk Rating
utilized Average
13.3% 20.04%
225
{2) 3
0.0% 0.0%
1.20
10y {0y
5.7% 0.0%
1.60
{1} {0}
13.3% B.7%
1.93
{2) {1}
13.3% 20.04%
217
{2) {3
35.7% 21.4% 279
{5) {3)

Other (please apecify)
answered guestion

skipped guestion

Response
Count

15

15

15

15

15

14

15
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Table 8: Materials Students Must Purchase

warnous papers
drawing pencils
paint and brushes
canyases
charcoals
pastels
oven-bake clay
acissors
COMpass

ruber

Required

64.3% (9)
5749 (8)
45.7% (7}
15.4% (2)
48.79 {7)
40.0% (8)
21.4% (3)
42.9% (5)
28 6% (4)

48,25 (&)

Optional

21.4% (3)
28.6% (4)
33.3% (5}
38.5% (5)
33.3% (5}
33.3% (5)
42,99 (8)
35 75 (5}
35.7% (5)

2859 (5}

NIA

14.3% (Z)
14.3% (2}
20.0% (3)
46.2% (6)
20.0% (2)
26.7% (4)
35.7% (5}
24.4% (3)
35.7% (5)

15.4% (2)

22. What materials do you require students purchase for their art projects? (Please check all that apply)

Rating
Average

1.25
1.33
1.42
h Foal
1.42
1.45
1.67
1.45
1.56

1.45

Other (pleass apecify)

answered guestion

skipped guestion

Response
Count

14
14
15
13
15
15
14
14
14
13

4

15

*The four comments under “Other” were:

1. They may choose the medium that they think will best convey their ideas.

2. Ink

3. Glue

4. Varies based on course topic.

76



Table 9: Materials Provided for Students

Warnous papers

drawing pencils

peaint and brushes

canyasas

charcoals

pastals

oven-baka clay

aclssors

COmpass

ruler

Provided

26.7% (4)
20.0% (3)
26.7% (4)
13.3% (2)
13.3% (2}
20.0% (2)
20.0% (3)
13.3% (2)
13.3% (2)

13.3% (2)

Optional

20.0% (3)
26.7% (4)
20.0% (3)
26.7% (4)
26.7% (4)
20.0% (2)
20.0% (3)
26.7% (4)
26.7% (4)

20.0% (3)

23. What materials do you provide students for their art projects? (Please check all that apply]

MIA

53,39 (8)
53.3% (8)
53.3% (8)
80,09 (9)
60.0% (9)
60,09 (9)
60.0% (9)
60.0% (9)
60,09 (9)

66.7% (10}

Rating
Average

1.43
1.57
1.43
1.67
1.67
1.50

1.50

1.60

Other (pleass apecify)

answered guestion

skipped guestion

Response
Count

15
15
15

15

15
15
15
15

15

15

*The five comments under “Other” were:

1. Traditional clay, wood figure to draw, sharpie, watercolors & acrylics.
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2. Provided to on campus students and off-campus intensive school (on campus

periodically) students.

3. They must find or purchase all of their own materials.

4. No supplies are provided.

5. All supplies are student purchased.
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Question 24 inquired how students submitted their art projects to instructors in
online studio art courses. Sixty percent of the instructors stated that studenites
work through online submission (either via e-mail, digital dropbox, etc.) or a sdaa of t
physical artwork. Forty percent of the instructors required both online submission and

mail-in or hand-delivery submission.

Opinions of Studio Art Courses

This section of the survey was related to ethical and success issues hithgteac
studio art courses online. Question 25 of the survey asked if professors discus ethica
issues involved with creating artwork using images from the internet or fromegbri
materials. Fifty-eight percent stated that they did discuss ethinakisghile 42% listed

that they did not discuss ethical issues.

Question 26 of the survey was based on the seven contextual dimensions for
gauging effectiveness of integrating technology within educatiottalige as set forth by
the Milken Exchange on Education Technology (Krug, 2004, p. 4). The questions were
meant to determine if the instructors felt that their courses were ushgptegy
effectively. The responses are listed in Table 10. Based on the answerdithfifes
66% of the professors felt their online art instruction was as successful tereddi
face-to-face art instruction. Thirty-three percent of the instruéédirgheir online course

were not as successful as traditional classroom art instruction.



Table 10: Effectiveness of Integrating Technology

following guestions based on the courses you teach with a yes or no answer:

Yes No

1. Are learmars using technolagy in
ways that despen their
understanding of subject area

cantent and, at the same time, 91.7% {11} B.3% (1)
advancing their knowladge of
themselves, other peoples, and the
warld?

2. Is the learming envircnment
designed to engage participants in
research-proven learning practices, 83.3% (10) 16.7% (2)
ngorous curricular content, and
cantemgorary technelogy?

1 e the educator fluent with
technaology and does sha/he

effectively use technology to the 91.7% (11) 8.3% (1)
learning advantage of herhis
students?

4. la the education system
changing sufficiently ta

aystematically meet the needs af 66.75 (8) 33.3% (4)
learners in & knaowledge based,
global society?

5. ls the school-community
relationship ene of trust and
respect and is this ranslating inta
mutually beneficial, sustainable
partnerships in the area of leamning
technologies ¥

66.7% (8) 33.3% (4)

&. Are technologies, netwarks,
electronic resources, and support
avallable o meet the educational

aystem's leaming goals?

#1.7% (11) 8.3% (1)

7. Is there sgreement on what F ki

success with technalogy looks like? 05 () 056 ()

Are there methods in place, and

time scheduled, to assess leaming 81.8% (9) 18.2% (2)
end repart results?

26. The Milken Exchange on Education Technology (1998, as cited in Krug, 2004) suggests seven contextual
dimensions for gauging the effectiveness of integrating technology within educaticnal settings. Please answear the

Response
Count

12

12

12

12

12

12

12

11
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Questions 28 and 29 asked the instructors to discuss what they found most

challenging and most successful about online art instruction. The following buistsed |

are compilations of their responses.

What do you find most challenging about online studio art instruction?

The virtual images and its qualities compared to material and physicalsobject
Students often have to send documents over and over again as the version they
send is not compatible with my computer, i.e., the new Microsoft office ".docx."

| ask students to send .jpg and .doc only, but they often forget, or do not realize
they are sending an .rtf or .docx. The back and forth takes a lot of extra time.
Giving proper assessment feedback takes a lot of time.

Students need more direct on on one help as they are developing projects and
there is not enough sharing of experience with other members.

The interaction between students and plagiarism.

Being able to know that students understand what they are supposed to be doing.
So many levels of students in the same class.

The support of faculty who are skeptical about teaching art online.
Establishing a relationship with students.

Critique of student work.

What do you find most successful about online studio art instruction?

Digital platform and it allows the poorer drawers to extend their conceptilal ski
in very supported ways.

The students have almost the same experience as on-campus students and | can
see the excitement they experience learning a new thing that help thertebe bet
teachers.
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e It reaches more people who are not able to be on campus for all sorts of reasons.

e Australia has a large regional/rural population that is able to accessgon-I|
resources and training.

e Time and resources.

e That the students themselves are sometimes surprised at their own enjoyment and
ability to do artworks in this manner.

e The quality of the curriculum and instruction because of its consistency and
accessibility via distance.

e It helps with course structure and organization.

The ability of those who cannot get to campus to still participate and earn college
credits.

Question 30 inquired as to whether the professors felt that online art instruct
would become more prevalent in the future. The following bulleted lists contains the

responses.

Do you think that online art instruction will become more prevalent in the future?

e Not on its own, | would not like to give up the traditional studio completely at this
point in time.

e Yes, because it replaces driving long distances and it can be done afteal"nor
work hours.

e Yes, because it is financially cost effective for universities.

e Yes. Because it could have much more potential of social networking based on
Web 2.0 technology.

e Of course. $$$$$

e Yes because the production of art will continue to use digital tools.
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e Maybe.

e Yes, as technology increases, and abilities to communicate work better.

The last question in this section of the survey was a question about how
instructors viewed computer-generated art because research showsféssopsdended
to have different views on this subject. Four of the instructors considered
computer-generated art to be all three listed options: a delivery systemtfaction in
art, an art form itself, and a research tool in art education. Two of the insirstzted
that computer-generated art was only an art form itself and a researchadol
education. Three of the instructors listed computer-generated art as@maohfy, and
three instructors listed it as a delivery system for instruction in art onky p@ofessor

listed computer-generated art as a delivery system and an art fofm itsel

Effects of International Online Studio Art Courses

The last section of this survey was geared toward recognizing the impacts of
international study with online studio art courses. Question 32 asked what theanstruc
believed would be the effects of teaching an international population of students.
Questions 33, 34, and 35 asked for instructors to discuss how their curriculum, studio
projects, and assessment of students would change. Questions 36 and 37 asked what
problems and benefits the instructors envisioned. Because these were open-ended

guestions, the following lists have been compiled to list the answers submitted.

What would be the effects of teaching an international population of students?

¢ Significant cross-cultural understandings and image transfer.
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Authentic communication across borders.

A greater multicultural outlook.

It could be an excellent opportunity to learn different culture through online.
Better understanding of the "other".

Cultural exchange of images and ideas.

Language difficulties.

How would your curriculum change?

To a more inclusive aesthetic.
More focus on possible second language barriers.

Curriculum would be less context specific. This is problematic because of
professional standards requirements for teacher training within the state.

More interactive format, for example between students by using web 2.0
technology.

Not a lot.
Content that was less ethnocentric.

Language and assignments would become more inclusive.

How would your studio projects change?

As | do now they would remain open and developed from personal interest.
Do not foresee change to projects.

More site specific projects would have to be developed.
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Providing students with more various topics and genres of visual arts.
Very little.
By virtue of the materials and techniques of other cultures.

Language and assignments would become more inclusive.

How would your assessment of students change?

Criteria must remain open.

Do not foresee change to assessment, but perhaps using most descriptive language
to meet needs of people from other cultures.

Not sure- maybe more open- ended forms of assessment would be needed.
| would like to have students comment to their collegues's artwork.

Rather than the ethnocentric bias of the instructor, students' engaged in critique
could yield multivalent forms of assessment.

Language and assignments would become more inclusive

What problems do you envision with teaching an international population of students?

The sharing of physicality and objects.
Same, do students do their own work.
Communication problems.

Plagiarism.

Communication issues.

Resistance to being open and flexible as a teacher to allow for multivalemakcult
perspectives and expressions.
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Language.

Biggest problem is students' limited access to technology. They may have the
basics, but would not be able to do more as necessary.

What benefits do you envision with teaching an international population of students?

Sustainable citizenship as it is informed by artistic fields of reseatphgssion
and communication.

Increased cross-cultural exchange, enrich education for all.

New ideas and approaches to teaching art would be brought forward.

More interaction among students' artworks, artists, students.

Better understanding of the "other".

Open cultural exchanges among students and teachers through art making.
Widen class perspectives.

Ability to communicate cross culturally and globally. As our world becomes
smaller this becomes more and more important.
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CHAPTER 5: DISCUSSION

Total Response Rate

The total response rate was very low. According to research by Qualitatitth
Data in the mid-90s, most distance education courses were based on science, math, and
foreign language. The reason for the low participation in the study could be tleadther

not that many professors teaching studio art through online learning.

There is also the issue that many professors believe that studio art shouldebe in t
classroom. My research showed that many instructors in the field of art texecto r
technological changes based on the perception that humans make art and machines do not
(Hicks, 1993). According to the Handbook for the National Association of Schools of Art
and Design (NASAD, 2008an average of three hours of studio/laboratory time and
space per credit hour is required for studio courses, which is much more than ge avera
lecture course that meets one hour per credit hour. This means that interactjoto is ke
success in studio art courses. Therefore, most studio art professors anagdpecially
challenging to achieve successful interaction in studio art cyber coArsesnmon

sentiment among art professors may follow these professors’ responsesuovay.

...Our art professors prefer a direct approach to and contact with the students and
their works (it is a class system, a kind of mutual election)... (Professeonaé

electronic communication, May 27, 2009)
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The distance between faculty and students in the...department...usually does not
exceed thirty feet — that of a large studio or seminar room. (Professonglerso

electronic communication, April 10, 2009)

Correlation Between Instructors’ Survey Answers

There were eight professors that completed the full survey. | analyzeddhe da
look for correlations between those professors. Two were from Australia ivbiGeter
six were American professors. Five of the professors had been teachindpamoae t
decade which | felt gave good perspective because they have seerschaegiagogical
practices and technology through the years. Only two of the professors Ittty
did not teach studio art in the classroom before switching to online learnindadthis
also brought credibility to the research because most of the professors havénthoth

formats.

Classroom Instruction Data

The information about the number of students enrolled in the classes was split
evenly. Seven of the online instructors had an average class size of 17 siitdsemnss
comparable to the average classroom studio art class of 15 to 25 students according to
guidelines set forth by the Handbook for National Association of Schools of Art and
Design (NASAD, 2008)This would allow for a similar amount of interaction with
students as what could be accomplished in a classroom environment. However, five of
the instructors had an average of 75 students in their course, and one professor did not

have a limit on the number of students in the online course. These numbers were closer t
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a larger lecture course enrollment. | did find that the professors with théavgey

courses utilized teaching assistants to distribute the workload.

According to Gregory (1997), | found that e-mail and electronic blackboard were
the two most commonly used tools for course management the late 1990s. The same
trend was still accurate more than a decade later in 2009. Course managetwarg sof
posts notices, assignments, and comments, and e-mail to communicate with therprofess
and other students were the most commonly used tools in the online courses. Ninety-three
percent of the surveyed professors utilized Blackboard, Moodle, WebCT, or some other
type of management program to teach their courses. Virtual meetingrmeogna chat
programs were secondary tools listed by the instructors. In 1996, DeVries cedsider
computer conferencing, e-mail and electronic bulletin boards to be high-endtiméerac
strategies that provide exciting, memorable, and rewarding experiencstsdents
though being more expensive and requiring advanced technology. Instructors hf&ve bett
access to software for conducting virtual meetings and computer conferencangdef

the improved technology since the mid-1990s.

In my Review of Literature, | listed ways in which computers can assist
instruction in the classroom through presentation, drill and practice, simulatinesga
and art production. The format can be improved through technology because learning can
be enhanced by audio, text, animation, color, video and graphics. | also stated that the
linear or hierarchical sequence of traditional text could be eliminated sotstwdeld
access and associate information in any order (Cason, 1998). In my restedych

found that the majority of professors had students use textbooks, teaglgesk readings,
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online articles, and virtual libraries. Eighty percent of professors hadhssudate

research essays or papers using these technologies. Seventy-sestanopéne

professors created their own class websites to follow their courses, whileré48d
CD-ROMs or DVD-ROMSs to send to students. My research showed that more than 50%
of the professors created instruction videos and approximately 73% cre#tectiorsal
illustrations. Two tools that were not listed on the survey but that are being utiized b
professors were You Tube and Social Networking Websites. Between the digtexhs

on the survey and those added by professors, a wide variety of tools werel@availa

students that offer non-linear sequence and catered to the “technosocial lif@0(02).

It appeared that students were not required to use paint software thoughrhey we
still creating computer-generated artwork. Ten out of 15 professors stateditiia
video capture, animation, and web design software were optional in their courses or not
applied at all. However, 10 out of 15 professors stated that their students created
computer-generated art often or frequently, and 10 out of 15 instructors had students
combine digital images with other mediums in studio art. | did find in my Review of
Literature that though art production is possible through interactive gratés/such
as paint software, teachers did not change the way that they taught bechase of t
software (Freedman, 1991). It is difficult to make an assumption about how these
students in the studio courses in my research are creating computer-gleae natthout

the use of paint programs.

With regard to traditional media used in the online studio art courses, the majority

of it was purchased by the students. Just like in most classroom studio courses student
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must also purchase their own supplies in the distance learning courses. Variosis paper
and drawing pencils were the two most common items that instructors requiredthe&hi
other choices came in at around 40% required. Canvases were not high priority in the
courses surveyed, nor compasses and oven-bake clay. Ink , glue, traditignaboldy
figure for drawing, and Sharpie markers were items that professazediin their

courses. Though I did not include it as an option on the survey, one professor simply

wrote that he or she let the student provide the medium.

Opinions of Studio Art Courses

The answers to the Milken Exchange on Education Technology survey were
particularly interesting. This survey was created to study the instrugpansons about
the effectiveness of the courses they taught. Most of the professors ansyested all
of the questions which would imply they feel their studio art cybercourses aessiutc
Three questions had mixed responses, though. One question asked if there was an
agreement on what success with technology looks like. Six professors answsted “ye
and six professors answered “no.” | think this high number of professors that answered
“no” is indicative of the numbers of professors and entire universities thatddel art

should remain a classroom subject.

These mixed opinions were found in the next two questions as well. With eight
instructors answering “yes” and four answering “no,” the questions wethé€l
education system changing sufficiently to systematically meet the okldsners in a
knowledge-based, global society?” and “Is the school-community relationship one of

trust and respect, and is this translating into mutually beneficial, sustaineblergliaps
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in the area of learning technologies?” From the answers to these two questiors) one ¢
assume that a percentage of the professors feel their education systeetsiradt in
technological advancements. It can also be deduced that some of the profek8uwyg fee
do not receive respect from the school or community while teaching studio agscours
through distance learning. One of the answers to “What do you find most challenging
about online studio art instruction” echoed the lack of respect issue as one praftssor |

“the support of faculty who are skeptical about teaching art online.”

Despite my research findings that students value a “conversationahtgatyle”
and have been accustomed to a “technosocial life” (Lai, 2002), instructors Histethér
most frustrating part of teaching online studio art to be interaction on variols leve
Some of the professors had trouble with students’ understanding of the course and how
online courses work. Students did not know enough about technology to effectively
submit assignments without several tries, so this made critiquing worduttifiThere
were many levels of students reported in the same course, so establighatig@aship

with the students would be hard with distance and experience level issues.

Most of the instructors felt that the most successful part of online studio art
instruction was the ability to reach a broader population. According to mg\WRevi
Literature, countries from Taiwan to the United Kingdom are searchingaiys t@ create
universities that are accessible, cost-effective, and haveghigity. With online courses,
students can access online resources and training without ever attending.caome of
the instructors also felt that the courses were better structured and nsisterdnat

least for the students that had taken online courses before and understood the format. An
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overwhelming eight out of nine professors felt that online art instruction held the
potential to become more prevalent in the future because of accessibility, cost

effectiveness, and technological advancements.

The other most popular reason for success with online studio art was the
excitement that they saw in their students when they found they could be suacsssgful
a digital platform. According to Freedman (1991), as mentioned in my Review of
Literature, students usually enjoy the production process on computers becaese of t
ease involved with making changes or correcting mistakes. It is alsblpdsskeep an
existing image and make changes to create another version, which allowssstoidieie
more chances working with a computer. The hovering threat of making meletai

change to a work of art is lessened with computer-generated art.

Effects of International Online Studio Art Courses

In my Review of Literature, it was noted that distance education holds the
potential to forge international networks and partnerships, internatiertak curriculum,
promote virtual staff and student mobility, and encourage higher education to have a
more international outlook. Some universities are already performintagkisOf those
surveyed for this research project, all of the professors that answered ktipafircd the
survey felt that an international population of students in online studio art courses could
be beneficial. A multicultural approach would help students and teachers wtheiteg
of different experiences, identities, assumptions, and interpretations. €tbarah has

shown that distance education has enhanced cultural awareness (Lai & Ball, 2004).
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The main difficulty mentioned was the obvious language barriers. Most did not
foresee a change in studio projects or in assessment, though the languageesfere
would again make it difficult for students to assess colleagues’ artwork is teatthe
other would understand. However, this could be viewed as beneficial because it would
lead to more students understanding second languages. Another possible issusdof limit
access to technology would affect teaching studio art online, but this is athgsoaust
be addressed both within countries and internationally. Overall, the ability to
communicate globally through art-making and open cultural exchanges would be one of

the largest benefits for international courses.
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CHAPTER 6: RECOMMENDATIONS

As a student that completed the entire Master of Art in Education in Art
Education program through distance learning at East Carolina University, ard as s
instructor of Art History and Appreciation through cyber courses at Southsigieisir
Community College, this research was very important to my field. The purpose of my
research was not to suggest that studio art should be taught completely through online
courses. The recommendation based on this research is that online courses in stedio art
considered valuable and effective solutions to students that are not receivingrstudio a
degrees. In other words, if a student is receiving a Bachelor of Fine Artdastar of
Fine Arts, a completely online experience would not be a suitable waynjgete a
degree in studio art. However, if a student needed one or two courses in studio art at the

undergraduate or graduate level, an online studio art class would be a plausible option.

It is not the author’s intent to suggest that all artwork created in the online studio
art classes be computer-generated, though | agree with the 83% of ansttiiat
considered computer-generated art to be an art form itself. On the comyangsearch
proved that studio art professors were teaching their courses using trhdsatia,
though sometimes mixed with computer-generated art. Though the mediaditasniah
the mode of instruction was computer-based and the submission was via computer in
100% of the cases, while 40% of the instructors required mail-in submission as well. |
agree with the comment found in my research that humans make art and machines do not

(Hicks, 1993). However, | believe that increasing technological advancestmake i
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possible to teach and create art over vast distances and successfully sulmué, and

discuss art in the international arena.

The trend that online courses have the capability to reach such a broad audience is
not something to be taken lightly. It was stressed in my Review of Literatuwell as in
my survey answers that creating a credible education system thatégfeosve and
highly accessible is both important and beneficial to many countries and uregersi
With advancements in technology, we have come closer than ever to creatirggraisyst
which the possibilities are limitless for education. Studio art courses miost Rlit.
Most cybercourses are geared toward vocational focuses will the arts tiadl wayside.
Returning to the research that mental habits taught in the visual arts areampmolives
and careers, how can a focus on the fine arts be absent from the cyberworld? With the
accessibility of digital cameras, high-speed internet, video equipmentoanuiter
software for most countries, students are equipped with all of the tools they need to be
successful in an online studio art environment. The professors must be prepared to
instruct them in organized, effective manner via cyber courserédiag to my research,

this is happening in online studio art courses internationally.

Based on the study, it appears that professors that teach studio art onlwee belie
their courses are effective but are met with skepticism from profabsdrdo not teach
online courses. One recommendation to remedy this situation would be to educate the
instructors that do not teach online courses so they can understand the benefits and
success of this type of course. They should be made aware of the potential tefsliycces

teach students that would not normally be able to attend a classroom studio course
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because of distance. There is also the potential to expand successfully into an
international arena with online studio courses. The variety of art making akgldaeds
in art would be broader and more interesting with such a wide range of students in a

course.

The only data that did not seem logical were the responses generated when the
instructors were asked whether their students created computer-generatetifattie
students were required the use paint or video programs. Ten out of 13 professors stated
that their students created computer-generated art. Yet only five of thosgspresf
required or provided students with paint programs for creating art. | cannot presum
understand how these students were creating computer-generated art witheatsthe

use of paint programs.

Based on the research, it appears that professors do understand the importance of
communication and making a connection in an online studio art course. All of those
surveyed stated that communication with the instructor was the most importaoftgart
course of this nature, while only one professor did not have students communicate with
each other often or constantly. In the current technological era, the ondf palture
that is really lost in cyberspace is the sense of smell and touch. Students aad kear
each other to understand gestures and mannerisms. Even without the visual part of
communication, students can still communicate a great deal of cultural infamrabbut
one another through “netspeak” (Lai & Ball, 2004, p. 24). Cyber conversations are rarely
cold and computerized as students use regional dialects and slang when thipateartic

in discussion boards which adds culture and certain characteristics to onlingglearni
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There seemed to be a trend regarding the experience level of studentsweing |
and the high level of frustration with the online course format for students.sshisis
compounded by a 33% belief by professors that the education systems were not meeting
the needs of learners in a knowledge-based, global society. This trend is pradiably
only an issue for online studio art cyber courses. A recommendation to solve the
frustration level about experience and meeting the needs of students would ber® prepa
students for online course format at the high school level. The cost would be lower than a
traditional dual-enroliment program as the students would not have to travel. This would
allow the students to make an easier transition in any online college course.dfth m
attention paid to the preparation of online courses, colleges would be driven to meet the
technological and learning needs of their students in a more timely manner as new

technologies emerge.

The number of students in the online courses seemed within reason based on my
research. Sixty-two percent of professors had small courses that werarablapo
average classroom studio art courses to allow for critiques and student ioterBlcé
other professors with high numbers of students enrolled in their courses did utilize
teaching assistants to distribute the workload. This trend of using teadsistants
seems beneficial in that this should create both an increase in awarenes®edstadio
art courses, as well as an increase in knowledge about pedagogicaeprietonline
studio art courses. The teaching assistants that work with these courgeaduihite with
a broader spectrum of knowledge regarding online studio art courses. The learvéng cu
will be drastically reduced for new instructors which will allow for momredpictive ideas

and practices to surface as they graduate and begin teaching themselves
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International implications seem positive based on the research. Despite the
language barriers, cross-cultural and cross-technical connections areamhpoa world
that becomes smaller and smaller each day because of advancements in tgeamablog
new ways to communicate. Perhaps these language barriers ezallydbarriers after all.
In a studio art course, a wide range of backgrounds and a vast assortmentvef creati
influences can only be a good addition. The professors surveyed did not foresee any
changes in studio projects or assessment. Students could remain in their respective
countries while learning a new culture as well as a new language fronritigees and
discussions. With a little effort and equipment, the immediate solution to difksen
languages rests in the technology that provides translation in word processing decument

Recorded words can even be translated by new technologies as well.

In conclusion, this research seems to indicate that online studio art caurdes c
as effective as any other online course. The technology is available anchiigues are
effective for undergraduate and graduate students to have success in onlingtstudio a
courses. As far as the online courses being as effective as classroanadtadurses,
that was really never in question. Should an entire Bachelor of Fine Arts terMas
Fine Arts degree be provided online? No, the author does not feel that online courses will
ever replace a true studio environment for practicing artists. Howevetudens would
like to take one or two studio art courses but cannot attend an actual campus for any
number of reasons, can an effective substitute result from an cedimeng environment?
Based on the research of literature and my research study of the technijtrends

used in online studio art courses, the answer is yes.
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