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administration. The results also indicate that primary school teachemsosil often employ
neutral coping behaviors, followed by positive coping behaviors and negative copingb®havi
With these stressors being a part of the teaching profession, it is sudhgasimary school
teachers participate in stress management educational programs in order &ffactively
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Chapter 1

Introduction

Teacher stress is defined by Kyriacou as “the experience byreetedainpleasant
emotions, such as tension, frustration, anxiety, anger, and depression, resultirgpfots of
work as a teacher” (Brown & Uehara, 1999). In recent years, steadilgsimgecosts and
consequences of teacher stress has received growing concern. To reducatite eféerts
stress has on teachers, more attention needs to be placed on this growing epiahico{,
2005).

Recent research has shown that teachers, along with servicemen, sdaas vand
linguists, are the most affected by rising stress in their respectikeamgironments. One out of
three teachers report teaching as being very or extremely stressfsing the teaching
profession to have the highest annual turnover rate. Professions other than teagharg ha
average annual turnover rate of 11 percent, while the annual turnover rate ferdead®.7
percent (Mrozek, n.d).

Teacher stress is caused by environmental factors as well as indohduatteristics.
Major environmental factors include poor working conditions, scarcity of resourcey, heav
workloads, and student behavior. Individual characteristics can include gendperageality,
and the ability to cope (Guglielmi & Tatrow, 1998). These factors lead to 30 pefedint o
novice teachers leaving the profession within five years, and if given the oppomoost of
these teachers share that they would not choose the profession of teaching emyagh, (Md).

This proposed mixed-method research study will use a convenience, non-random
approach to assess stress and coping behaviors among primary school teacbierdyirid)

current teachers working in a primary school environment, this research stugdytitgpén



insight into the stressors that effect teachers and explore the ssdkeyieise to cope with these
stressors.
Statement of Purpose

The purpose of this proposed mixed method study is to recognize and investigate the
stressors that affect primary school teachers, and to identify the copengdystihat primary
school teachers use in response to these stressors.

Research Questions

Teachers are expected to fill many roles in their daily tasks. Tolesemay include
assessor, planner, curriculum developer, information provider, role model, faGiktad
resource developer. As a result of balancing these many roles, strede/ayd be a part of the
teaching profession. Knowing that stress will always be present, theneésldo assess stress
and the different coping behaviors used by primary school teachers. The reseandd like
to answer the following specific questions: What are the causes of stresmemy@chool
teachers? What strategies do these particular teachers use to copeinidentified stressors?

These questions will provide insight into the phenomenon of teacher stress, anddnay lea
health educators to better understand the phenomenon of teacher stress. Theréspesh
that the information in this proposed research study will provide effective prednatwill
assist teachers to handle stress more effectively through positive caghgnisms.

Significance of this Study

Becoming aware of possible causes of stress for primary school teactiehe coping
behaviors they utilize is significant for many reasons. Teaching asesgi@i is progressively
becoming a stressful occupation (Hepburn & Brown, 2001). Teaching is moreuticssy

because teachers have many deadlines to meet as well as more rdg@ssitshoulder.



These responsibilities include lesson planning, teaching, accountability fontshed®rmance,
classroom management and discipline, supervisory role, and extracurri¢wigy ecnducting
and monitoring (NUT, 1999). Identifying possible stressors can help teachers pbsitise
coping strategies rather than negative strategies that may be unh@ahbhys other aspects of
life. If they can identify possible stressful situations, teachers ¢aelsgtause coping strategies
to deal with it, or even be able to avoid the situation altogether. Coping with strapsitant
for teachers so that their stress does not interfere with the achieventesit etiticational goals
and they have better quality of life; both personally and professionally @Bug. Tatrow,
1998).

Stress can have negative effects on teachers’ mental and physldag¢iwgl(Sutton,
1984). Knowing this, it is vital that teachers are able to recognize strédsat shey can take the
appropriate steps to deal with it in a positive manner. The teacher, not the lisamoes
regarded as being the primary carrier of stress, and is mosttyeaffiey the stressors of the day
to day activities and organization of modern education (Hepburn & Brown, 2001). kmndialss
that teachers are able to develop proper coping strategies for stress tiratjae to their
individual personalities. Everyone reacts to stressors differently. Ipriamt to research and
practice alternate coping strategies to find which will help each individiras will allow
teachers to have a greater sense of purpose, motivation, and clarity about théitites) a
(Bachkirova, 2005).

This proposed mixed methods study will involve a convenience, non-random sample of
current primary school teachers. A convenience sample was chosen in theimteresand
resources for the quantitative data. A purposive sample was used for the yealdtdito

ensure inclusion of the target population this study intends on researching. The pildatnenti



sample will give insight into their perceptions of stress and explain why teadbeatify work-
related factors as sources of stress (Blasé, 1986). Teachers need tplid@ntifuch stress they
are experiencing, and how it is affecting their teaching before timelpam and incorporate
positive coping strategies. It is imperative that teachers learntbsd stin be diminished with
simple strategies which could then lead to a healthier and more fulfilliegrca

There have been similar studies that have focused exclusively on primaoy sc
teachers. Bindu and Sudheeshkumar (2006) focused on the relationship between jolosatisfact
and stress coping skills among 500 primary school teachers in India. The study fouitistea pos
relationship exists between job satisfaction and stress coping skills anddealbbereate a
supportive organizational climate, enrich the design of tasks, reduce conflictegrd\aded
guidance tend to more satisfied and better equipped cope with stress.

Howard and Johnson (n.d.) interviewed principals at three target schools in Australia i
order to identify teachers who persistently and successfully were aldpdavith stress. Unlike
other studies, the authors focused on what these teachers were doing right in ordevedyposit
cope with stress. The authors found that these teachers had a sense of angastizatg
support groups, took pride in their achievements, and had competence in areas of personal
importance. Cockburn (1996) administered a questionnaire to 335 primary school teachers t
obtain information on how teachers acquire coping strategies, their knowledgeaxfiss
available to them, and their opinion of these techniques. The questionnaire showed that most
teachers are aware of stress reduction techniques and acquire new technigiggstheir own
teaching experience, but will not seek out expert sources for advice. This proposead st
important because it will investigate the causes of stressors tlatydakbect primary school

teachers.



Research on teacher stress has relied primarily on quantitative methods. g¥hen hi
structured survey instruments are used, subjects’ responses are controlledesiiis in a
mismatch between subjects’ responses and their perceptions about teasber®pen-ended
methods, on the other hand, give participants the opportunity to specifically delseribe t
meaning of work stress from their perspectives. Studying teachertbh@sgh an open-ended
method could better explain the phenomenon of teacher stress.

This proposed study will also explore possible strategies that primaryl $ehcleers can
use to cope with stress that is a directly related to their specific woroemeant. This
proposed study will contribute to the field of health education and promotion by providing
primary school teachers with insight and information on how to effectively copetratis sit
work so that they can continually meet educational goals.

Definition of Terms
Burnout Emotional, mental, or physical exhaustion that comes from job-related stress

Coping StrategiesAny physical, psychological, social, or material factor which helpshiers
overcome job-related stressors and achieve valued outcomes with students

Strain- Any unpleasant behavioral, psychological, or physiological outcome in atteache
Stress The body’s non-specific response to a demand placed on it

Stress StimuliOrganizational characteristics that initiate a reaction in a geting
Stressor An activity, event, or stimulus that causes stress

Teacher StressAny characteristic within the school environment that poses a threat to the
teacher



Limitations of the Study
1. By using a convenience, non-random sample of primary school teachers, specific
generalizations cannot be made about the total population because this sample is not
representative of all primary school teachers.
2. The patrticipants in this study will possess a great deal of knowledge abtaadhieg
profession which may affect the outcome of the results. Participants rdyaksa much
greater interest in the subject matter, which may also lead to resulsehmnconforming of
other primary school teachers.
3. Since participants will be asked to respond to items that review past expeoiestcess, the
way in which they respond may be affected by their memory recall. Alsaipantis may have
a tendency to under report undesirable results because they do not want to portrahitige tea
profession in a negative way.

Delimitations

Delimitations of the study include participants that are:
Current primary school teachers
A staff member at Richlands Primary School in Richlands, North Carolina

Currently have at least one year of experience working in a K-2 environment



Chapter 2
Literature Review: Introduction

Teaching is commonly recognized as one of the most stressful occupations inaur nati
Teacher stress results in such consequences as early retiremeahdangessive absences,
new teachers leaving during training, and an increase in teachers leavprgfédssion within
their first five years (Bachkirova, 2005). In recent years, professiofsfbséibn has been
decreasing while job pressure has been on a steady rise for teachers. sliesdeaige raised
many questions about the growing problem of teacher stress (Guglielatr&wv, 1998).

It has been reported that teacher stress affects the learning enviramehestimately
prevents achievement of the teacher’s educational goals. This leadstereksimegligence,
bitterness, and absenteeism among teachers, and can result in teacherdkegvofgdsion
(Guglielmi & Tatrow, 1998). In North Carolina, about 28% of teachers who resigmyear
leave the profession due to a career change, health, being dissatisfied witigtdaealshing at a
private or charter school, or for unknown reasons (Annual Report of the Reasons Teaahers
the Profession, 2007). Although leaving for a private or charter school is lted, at is rare
that this happens because private schools require most teachers to hold an advareaddiegre
teachers usually are not compensated as well. In fact, half of private secedrs who resign
each year, do so, to teach at a public school (Miner, 2009). Increasing attentiomhgisdree
to understanding teacher stress to further study this alarming phenomenén 1B&%).

Even though stress is quickly becoming a recognized occupational hazard ohiregtea
profession (Pettegrew & Wolf, 1982), little theoretical work on teachesdtieesbeen attempted
or completed (Blas€, 1982), and recently there have been no studies that have focused

specifically on stress within the primary school environment. The few stildiesave been



tried lacked subjects’ perceptions (Blasé, 1986) and have been flawed in other areas. Som
studies have been focused on large urban school districts, which is not represensatiaieof
districts in which the majority of teachers are employed. Also, stres®hasen dealt with as
an organizational matter; meaning ways to lessen job related stressoh&een discovered
(Bacharach, Bauer, & Conley, 1986).

Teacher Stress, Strain, and Burnout

With teacher stress getting increased attention, it is important to tamtkvehat stress
and teacher stress are. Hans Selye describes stress as the bodyéecifimrrasponse to any
demand (1976). With teacher stress getting increased attention, it is mpodaderstand
what stress and teacher stress are. Stress results when people peittatieraas threatening
and are unable to cope. Stress triggers the cerebral cortex and liméms Bystrry messages
to the hypothalamus. When these messages reach the anterior hypothalamus, théecautonom
nervous system (ANS) is aroused which controls the heart, lungs, stomach, blocs aesisel
glands (Palmer & Dryden, 1995).

The ANS is made up of both the sympathetic nervous system (SNS) and the
parasympathetic nervous system (PNS). The SNS conserves energyitevebses tears,
gastric acids, mucus, and saliva which helps defend the body. The PNS aidsatiorekznd
helps restore a person to a state of equilibrium. In a stressful situati@N$prepares the
body for action by increasing the strength of skeletal muscles, heagugse and fat levels,
perspiration, mental activity, while reducing blood clotting time, intestirmslement, and tears.
The SNS also allows the bladder to relax, pupils to dilate, and most blood vessels totconstri

(Palmer & Dryden, 1995).



During the stress response, the pituitary, thyroid, and adrenal glandivatedacThe
pituitary gland releases adrenocorticotrophic hormone, which activates theladmex in
order to increase arterial blood pressure, mobilize fats and glucose fromeatkpos, and
reduce allergic reactions. The pituitary gland then releases thyvaxich is a thyroid
stimulating hormone. Thyroxin increases metabolic rate, respiration raegilood pressure,
and intestinal motility. Too much thyroxin and over activity of the thyroid glandezed to
anxiety attacks (Palmer & Dryden, 1995).

The adrenal gland produces adrenaline and noradrenalin, which is released into the
blood supply. The adrenal gland increases heart rate and pressure in which blsoth&ave
heart, dilates gastrointestinal activity which leads to person to fdeth&y ihave “butterflies” in
their stomach (Palmer & Dryden, 1995).

Activity of the adrenal gland starts the stress reaction in which Haas&elg to as
“The General Adaptation Syndrome” (1976). The General Adaptation Syndromesohsist
three stages; the alarm stage, resistance stage, and the exhaugioffilstaglarm stage is the
initial reaction to stress and comes about when a person first recogniezasi#tyebe a trouble
and prepares to deal with the threat. This reaction is commonly referredighasr‘flight.”

A person’s instinctive impulse draws from energy reserves and puts it iatelgdit their
disposal to either defend one’s self (fight) or to run away (flight). Theadictn of the SNS and
adrenal glands allows for hormones such as cortisol, adrenaline (flight), autemalin (fight)
to provide instant energy to take appropriate action (Selye, 1976).

In the resistance stage, stress is on the verge of being resolved. Homeostasis beg
restoring balance and a period of recovery and renewal takes place. Theiexisdaige occurs

if stress has continued for some time. When this happens, the body’s abiliigttsriest and



all energy supply is gone. The exhaustion stage may be referred to as fadiiguns)|
maladaptation, and dysfunction. If stress is not resolved by this point, overload and bayout m
occur.

Teacher stress is described as any characteristic of the school enwirtmah@oses a
threat to the teacher (Sutton, 1984). While these definitions are widely accembeln@and
Tatrow argue that there is no agreement on what stress is, as the term holelst diféanings
for different people (1998). The difference in the definition of teacher stredtuenced by
how that person is affected by their job demands, and their ability to cope waldgmaands
(Blasé, 1982). The impact of teacher stress depends upon an individual’s social support,
personality characteristics, and job satisfaction (Guglielmi & Tatrow,)1998

Two types of stress can ultimately affect teachers. Task baesd, Such as dealing
with disruptive students, refers to problems that are associated with a vagpscific tasks
that teachers must perform in their teaching role. Role based stress, ancibaence of
sufficient resources to perform adequately, refers to how teacherstatipes of their role fit in
with the actual work-related responsibilities needed to fulfill their radét€Brew & Wolf,
1982). Stress within teaching is driven by the organizational factors related taythe which
teachers are expected to work (Hepburn & Brown, 2001). Organizational factarsrttrdoute
to teacher stress can include unreasonable directed time budgets, excessiverga
unrealistic deadlines, and intimidating inspection regimes (Hepburn &rBr2001).

A teacher’s personality is a factor when explaining the amount of dtedss present.
Teachers’ skills, motives, and perceptions of their work environment determinmadhatsof
stress that may take place (Guglielmi & Tatrow, 1998). A teacher who dolkav&oa conflict

between personal values and those of educational authorities, has a high ambitioeed suc
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professionally, and is not easily upset or excited; tend to experience the least afrstress
(Bachkirova, 2005).

Teacher stress is closely linked to strain and burnout. Strain is any unplestsanoral,
psychological, or physiological outcome in a teacher (Sutton, 1984). In genmaialissthe
result of an interaction between a person and their environment. Strain is measenes of
physiological dysfunction, psychological dysfunction, or behavioral dystum@@uglielmi &
Tatrow, 1998). Physiological dysfunction refers to any cardiovascular diaadgodily
complaints (Sutton, 1984). Psychological dysfunction refers to depressionyaartehegative
effect towards life and job. Behavioral dysfunction explains any changerrahbehavior such
as drug abuse (Sutton, 1984), smoking, drinking, absenteeism, or unhealthy eatireniG&gl
Tatrow, 1998).

Burnout is the emotional, mental, and physical exhaustion that comes about from job-
related stress and roughly describes any negative responses bysteaohwk-related stress
(Blasé, 1982). Teachers who are idealistic and enthusiastic are most velteitairnout
(Farber, 1991). Buffers for burnout include social support, sense of control, and dietey habi
(Guglielmi & Tatrow, 1998). Burnout tends to occur when effort and coping resouides fai
overcome stress, and stems from an individual perception of a significant disgrbpameen
effort and reward (Farber, 1991). It is characterized by depersonalizati@andecline in
personal achievement. A burnout cycle begins when teachers show a decreaseanceff
major valued outcomes, and an increase in job strain. Burnout is the end state of “burning out”
which is the gradual attrition of important technical, psychological, and seswlices (Blasé,
1982). Sutton (1984) found that there are two dysfunctional responses to burnout. First,

teachers feel forced to do low quality work or not finish their work at all. This tdtels to

11



lower self-esteem, high blood pressure, and anxiety. Second, teachers mayctkeep up
with the demand. This often leads to family problems, and a lack of sleep and saléatber,
1991). Teachers can be considered burned out if they show attitudes that depersodahi= s
as well as exhibit low levels of personal accomplishments in their work figasti Bham,
2003). Burnout can also be explained by ineffective performance with students wahheist
sign of a decrease in work satisfaction, involvement, motivation, and effort (B&8), 1
Burnout leads teachers to experience an increase in physical and men&hprainl increase in
absenteeism, and a higher desire to want to leave the teaching professimyg¢réaBham,
2003).
Causes of Teacher Stress

Teacher stress can be caused from a variety of situations. Stressoofies about when
teachers have difficult negotiating various aspects of interactiohstuitlents (Hepburn &
Brown, 2001) or from any circumstances that are considered too demanding, derivireg o
and interfering with instruction (Blasé, 1986). Stress can best be explainatbggrizing
factors into first and second order stressors. First order stressmtdydinterfere with teacher
effort and can include student apathy, student disruption or discipline, poor student attendanc
high student to teacher ratios (large classes), paperwork, prep work, irrespoaldagues,
obtrusive supervisors, lack of effective leadership such as assistant principaixipals, and
seemingly non-supportive parents. Stressors that occur most frequently tendganeational
issues dealing with students, administration, other teachers, and other wiwkskips (Blasé,
1986). Second order stressors do not interfere directly with teacher effort andlada issues
such as low salary, emotional fatigue, frustration, helplessness, stagnatialnrboand loss of

motivation or enthusiasm (Blasé, 1986).
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Stress among teachers can also be grouped into three categories: role demands
instructional problems, and interpersonal relationships (Sutton, 1984). Role relasdsssead
to be the difference between teachers’ role expectations and their aperaeses within that
role (Pettegrew & Wolf, 1982). Role demand stressors include ambiguity, overlo#idt con
(Sutton, 1984), preparedness, and non-participation (Pettegrew & Wolf, 1982). Orgarlizationa
characteristics such as policies, structure, and processes can alembez=al as role demand
stressors (Bacharach, Bauer, & Conley, 1986). Instructional problems or ¢égskidgéntifies
problems associated with a variety of specific tasks that teacherpaenigsin in their teaching
role (Pettegrew & Wolf, 1982). Instructional problems can include difficultis student
discipline, competence, inappropriate procedures for student placement, imstinetilequate
standardized tests, grading systems (Sutton, 1984), notification of unsatysteatior
performance, being physically threatened by students (Pettegrew i&A¥82) and sparse or
dangerous working conditions (Bacharach, Bauer, & Conley, 1986). Interpersonahsbiats
refer to relationships teachers have with fellow professionals or comnmma@mpers within the
educational environment. Network interaction and supervision may also fall intatdg®y
(Bacharach, Bauer, & Conley, 1986). The most common stressors in this groapficewith
other staff members, and a lack of social support from supervisors and cowoukerns, (8284).

Causes of teacher stress can also be broken down into environmental and individual
stressors. Most stressors can be found in the work environment and include unfavoiahbe wor
conditions, heavy workloads, organizational problems, paucity of resources, lagipoftsand
or autonomy, and decision making. The work environment can also include physisairstres
such as task-related noise, crowding, the size of the classroom and or schiyabr safeth

violence, as well as administrative pressures such as support from managels amibiguity
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(Hastings & Bham, 2003). Individual characteristics include the unique attriblteachers
such as personality, age, gender, demographic background, the ability to estabfskirdain
supportive networks, cognitive evaluation of stressors, the ability to cope, typeladrteand
job dissatisfaction (Guglielmi & Tatrow, 1998). Individual stress also candoeiated with the
compatibility between personal and educational values, ambition to succeetiljigensi
threshold, competitiveness, multiple roles for women teachers (such as pastakera
homemaker, and teacher), and perfection (Bachkirova, 2005).

A major source of teacher stress can be directly attributed to the studerdsghl
survey and interview responses, teachers most commonly refer to students) asdpansible
for most of their stress (Hastings & Bham, 2003). Stress resulting from stisi@ptine is
associated with teachers having to play the different roles of babysittiées, gficers, or even
harsh authoritarians, which can cause role demand overload (Blasé, 1986). Mess teiaev
disrespectful behavior, student attentiveness, and sociability as the nesubsident
misbehaviors (Hastings & Bham, 2003). Griffith, Steptoe, and Cropley (1999) found that
primary classroom teachers suffer more stress than secondary tedti@ay teachers are
responsible for one class throughout the entire school year which makesseat ety
responsible for educational activities, but for moral and social developmenl.ashoee
responsibility, along with work pressure and student misbehavior, cause priassnpom
teachers to have the highest level of stress. These behaviors along with steg#imedis
management, student apathy, student achievement, and student absencesialteashérs

experiencing increased stress (Blasé, 1986).
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Teacher Responses to Stress

Teachers have varied responses to stress. A response is brought on bynstigss st
which are organizational characteristics that initiate a strasior in a given setting
(Bacharach, Bauer, & Conley, 1986). While some teachers develop confrontstiiategjies,
others experience changes in behavior, emotional responses, or physical oogicgsiol
responses.

Over time, teachers develop the technical, psychological, and social copingessour
needed to effectively work with students (Blasé, 1982). The majority of copitggstsathat
teachers use come in the form of confrontational strategies. These atraregiised to reduce
or eliminate external stress such as student related stressors {BB&g¢ Teachers confront
classroom stress resulting from student discipline with strategies sbetavior modification,
removing the student from class, scolding the child, isolation, inflicting fesmysBing the
problem, active ignoring, paddling, and calling parents. Confrontational sésitegpd to deal
with classroom stress resulting from student apathy include varied tgaebimiques and
materials, individual and personalized instruction, rewarding positive behavioryiamtgb be
entertaining (Blasé, 1982). Another form of confrontational classroom sémiedghe
development of adaptive strategies. Adaptive strategies do not directythéesource of
stress, but do manage the consequences for the teacher. These include ignotdgrhest
putting extra work in, and giving up (Blasé, 1982).

If confrontational strategies do not work, teachers often experience persangés in
behavior to cope with the stress. Most behavior changes that occur as a resedsofstre
very unhealthy to the teacher. These changes can include smoking, exdeshile a

consumption, unwanted outbursts of anger, sedentary lifestyle, and sleeping prohlghetnii
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& Tatrow, 1998). Teachers also express somatic complaints such as trouirjeafdébep, back
pains, poor appetite, and a decrease in their overall health and energy levels (Sutton, 1984).
Chronic stress symptoms may also occur if stress continues to be preserlan tinelay
activities of a teacher. These symptoms include fatigue, increased ilared the inability to
concentrate (Hepburn & Brown, 2001).

Some teachers may also have an emotional response to unwanted stress. The most
common feelings of emotion that occur are anger, depression, anxiety, andmeelftBlasé,
1986). Teachers experience anger more than any other feeling as a coresefjuenk stress
and is often expressed with strong negative feelings directed towards othess.c&tralso lead
to teachers being in a depressive state. This is when teachers havebfgelngy of being out
of control, and a belief that they have little probability of improving thaiasibn (Blasé, 1986).
In this state, teachers may also show signs of depersonalization, emotlenaten, lack of
personal accomplishments, and a decrease in self-efficacy (Hastingsw&,22001).

Feelings of anxiety are mostly anticipatory and often occur when rsaskgect
negative consequences to occur (Blasé, 1986). As feelings of anxiety continruerstéacome
less tolerant, patient, caring, and involved (Blas€, 1986), and may even become igatialist
biased in their judgments and assessments of learners, which can result ueregetimes for
students (Abidin & Robinson, 2002). Self-blame results in teachers expressintparages
self, feelings of guilt, and feelings of self-pity (Blasé, 1986). Over,tg@-blame can remove
teachers emotionally and socially from their students. A loss of enthusiasalsoaccur
causing teachers to lessen their attempts of humor, elaboration of subjectandtteative

involvement (Blasé, 1986).
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Stress may also elicit a physical or physiological response fiawhdes. Some physical
symptoms of stress include fatigue, tiredness, overworked, burn out, headached) atdras,
chest pains, sleepiness (Blasé, 1982), trembling hands, shortness of breath, dizziness
restlessness, cold sweats, ill health, confused thoughts or difficulty cotiogntiess of
memory, loss of appetite, trouble falling asleep, and the ability to hold preelgciversations
with colleagues (Bacharach, Bauer, & Conley, 1986). Some physiological syshptatness
include an increase in blood pressure, heart rate and or cortisol (GuglielatidT 1998),
irregular heartbeat, and nervousness (Bacharach, Bauer, & Conley, 1986).

Developing positive responses to stress will allow teachers to be mefeedatiith their
role as an educator and be a more effective educator in the classroom. asel@creork
satisfaction results in teachers being less involved and motivated, caasingrseto
demonstrate feelings of resentment, frustration, boredom, irritabilityr,astggnation,
helplessness, and depression (Blasé, 1982). Finding positive ways to handle $taissvwil
teachers to maintain their drive and commitment, thus making them continue to putdorth t
effort needed to being an involved, satisfied, and effective teacher. A prgpamnsedo stress
via stress management techniques and healthy coping mechanisms keeps aetichb/
involved in what they are trying to accomplish and allows them to fully invesisedges with
their students (Blasé, 1982). Teachers who are satisfied in their profedsiteveiless
attrition maintaining a stable educational workforce.

Coping Strategies

Dealing with problems or difficulties in a calm and appropriate manner is oalpm

referred to as coping (www.dictionary.com, 2010). How a teacher copes wahisttbe

school environment affects the impact of stress on their psychological wejl-doed on
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physiological response (Griffith, Steptoe, & Cropley, 1999). Coping behaviorsooreces
come in the form of physical, psychological, social, or material factors andelelpets
overcome job-related stressors and achieve their valued outcomes with stBlesds1(982).

Common positive strategies teachers use to alleviate stress includsegsarcial
resources, avoidance, reading, hobbies, movement, and meditation (Gulwadi, 2006). These
coping strategies used by teachers affect their outlook on the situation, thiéeebyg the
perception of stress (Griffith, Steptoe, & Cropley, 1999). To alter the perceptitasH,s
teachers may invoke inward or outward coping strategies. Inward strateglesss
concentrating on something narrow in the field of stimuli around oneself, includegeekin
stillness and focus. Outward strategies, such as exercise, involve seakiegtions,
distractions, and movement (Gulwadi, 2006). Although there are many common coping
strategies available, most teachers rely on social support, active plansiogtiee
experiences, and suppression of competing behaviors.

Social support can reduce the impact of stressors on teachers’ welljbbiagtisfaction,
and physical iliness risk. Teachers seek support from family, friends, anagc@ein order to
receive advice, discuss feelings, get emotional support, get sympathy arstamdieg, and to
talk about their feelings. Teachers who have more support within their persosahdeo
experience less stress in the workplace (Griffith, Steptoe, & Cropley, 1999ye Alanning,
although a part of the normal workload, allows teachers to take their mind offaticefocus on
their work. The process of active planning involves concentrating effortspgewgh plan,
taking some action, coming up with strategies, trying to take steps, and doing svttabba
done in order to keep their attention on the students rather than the stressor (Gafitthe, &

Cropley, 1999).
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Restorative coping experiences refer to teachers being ableasersteess in places
away from the school environment. Places chosen by teachers reflect gungltteae helpful in
offsetting the effects of the source of stress. The places teachers ctuzdsdten that make
them feel better when stressed include home, nature related outdoor plagedacegychurches,
and cafes. These environments are helpful in relieving stress because theytpemhdes with
sensory conditions, social contact, props, and nature related environmental feataresawhi
help teachers alleviate stress (Gulwadi, 2006).

Along with restorative experiences, teachers may choose to employ envitahme
coping resources. Teachers’ awareness of possible environmental conditions garybe a
valuable coping resource. A person’s ability to know the potential surrounding envirorament c
be used as a resource. Their knack to change these settings, in order to aclurabguats is
referred to as environmental competence. The most common environmental rebaiiaes t
easily available to teachers include time, money, social ties, organitaéisoarces, and
physical environmental resources such as locations that teacher'samtes® for their spatial
and sensory properties (Gulwadi, 2006).

Some people, either intentionally or unintentionally, employ negative copinegsésto
deal with stress. Negative coping strategies are common responsessd@st feelings of
being overwhelmed. Although these strategies can provide temporary sliefsghey can
cause more stress in the long run (Crisis Intervention & Suicide Preventiae GEBtitish
Columbia, 2010). Negative coping strategies can include unhealthy behaviorstidistra
violence, and withdrawal. Unhealthy behaviors such as smoking, drinking alcoho§iesiges
over/under eating, and drug abuse are sometimes used to relieve stresstiddistsuch as

television, computer, and filling up schedules to avoid facing problems are commotoways
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avoid stress. Violence such as angry outbursts, lashing out, and physical vidlenc®wie
about if a situation becomes too stressful. Showing signs of withdrawal sucbpsgle
procrastinating, withdrawing from family, friends, and activities, and desggggent are ways in
which people try to remove stress from their lives (Helpguide, 2010).

Disengagement refers to teachers giving up on the goals in which the stressor is
interfering with. Teachers who are disengaged resort to negative copisgskhl as not trying,
engaging in other activities, day dreaming, sleeping, watching television,caruing their
efforts in the classroom. Disengagement can be applied immediately and withbatp of
others, but is only a short-term solution. In the long run, disengagement can leati¢cstea
having cumulating workloads, disruptive classes, and feelings of loweressssdin and
helplessness (Griffith, Steptoe, & Cropley, 1999). Suppression of competing behdeisrsore
teachers putting aside all activities in their lives so that they canrdoateesolely on work.
Teachers have a tendency to prevent distraction, focus more on work tasks, preigt outs
interferences, and concentrate more on their thoughts on work in order to suppressigompeti
activities. Lessening the demand of other aspects of life and only foamswgrk leads to
teachers having an increased perception of stress levels, which prevents théakifigrime to
relax (Griffith, Steptoe, & Cropley, 1999).

Summary

Past research generally has been limited to only identifying scamdesonsequences of
stress for teachers. There is a need to further understand why these satress affect
teachers and why they choose particular responses to stress. Considenuagtiwhlar sources
of stress affect teachers will allow the health educator to suggest@ssiess management

programs and coping mechanisms that can be made within the organizational structuvelsf s
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that will lessen work-related stress. Understanding why teachpmcethe way they do to

stress can allow for adaptive strategies to be used in order to help teachess addrcope with
stress. This literature explains in detail the most common coping steatsgie by teachers;

however, this literature does not clarify why teachers choose parwopenrg strategies. There

is a need to investigate the reasons as to why teachers choose padpntastrategies as a

way of handling stress. Understanding why these strategies are usawde teachers with

the opportunity to better understand how to cope with stress and provide the tools and resources

for effective stress management programs designed to allevidierattri
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Chapter 3
Methodology: Introduction

This proposed study is an assessment of stress and coping behaviors aneohg curr
primary school teachers. The researcher aims to explore how teacheessttes and what the
major causes of stress are for these teachers. The researcher mdisotintevestigate the
strategies, both positive and negative, that these teachers implement aethpitatcope with
the identified stressors. In order to learn about these important issues entreittunetiev
teaching profession, the researcher proposes to use a mixed-method designarsiegiarce,
non-random sample.

Mixed Method Design

A mixed method design will be used for this research project. One method alone will not
provide a complete answer to the research questions. The research will beatvgpaliriven
project, with a qualitative foundation, and a quantitative sequential element (Rié&torse,
2002). The qualitative foundation will focus on understanding the meaning of teaeksr str
through the perspectives of current primary school teachers at one specificischoaNorth
Carolina. The quantitative element will be a pilot sample implemented to méasuesponses
and coping strategies that teachers employ when stress is present inkihlaceor

Qualitative research designs are utilized to discover the meaning indsvadtrddute to a
social problem (Creswell, 2007). In this study, a qualitative design, spigifaxaus groups,
will be used to explore which events current primary school teachers perceivegastigsstul,
why they believe these events elicit a response of stress, and what cephmapiems teachers

use to deal with their stress. Quantitative research designs geteisties through the use of



survey research. In this study, a supplemental quantitative design will b@ useddure the
most frequent reactions and coping strategies employed by teacheah afgsode of stress.
Some qualitative research studies that focus on teacher stress have beaedonduc
however most of these studies focus on middle and high school teachers. There isg growin
need to investigate stress and which events current primary school teacteike @ being the
most stressful in their discipline. The researcher hopes to discover theanetsydf
participants’ occurrences of stress including causes, reactions, and cogimgjedt The
researcher also hopes to gain insight into the participants’ feelings and opboohshe
growing epidemic of teacher stress. In order for participants to $stearexperiences, a focus
group will be created. In this focus group, participants will be asked in-depth, oged-e
guestions that will elicit a complex, detailed understanding of the issuevgle2007).
Quantitative findings will add to the qualitative foundation and triangulateldat
providing a statistical explanation of the many reactions and coping strategiasypschool
teachers exhibit when presented with stress (Richards & Morse, 2002). To pemealry
school teachers, there is a need to measure the most common responses to dteess and t
behaviors in which teachers use to cope. The researcher hopes that by helping tieache
recognize what reactions and strategies are used most often will helpddaahere effectively
handle the array of stressors that are present within the school environment.r to ordasure
the reactions and coping strategies, an existing survey instrument will bisechegecifically
for teachers from the responses gathered during the focus group. This instrumanowadé a
statistical analysis of the stress reactions and positive and negating stiptegies employed

by teachers when stress is present in the workplace.
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A mixed method design will help better understand the needs of the target population.
gualitative approach will be emphasized in this study to reflect the voices ofrticgopats and
to extend the literature in order to suggest ways in which to alleviate fetrgggnary school
teachers (Creswell, 2007). Focus groups, consistent with qualitative approach, waléprovi
themes and ideas to modify an existing stress and coping instrument to medgsaipamst
responses, which is consistent with a quantitative approach (Richards & Morse, 2088)a Us
gualitative driven approach with a quantitative sequential element will praetdand thick
descriptions of teacher stress and confirmatory data so that the researcmsgjoéshis study
can be completely answered.

Theoretical Framework

The Social Cognitive Theory will serve as the theoretical framevinatkguides this

proposed study. The basic concept of this model is referred to as reciprocalrdster an idea

that emphasizes that a behavior develops from constant interaction of people and their

environments, and that the ensuing behaviors affect these people and their environmegets (Hod

& Videto, 2005). The Social Cognitive Theory will help guide this study in developirgna pl
that affects people, environments, and behaviors.

The Social Cognitive Theory has many valuable concepts that include s=ltgff
expectations, behavior capability, reinforcement, and observational learning - dgeto,
2005). Self-efficacy is thought to be the most significant personal chaséctéar influencing
behavior. Behavior capability can be shaped by providing knowledge about the rewadme
behavior and the skills necessary to continue it. Discovering positive role models and
recognizing positive changes in others helps in discussing observational le@niegme

expectations involve strategies that express information about the possilikeotsnbaging in
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the behavior and positive reinforcement can help provide continuation of the recommended
behavior (Hodges & Videto, 2005).

The basic concepts of teacher stress include causes, responses, and etggmesstill
of which affect how a teacher handles stress. The objective of this proposed studydi®ut
how teacher stress affects primary school teachers and their environmwéithrthey work in.
The researcher also hopes to learn more about how self-efficacy andretemsn@cted as well
as to investigate how a teacher’s behavior capability and expectatiecishafiv they cope with
stress in the workplace.

Measures to Address Validity

A mixed methods research study is used to understand settings in which the target
population addresses a problem or issue. This approach can lead to further exploring the
problem or issue as well as identifying variables that can be measured ¢uahti(@reswell,
2007). To accomplish this objective, it is critical that the researcher follomslmes to ensure
the study has validity. Validity refers to the value or accuracy of the findiggs. This
involves the researcher spending a great deal of time in the field, providing ttagkdle
description of the findings, and becoming familiar with the study particip@nés\yell, 2007).
Strategies such as triangulation, member checking, and administeriing) @nbreliable
instrument will provide validity to this proposed study.

Triangulation

Triangulation measures validity by using multiple sources that support ormerant
directly address each other’s findings (Richards & Morse, 2007). To provide supporting
evidence from multiple sources, this proposed study will compare previoutitiéepablished

about teacher stress and implement qualitative and quantitative methodology. ifRpaieav
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comparing existing literature can help develop specific questions, methods, emrtenamd
data that can be used to study primary school teachers to see if the resuttslar¢Richards &
Morse, 2007). The material for this proposed study can then be compared to published results in
order to confirm the results of this study. Triangulation will also be implemhémteugh the
creation of two focus groups. The focus groups will have similar discussions abees,ca
responses, and coping strategies involved with teacher stress. These diseabfiongde the
researcher with supporting evidence found within the data to produce the underlyiag tfem
the study (Creswell, 2007), and guide the modification of the quantitative stresspamgl ¢
instrument.
Member Checking

In member checking, the researcher requests participants’ viewsaoéthiility of the
findings and interpretations (Creswell, 2007). To judge the accuracy and dnediltihe
findings, this proposed study will take data, analysis, interpretations, and ¢omgloack to the
participants so that they can provide alternate language, critical observatialestrate
interpretations if needed. This method will allow the participants to reffettie accuracy of
the account.
Instrument Validity and Reliability

When determining if an instrument is valid and reliable, it is important to take int
account Cronbach’s alpha, face validity, and content validity (Crosby, DiClen8eStdazar,
2006). Cronbach’s alpha is used to determine if items in a scale are intdrr&€ad@bach’s
alpha has a range of 0 to 1 and a score of .70 or higher is sufficient evidence dityeliabi

(Crosby, DiClemente, & Salazar, 2006).
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In this proposed study, an instrument entitled “Stress, Depression, and Coping Scale”
(Chaney, Burke, & Rager, n.d) will be used. This instrument was developed by Charkey, B
and Rager (in review) to measure general stress, depression, and coping atimangnigrant
seasonal farm workers. The instrument is made up of 90 items that are a combihlakert
scale questions, open-ended questions, and check-all-that-apply questions. Tnemsill
be modified for this proposed study specifically for teachers to measwsesaaiustress,
responses to stress, and coping strategies. The Reliability measusgsoated to be all above
the acceptable .70 alpha coefficient for this instrument (Burke, Rager,|l@n2008).

This instrument also has face and content validity. Face validity is o@acerth how
an instrument appears and whether or not it appears to measure the construeso{Crasby,
DiClemente, & Salazar, 2006). The “Stress, Depression, and Coping Scale” haalithte
because it has specific subscales that are relevant to teacheCiteessy( Burke, & Rager,
n.d). Content validity is concerned with the extent to which an instrument represents al
elements of the construct of interest (Crosby, DiClemente, & Salazar, 206i6)ingirument
will demonstrate content validity by measuring causes, responses, and ¢@iagjes, all of
which are essential aspects of the teacher stress phenomenon.

Researcher’s Qualifications

The primary researcher in this proposed study is Jeff Sprenger. He wiltlosé
contact with his faculty advisor, Dr. Sloane Burke, throughout the process of this 3aitl
Sprenger is a graduate student in the Health Education and Promotion Departmsint at Ea
Carolina University. Jeff Sprenger is also a primary school Physical kmtutedcher in
Richlands, North Carolina. Being a primary school teacher allows thealeseto possess

firsthand knowledge of how stress affects teachers. Completing graduatpuigitative and
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guantitative research methods courses provides the researcher with valsighls that will be
beneficial to a study of this nature. Jeff Sprenger will oversee adiradsstudy activities:
selecting participants, obtaining informed consent, developing focus gropis stacilitating
focus groups, modifying the survey instrument, transcribing data, analysultgsrend
reporting findings.

Protection of Participants

A major priority throughout the process of this research study is protéeéingvolved
participants. All participants will be fully made aware that their invokmeins strictly voluntary
and that their contributions to the study will remain confidential. Once particiganisade
aware of the voluntary and confidential nature of this study, they will be givaitsdsdtout the
purpose of the study, associated risks of participation, and benefits of participagan. ClI
communication between the researcher and participants will allow for rti@gaants to make
informed decisions about their choice to participate in this study.

Before any data are collected, the researcher will obtain an offitdaned consent
document signed by all participants (Appendix C). Before signing this doculmengsearcher
will thoroughly explain the document with all participants and will allow timegfegstions to be
asked about the literature contained in the document. During this time, all partieipbotee
again be made aware of the fact that their participation is completelytargl@amd that they can
withdraw from the study at any time without penalty.

A pseudonym or letter will be assigned to each participant in order to ensure
confidentiality in this study. Participants’ names or any other infoomatill never appear on
any data collected. The researcher will have exclusive access tathisatrand will keep it

stored on a password protected computer.
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Selecting Participants

For this proposed study, a purposeful convenience sample of current primary school
teachers will be selected. A purposeful sample will allow the reseacckelett participants
who are familiar with the required information, are willing to reflect on dpectof interest, have
the time, and are willing to participate (Richards & Morse, 2007). Pantisipall be selected
from Richlands Primary School because of a large staff made up of teachersre/varyang
years of experience in the K-2 environment.

The researcher proposes to hold two separate focus groups. One focus group weall invol
teachers with greater than five years of teaching experience and the sexengroup will
involve teachers with less than five years of teaching experience. Thig feitheadlow the
researcher to see a range of issues related to teacher stress.c&sgndop will have 6 to 12
participants in order to investigate multiple perspectives and experiertksaiso allowing for
in-depth discussion. Focus group responses will then be used to modify a quantiteliee tea
stress survey. This instrument will be used to measure a larger sample oy schaol
teachers other than the focus groups on topics such as causes of stress,Eiress resd
coping strategies utilized.

The researcher will select potential participants using two diffenextégtes. In order to
form the focus groups, the researcher will advertise via flyer throughhbelssmail system.
This advertisement will provide potential participants with the purpose, imporeamte
objectives of the proposed study. The researcher will again use the schibslystam to select
potential qualitative survey participants. All participants who respond to théwiththen be

given the instrument to complete in privacy.
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Potential participants will be selected if they are willing to pgrdie, are a current
primary school teacher, and have at least one full year of teaching expeni¢ine K-2
environment. Participation will be completely voluntary and participants will noffeeed any
incentives for participating or be penalized for not participating. With a putpesahple
chosen of teachers who currently work at Richlands Primary School, all teach&§ wiillde
eligible for this study.

Data Analysis

This proposed study will attempt to analyze stress and coping behaviors amuany pr
school teachers. The independent variable in this case would be coping behaviors and the
dependent variable would be stress. In order to analyze these two variables, atigreantit
survey will be administered to a target population of primary school teacherssytemifec
school in rural North Carolina. The survey will be available online for participawctsnplete
during a three week time frame. The target population will consist of 40 cprievary school
teachers. Demographic information such as gender, race, age, yeaenerpgarK-2 setting,
and type of degree held will be included in the quantitative survey. The sample population is
made up of 38 females and 2 male teachers. Of those, 38 are Caucasian, 1 is AfriczcanAme
and 1 is Hispanic. The target population age range is 23 — 57 years old, and thepgrsaex
ranges from 1 year to 31 years. Of the 40 teachers included, 27 hold a BachelorardBe
hold a Masters degree.

Data analysis will begin during the two focus group sessions. A resesistaat will
serve as the moderator by asking questions and stimulating discussion usingarpoepbared

by the researcher. The researcher will serve as the observer byrtataagn non-verbal
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responses such as hand gestures, facial expressions, body language, and tone@finoge
each focus group, an audiotape will record participants’ verbal responses.

Data transcription will occur immediately following the focus groupisaessso that the
material is new in the researcher’s thoughts. These written transasiptill consist of the
material from the group discussions so that the researcher is able teeirtteeprerbal responses
in order to discover the trends, recommendations, opinions, and feelings of the focus groups
(Hodges & Videto, 2005). Using an audiotape to record the focus group discussionspwill hel
organize the participants’ responses, allows the researcher to reviewHueiptéon to ensure
accuracy, and will allow the researcher to transcribe the informationaéeigumvhich will
provide written evidence of participants’ words.

The researcher will read over the written transcripts in their gnsieseral times in order
to submerge himself into the data. This will allow the researcher to geteacfehe interviews
as a whole before breaking them into smaller parts (Creswell, 2007). As threheséa
reading the transcripts, he will write memos in the margins. Memos atgbhases, ideas, or
key concepts that are important to the researcher (Creswell, 2007).

The researcher will move from reading to describing, classifying, angreteg the
transcripts. This process is referred to as coding. During the coding ptbeassearcher will
describe in detail, develop themes, and provide an interpretation of the trar{Snegtsell,
2007). These codes will represent core concepts, central categories, or dlatedso teacher
stress (Crosby, DiClemente, & Salazar, 2006). Every code used will be definegtaimske
codebook, which is a complete description of every code and how it relates to &énelrese
Coding of the transcripts will provide the researcher will the informatioassecy to develop a

guantitative survey instrument.
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The data results from the quantitative survey will be analyzed using SPSSspftwa
descriptive data, and chi-square tests. The SPSS software helps connectffiatia/em action
by drawing reliable conclusions about current conditions and future events. Usimagiyeedi
analytics, SPSS can be a helpful tool in recommending proper coping mechaniprimadoy
school teachers. Descriptive data will be used to evaluate how scores on vatieblas the
mean, median, standard deviation, range, and frequency are distributed (Crosbyddit€| &
Salazar, 2006). These variables can be helpful in showing which stressors haggdste bi
impact of stress on primary school teachers. Chi-square tests shows theasigai@f certain
variables have on a target population (Crosby, DiClemente, & Salazar, 2006). pimogused
study, chi-square tests will show the significance stress has on prichagl seachers and
whether or not the teacher’s age or the grade level they teach is aqorefistress.

The data will be presented as a written discussion with accompaniment of figure
resulting from the quantitative instrument. The data will be presented using tleteesial
description, and a structural description. Themes will result from the resegaking important
statements and grouping them into larger units. A textual description pidiexvhat
happened and includes actual experiences from study participants. A struccniaktide
explains how the experience happened and will include a reflection on the settinghrtlvehi
phenomenon was experienced (Creswell, 2007). Representing the data using tideierdsia
and structural descriptions will provide a complete description of the informationlavwd iz

real meaning of the teacher stress phenomenon to be discovered.
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Chapter 4
Findings: Introduction

The researcher implemented a mixed-method design by conducting twotiyediiteus
group interviews with 12 participants and administering a quantitative pilot star3sy
participants in an effort to address the following research questions: Wiila¢ asaises of stress
for primary school teachers? What strategies do these particullaetease to cope with their
identified stressors? All participants were current primary schach&rs working at Richlands
Primary School who had at least one year experience in the K-2 setting.oEa€lyfoup lasted
approximately 20 minutes. The two focus group interviews were held in a privatetroom a
Richlands Primary School. One focus group purposively consisted of teacherseattr gran
five years teaching experience while the second focus group was purposimeiysed of
teachers with fewer than five years teaching experience.

The data collected from the focus group interviews provided in-depth information
regarding what events cause stress and the strategies employed biidipaptsrto cope with
these stressors. The data provides a rich description of the meaning angdemehees of
primary teacher stress from the perspective of current primary schooéteat Richlands
Primary School. The data collected from the focus group interviews alsal lugpelop the
“Primary School Teacher Stress and Coping Survey” which was administered tidpa#s
as a pilot assessment. All participants who completed the survey were edst puimary
school teachers working at Richlands Primary School who had at least ongpgraree in the
K-2 setting. The “Primary School Teacher Stress and Coping Survey” (Apdenidix

comprised of 77 items that includes demographic information, stress/anxéethal isiress, life



satisfaction, task stress, supervisory support, peer support, illness symptoms, rgavitbpi
stress indicators.
Characteristics of the Focus Groups

The researcher recruited participants for both focus group interviewsfictands
Primary School. A flyer (Appendix B) was sent out through the school’'s emaibdison list
to all licensed staff at Richlands Primary School. The advertisement provicediglot
participants with the purpose, importance, and objectives of the proposed study andrasked fo
volunteers to participate in the focus group interview in June 2010. One focus group consisted
of current primary school teachers (N = 6) who had at least five years exgeendghe K-2
setting while the second focus group consisted of current primary school teachéssWiNa=
had less than five years experience in the K-2 setting.

The focus group interviews were comprised of 12 participants that ranged inragesfr
to 55 years old. All of the focus group participants were female, with 11 being<ao and
one being African American. Four participants currently work in kindergartenctirrently
work in first grade, one currently works in second grade while two work with K-2 students
Focus Group One: Greater Than Five Years Teaching Experience

The researcher conducted the first focus group interview in June 2010, with six
participants who had greater than five years teaching experience. Thiwmteas held during
a teacher workday, in a private room at the school, so that participants didn’t haaleetotirer
arrangements. The participants and the researcher sat around a longthetble participants
seated on either side of the table and the researcher seated at the headlef therégorder
was placed in the center of the table. As participants entered the roomgtiex)/thie informed

consent document which had been placed on the table by the researcher. Thesresdiatehl
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the focus group by first asking participants to define the word “stress” inothraiwords
(Appendix D). During the interview, all participants shared their perspedtaeticipants were
in agreement that teaching as a profession was stressful. They exphesgeessure, control,
and decision-making are a few words to describe what stress meant to theyfelfworking
with students who are attending school for the first time, an increase in undiagnosadrakeha
issues, and nurturing roles are the most unique stressors to the primary sdngol sett
Focus Group Two: Less Than Five Years Teaching Experience

The researcher conducted the second focus group interview the following dagin J
2010, with six participants who had less than five years teaching experience. efviewntvas
held during a teacher workday, in a private room at the school, so that particigafiteaire to
make other arrangements. The participants and the researcher sat arourtdlddamith the
participants seated on either side of the table and the researcher sdwtdubatltof the table. A
recorder was placed in the center of the table. All of the participants shairggerspective at
some point and were open to discussing all topics that were initiated by threhresea
Participants talked in depth about the issues that make teaching a stredésfdign and were
all in agreement that teaching was stressful. Participants explainéeatiaing was stressful
because they did not have enough time to complete tasks, and that the job wears on you both
physically and mentally. They considered bathroom issues, nurturing raksntst not being
able to do anything on their own, and tying shoes are the most unique stressors to tiye prima
school setting.

Characteristics of the “Primary School Teacher Stress and Coping Survey”
The researcher recruited participants to complete the “Primary Sobacthdr Stress and

Coping Survey” by sending out a flyer through the Richlands Primary School enrailutisn
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list in September 2010. The advertisement yielded a sample of 33 participants ftargehe
population of 40 current teachers at Richlands Primary School. Participants piodes to the
advertisement were provided with a link to complete the survey through Survey Monkey.
Participants were able to complete the survey in privacy during a threenivekkv in
November 2010. Participants who completed the survey were between 24 to 56 years of age
(Figure 1). Of the 33 participants, 93% were female, 93% were Caucasian, 67% held a
Bachelor’s degree, and 10% were lateral entry. Participants in the sslsgptanged in number
of years experience in K-2 setting from 1 to 28 (Figure 2) years and ovaddlirtg experience
ranged from 1 to 28 years. The “Primary School Teacher Stress and Coping $&imeagé up
of 77 items that are a combination of open-ended, multiple choice, check-apfigt-and
Likert scale questions. The “Primary School Teacher Stress and Coping Sandegsses
demographic information, stress/anxiety, mental stress, life satsfaiesk stress, supervisory
support, peer support, illness symptoms, and coping with stress. The survey allowed the
researcher to explore such items as what participants most associateesgtlaswork, what
causes the most stress at work, and the level of stress participants haemeageat work over
the past six months. The survey also provided insight into whether or not participanesneepe
stress at work due to excessive paperwork or by a lack of consistency by schoddtaaion.
Thematic Findings: Causes of Stress

Analysis of the focus group interview data and the results from the “Prigzdugol
Teacher Stress and Coping Survey” revealed three major themes relatditifmapés’
experiences of teacher stress in a primary school environment. These thédudeslinc
unrealistic expectations, documentation, and administration. The following sections wi

examine findings associated with these themes, the participants’ pemsegftunrealistic
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expectations, documentation, and administration, and the influences that have dfésged t
perceptions.
Unrealistic Expectations

The participants talked at length that teachers have unrealistic exgesfaiiced upon
them by school officials, administration, and parents. When asked if teachipgaession
was stressful, one participant answered “yes” because of “unrealigéctations” which then
caused another participant to exclaim, “Amen!” They cited job pressuragfeel
underappreciated, and having to fulfill multiple roles as the roots of these urrexipctations
which “cause more stress than other jobs”. The following provides more detail abbwspect
of unrealistic expectations as explained by the participants.
Pressure

Participants in both focus group interviews mentioned that teachers are alvdays
pressure. Today, teachers are constantly under pressure from the schoolaisdxiettheir
students meet deadlines and benchmarks, and from parents who want their child to bilsuccess
One participant explained that, “We put a lot of pressure on kids. We have put a lot ofepressur
on children, and that has taken the joy out of teaching.” Participants in one focusatkedp t
about pressure as “not being able to do the job the way | want to,” or “not feelingulike
control,” or “having too much to do and not enough time to get it done.” One participant in
particular said, “I can’t do the job how | want to because of all the other notse in t
background.” Participants in the other focus group described pressure as “dveng}ieand

“l can’t get anything done because | am so frustrated with whieatdto do.”
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Feeling Underappreciated

Participants also shared that they felt teachers are not as ajgoracid revered as much
as they should be. One participant explained that, “I don’t think people really know how much
work we do,” while another member said, “I don’t feel appreciated at all.” cipeantits also feel
underappreciated because people do not realize how hard it is to teach a classroopaudaty of
learners with today’s expectations. Some participants expressed conchgirfstudents
because they “felt that they couldn’t give enough to my students,” or that “I hawveenfot
teaching. All I have time for is assessing.” Whether it is thahtegds a never-ending job,
teachers having only a small amount of individual teaching time per student, or thas e
increase in student behavioral problems, teachers feel as if outsiders dcimkgeas a
profession is easy. One participant stated that outsiders should “come be in our shoes.”
Fulfilling Multiple Roles

Teachers are expected to fulfill many roles for their students, and thisst evident in
the primary school environment. Primary school teachers play nurse, nurture iddrenctie
shoes, teach students how to use the bathroom and how to walk in a line, and provide students
with a basic foundation for the school setting. Participants expressed that witarfgo m
multiple roles that we play as teachers, [it] adds to our stress,” and “bomedteachers]
suppose to provide that background while teaching at the same time?”

Documentation

It was evident in each focus group interview that the participants believe having to
document everything is a major stressor for primary school teachers. T@ddngrteare
expected to write daily and weekly lesson plans, chart individual daily behaviors, tevdt pa

conferences, write report cards and progress reports, keep attendsarse posduce and score
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assessments in reading, writing, and math, implement and document individualizegweduca
plans (IEP) and personalized educational plans (PEP), and track and keep recadisof st
progress in yearly cumulative folders. All of this material is then reenrat the end of the year
and placed into a student’s “Blue Folder” which stays with them through elemeakerol.
When asked about all this documentation, one participant said, “It drives me nuts!ip&atdic
discussed redundancy, increased individualized attention, and teachers needingpimshofv
assessment and growth as the foundations of increased documentation within thenadlucat
structure.
Redundancy

Participants in both focus group interviews revealed that teachers have to repeat
everything for county office records. They are constantly asked to wiite the exact same
information on multiple documents. Major items that require duplication include attenda
whether or not a student is on grade level, and student reading levels. Onegmariisked,
“How many times did | have to write that Johnny was on grade level, leeel.tt500 times?”
When asked why documentation is a major stressor, one participant explained thagvevhe
do something, | want that to be it.” Other participant feelings towards docuroenteiuded
“it's redundant,” “I do not like repeating things,” Doing the same thing on aomitlifferent
copies makes no sense to me,” and “Why do | have to write everything down on seven different
documents?”
Increased Individualized Attention

With academic standards becoming more rigorous with each school year, teaehers
continuously working to provide the most appropriate education possible for diversedearner

With this in mind, participants in both focus group interviews indicated that making sire ea
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student receives the individualized attention they need is an added a stresspartiOpant
explained that in today’s education, “You have to be individualizing for everybodyhevhets
class work or homework.” Specifically, in a primary school, teaching a studeoheniee
becomes a bigger challenge. One participant explained that, “They (sjudaritslo anything
by themselves. | can'’t give the kids something to do and expect them to go do kathslp
somebody do this. You have to be with them all the time.” Participants also expassenh c
about how difficult it is to provide individualized instruction with the increasing diaes. One
participant said, “I took one year and broke it down for my parents. | had like 45 mmutes f
reading and 23 students, so | have two minutes a day to teach your child how to reatiérd e
have to plan how they are going to individualize their instruction, then document what\tbey ha
done to reach the low learners and the high learners.
Teachers Needing to Document

Participants in both focus group interviews expressed that “nobody takes thergeach
word anymore.” Participants felt an added stressor because they mustyeoxthing. One
participant said, “I save everything, just in case.” When asked about teachargstbgwiove
they are doing their jobs, one participant explained that, “I think a lot of that domebeing
held accountable, on paper, being accountable. I'm not saying that teachers lvangrnheld
accountable, but ten years ago there certainly wasn't the paper traisthere.i Another
participant suggested that, “You have to be documenting all the time, they don’t take the
teachers’ words anymore.” On top of documenting student progress, teachers haventento
their lesson plans, how they individualize instruction, and how they implement technotogy int

their teaching.
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Administration

An often brought up topic in both focus group interviews was the role school
administration plays on teachers’ stress levels. One participant sitaiggt,sHow well they
[administration] run things,” can be an added stressor for teachers.ip@atsdelt that
administration can add to teachers’ stress by not being consistent and cpnsfaathenting
new procedures.

Consistency

Participants in both focus group interviews felt that a lack of consistencybglsc
administration can be a major stressor for all teachers. When asked wieattbausost stress
at school, one participant straightforwardly said, “Administration not being ¢entsis Another
participant suggested that, “If a policy is going to be followed, it needs toloedal...for
everybody.” Another participant said, “I would like to know that if I go up and have arconce
or whatever it is, that it's going to be handled in the same manner every timenthe/ag, so
that | know what to expect.”

Participants also felt that consistency in behavior management is a bagrcanit
school administration. One participant expressed that, “We [teachers] iaigereeee and more
severe behavior and truly don't feel like we are getting any support, they [sfualenfust in
your room...too bad...so sad, handle it.” When asked about taking students to administration for
behavior issues, one participant said, “I tend to avoid [going to] administrationg’ avfother
participant added, “I like my students to think | am the boss.” Another particglated the
impact behavior inconsistency can have on teachers’ stress levels,

I’'m at the point where | don’t want to take anybody to administration anymoaei et

took one [student] for stealing something that costs about two hundred dollars from my
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classroom and they didn’t go to Cubs Care, they didn’t get suspended. | mean, they got a
talking to and if it happened again they would get in trouble. Well, then | see somebody
else go and steal like a pencil and a lip gloss and they are suspended foryraadia
about drove me bonkers.
Some participants expressed concern that if a teacher takes a student tstiadimimiit looks as
if the teacher isn’t doing their job, which then can add to the amount of stress placed upon a
teacher.
Implementing New Procedures
Participants in both focus group interviews expressed that “constant change” and
“unexpected decisions” by administration implementing new procedures and scloadubesa
major stressor for teachers. One participant explained that, “Changmdisvge all need to
change, and we all need a little bit of evolution as far as that’s concernel;abwairne time?
Whenever you are expected to change everything, your whole scheme of thasgs séep
back.” One central issue within the focus group interviews seemed to be the sghedulin
enrichment classes. With recent budget cuts within education, the number of studacits in e
classroom that a teacher is in charge of has increased. With this increasesizd, participants
feel that there is not enough time to teach their students. One participaimexktat, “I just
feel | robbed my students.” At Richlands Primary School, all students takeuait, physical
education (twice), computers, and character education classes on a weiskyshagents also
take story time, global education, library, and guidance on rotation. Add all taesescto daily
recess and lunch times and it is easy to see hoe participants can be streabedt the amount
of time their students aren’t getting core academic instruction. When dskedlae schedule,

one participant said, “There are too many enrichment classes.” Partcgbso expressed their
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concern about not having any input in the decision making. One participant pleaded, “Listen to
my concerns please!”
Thematic Findings: Coping with Stress

Analysis of the focus group interview data and the results from the “Briscaiool
Teacher Stress and Coping Survey” revealed three major themes relatedo@rth@pants cope
with stress in a primary school environment. These themes included negative, positive, and
neutral coping strategies. The following sections will examine findisgscaated with these
themes, the participants’ perceptions of negative, positive, and neutral coptagiss, and the
influences that have affected these perceptions.

Negative Coping Strategies

The participants in both focus group interviews use negative coping strategies imorder t
deal with stress. Negative coping strategies may temporarily relimas, but may cause more
damage in the long run. Some negative coping strategies utilized by parscnmdunde eating
junk food, ignoring the stressful situation, procrastination, crying, and gettingycwith
students. Participant responses included, “Sometimes | just leave the wlatkrfanstead of
getting started right away, you just walk away from it,” “I get eoral and cry,” and “I go from
yelling to crying all at one time.” One participant in particular tdl&bout how they cope with
stress in a negative way even after leaving school. “And even at home,Hidinge and | don’t
want to walk the dog, or cook dinner, or do anything. | just want to sit on the couch, want to
watch the TV, and | don’t want to talk to anybody until it's time to go to bed.”

Positive Coping Strategies
The participants in both focus group interviews talked in depth about using positive

coping strategies in order to deal with stress. Positive coping stratégves gerson to restore
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emotional balance and help to solve the problem. Positive coping strategies emplthed b
participants include religion, exercise, gardening, seeing a massag@shestudent ah-ha
moments, taking a nap, hobbies, and going to stress management workshops. One patrticipant
explained, “I've got to make myself rest, cut the internet off of Pro Teaalenat get any
more ideas, and make myself go to sleep.” Another participant said, “I leavetressat
work, because when | walk out the door, | hook up with my friends or the people that make me
feel good, you know, positive people.” Some participants also suggested that organization and
music helped them positively handle stress. One participant suggested thahae to create
that [organization] or you're going to be lost in the shuffle.” When asked about bew can
be a positive way to handle stress, one participant stated, “The music in the sdiag, hizd
just awesome, that atmosphere is just totally different. | apprecialat,it @hile another
participant said, ‘I listen to my worship music; that brings me down, puts thingsrntack
perspective.” Other participants feel that getting to take an hour duringhthel slay and
leaving school to eat lunch helps them positively handle stress. “That time ouin@lisihat
hour out, where you bank it and use it for whatever, that has helped, | mean a lot.”
Neutral Coping Strategies

Participants in both focus group interviews mentioned using neutral copingisisaté
coping strategy is neutral if it neither solves the problem nor makes it arg {@ulwadi,
2006). One participant explained that teachers, “Do exactly what we need to &o, tvggve
more than 100% because that’s how we’re coping. You just have to survive and get through
those times that you are having a rough go at it.” Neutral coping stsatesed by participants
include staying to oneself, turning off the lights in the room, alone time, comiéetees and

venting to friends, family, and colleagues. When asked about being alone, one padaiigha
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“Sometimes here you just have to walk out of the room for a minute. I'll be backn| mea
you've just got to get away, and just regroup, regroup.” On the topic of silence, toipatr
explained, “I have to tell my own children on the way home, let’s not talk the whole wag; hom
we are not talking. Give me ten minutes to digest and pull my shoulders down while I
driving, and relax.”

The most often talked about neutral coping strategy among the particigewNenting.
Participant responses included, “I try to find somebody to talk to,” and “I feel Ikadabout
it [stress] makes it a lot better.” One participant went into more detdiexplained, “I walk in
the door and he’s [husband] there. | say give me 30 minutes, let me vent. | don’'t want your
advice, | don’t want your questions, | don’t want, you know a solution. | just want yoteto lis
to me.”

Quantitative Findings

Analysis of the “Primary School teacher Stress and Coping Survey” (Appendi
revealed important demographic data about the participants who completed tlge Jinere
majority of the respondents (61%) were in their 20’s or 30’s while also having leskQlyaars
teaching experience (52%) in a primary school setting. Twenty-four percesntty teach
kindergarten, 21% currently teach first grade, 27% currently teach secondayrdd&%
currently hold a teaching position in a specialized area (reading, speecint, Btiséc, physical
education, etc.) (Figure 4). 52% of respondents both currently teach students laliebed a
(English as a second language) and/or students labeled as EC (special neeadty. pSecent of
the respondents have a part-time TA (teacher assistant) at theirsemhde 79% currently

have between 22-24 students in their classroom (Figure 5).
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A chi square test (Table 1) was performed to determine if age was adkieacher
stress levels. The results of the test showed that teachers above the n{dé@r2agars) were
more than twice as likely to label the teaching profession as “extréstedgsful as compared to
teachers below the mean age.

Table 1: Chi Square of age and stress levels

Do you think teaching as a profession is stressful?

Extremely Stressful|  Very Stressful Somewhat Stressful| Response| Total
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Levels of Stress

When respondents were asked to describe their levels of stress in both work and personal
settings, the results were much different. Fifty-eight percent have higligdr levels of stress
at work compared to 39% in their personal life. Thirty percent describe worksiega
moderate levels of stress while 15% said their personal life causes thelagiree of stress.
Three percent have low/very low levels of stress at work while 36% say thenpeklife causes
the same level of stress.

Of the 33 respondents, 30% describe the teaching profession as “extremelyl Stressf
42% describe it as “very stressful,” and 18% describe it as “somewhafgtifeSeventy-six
percent of these respondents labeled the teaching profession as stressfid thepa“had too
much to do and not enough time to do it.” According to the respondents, levels of stress may
increase due to work being too hard (67%), having a variety of tasks to complete (8iRit)gw
long hours (85%), being tired during work (79%), having too much to accomplish (88%),
complying with federal, state, and school policies (76%), trying to keep up witlgingan
professional standards (91%), salary (76%), economic problems (85%), tryasplter
conflicts between parents and the school (64%), students with behavioral issues (85%), or
completing non-student responsibilities (82%).

A second chi square test (Table 2) was performed to determine if grati&aleleg was a
factor of teacher stress levels. The results of the test revealed thatrseia all grade levels are

just as likely to label the teaching profession as “extremely” stilessf
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Do you think teaching as a profession is stressful?

Table 2: Chi Square of grade level taught and steasels Extremely Very Somewhat
Stressful Stressful Stressful Response Total

What grade do you currently teact
1
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Stressors at Work

When respondents were asked what events cause the most stress at work, 14events w
labeled as being the reason for at least 10% of all stress at work. Pap&@@9oyk (
administering assessments (61%), documentation (49%), and student behavior (48%)ecaus
most stress for the sample population. Other events such as not having enough time to
implement new strategies (46%), class size (36%), policy changes (38&){ ponferences
(30%), and dealing with parents (30%) also cause the respondents a great desd.of st
Unrealistic expectations (27%), unexpected administration decisions (24%) nglé2ido),
consistency from administration (21%), and a lack of organization (12%) still saass for
respondents, but just not as much as other events.
Stressors Specific to Primary School

The primary school setting is unique in the fact that teachers are onlgfimgnaith
students in grades kindergarten, first, and second. Students in primary schoalze@gus
exposed to the educational structure, and therefore have not formed any type of scimeol routi
When respondents were asked what stressors are unique to a primary schoanesghere

identified as being the root of at least a third of current primary schobkesastress.
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Bathroom training (79%), tying shoes (70%), students crying (61%), and students not knowing
school procedures (52%) were labeled by the respondents as being the most @ssoIes $tr a
primary school. Similar items such as playing nurturing roles (49%), stud&riteing able to
do anything by themselves (46%), students having severe behavioral problemsaf#6%)
students being at school for the first time (36%) are also distinctivessdgsteachers at the
primary school level.
Coping with Stress

Respondents identified ten actions that they use to initially cope with sirlesswo
most widely used actions were venting to a colleague (79%) and venting tp fiaenilbers and
friends (67%). Other actions taken by respondents include eating junk food (42%), tinening
lights off in the room (21%), putting school work aside (18%), exercising (18%), wafid#o),
going to a quiet place (15%), crying (12%), and going to administration (6%).

Respondents also identified several actions they take to try to prevent simess fr
becoming a problem. The five most used strategies included seeking supporienais fr
(73%), getting adequate sleep (67%), seeking support from family (64%),saedkine from
co-workers (64%), and praying (55%). Others strategies used by the regpandede
avoiding stressful people and situations (42%), work on time management (30%), ttake res
breaks (24%), participating in social groups or religious organizations (24ét3jseng daily
(18%), pursuing a hobby or activity of interest (15%), avoiding drinks containingreaffl2%),
and excessive alcohol consumption (6%).
Life Satisfaction

With stress being such a major factor in a teacher’s life, it is impddaete if current

teachers are satisfied with their career path they chose. When respondergsked about their
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life satisfaction, 88% feel their life is very rewarding, 91% find theirtbfée enjoyable, 91%
find their life to be hopeful, 39% feel their life is lonely, and 27% find their life to begori
Summary
During this study, several primary themes emerged from the data thattoelae

participants’ experience with stress at school. These themes includedstinregbectations,
documentation, and administration for causes of stress and negative, positive, andao@utyal
strategies for coping with stress. This chapter explored themes and safiismes to gain a
more in-depth view of the participants’ experiences of stress, and how §ieesstaachers in a

primary school setting.
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Chapter 5
Conclusion: Introduction

As the presence of stress among teachers continues to rise, the@ngg geed to
develop and implement effective educational programs that target prinhagl seachers, the
stressors they encounter, and the coping mechanisms that they require. To do #tis;seduc
must have an understanding of the target population. Gaining insight into the perceptions and
experiences of current primary school teachers is an important part oinglamai developing
these types of programs. The purpose of this mixed method study was to recognize and
investigate the stressors that affect primary school teachers. Thisasadgentified the coping
behaviors that these primary school teachers use in response to these stressors.

To accomplish this, the researcher held two focus group interviews, which included 12
primary school teachers. The participants were residents of rural Nodin@avho currently
work at Richlands Primary School. Each focus group interview was approximiatalinutes
long and included ten open-ended questions. All participants had at least one gachiofjt
experience and were between the ages of 24 and 55.

The researcher also administered the “Primary School Teacher SuleSs@ng
Survey” to 33 participants as a pilot assessment. The participants weresiaglentseof rural
North Carolina who currently work at Richlands Primary School. The “Prinargd Teacher
Stress and Coping Survey” was made up of 77 open-ended, multiple choice, chedk-all-tha
apply, and Likert Scale items. All participants who completed the surveyt leabtione year of
teaching experience and were between the ages of 24 and 56.

The researcher used a mixed method design as the theoretical framewaiskdturdy.

The primary philosophy behind this approach was that one method alone would not provide a



complete answer to the research questions. This mixed method study was\eigldatien,

had a qualitative foundation, and had a quantitative sequential element (Richardse& Mor
2002). The qualitative foundation allowed this study to focus on understanding the meaning of
teacher stress through the perspectives of current primary school teathiershe quantitative
element was used to measure responses and coping strategies that tegdbgnsleen stress is
present in the workplace.

The use of a mixed method design in this research study provided insight into the many
facets of participants’ occurrences of stress, including causesonsaeind coping strategies,
while also providing a statistical explanation of the many reactions and co@tepes primary
school teachers exhibit when presented with stress. This information may pesattiit
educators to develop programs that will address these occurrences of Biegaformation
may also increase their knowledge regarding reactions and coping stragetfiey relate to the
experience of stress for primary school teachers.

Researchers, educators, health behaviorists, and more importantly cumeny gchool
teachers who are interested in discovering what factors may improveuwtséassttions at
school can use the findings of this study to inform their efforts. The study proviggessions
for future research regarding stress among primary school teachers.

Discussion of Research Findings

During the course of the two focus group interviews, the participants shared their
experiences with stress. This section of the chapter will revisit the heaares of the data:
unrealistic expectations, documentation, administration, negative copingissapegitive
coping strategies, and neutral coping strategies. In this section theheseal discuss the

findings in the context of existing literature and the lens of a mixed method design.
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Unrealistic Expectations

The participants in this study shared that one of the biggest stressors faniay pri
school teachers are unrealistic expectations. Unrealistic expectationsroe from the
government, school administration, and parents. This can lead teachers into feseingepre
underappreciated, and obligated to fulfill multiple roles for their students. A studiucted by
MacBeath (2008) discovered that demands placed on teachers have “increasedhgeyond t
capacity to meet them.” This study also found that teachers’ working weekfloeeased due
to changing school initiatives, and that 12 hour workdays and weekend related school work are
not uncommon practices for teachers anymore.

In this study, participants did not talk about unrealistic expectations in terms of
educational reform. Participants did talk about how unrealistic expectationshzaged the
way they teach and how these unrealistic expectations get in the way of teadthoggid the
participants in this study did not mention educational reforms as being a megsost Kyriacou
and Chien (2004) found that is the case in Taiwan. That study found that a dominant source of
stress for Taiwanese primary school teachers was heavy workloads antbeducziorms (p.
89). Participants in this study were more concerned that the government madeeducati
reforms without first thinking how it will affect the teachers, rather thaducational reform
was passed or not.

The participants in this study talked openly that teachers are alwaysaulotlef
pressure. They cited the federal “No Child Left Behind” (NCLB) lanwhagtot of this
pressure. The NCLB law mandates that all public schools bring all students apgddeyel by
2014. According to the US Department of Education, teachers and administratorsecsialjot

lose their jobs if these standards are not met (www.ed.gov). With the heighterseniepoes

53



teachers due to the NCLB law, participants in this study communicated feelmghelmed and
frustrated at having to teach to these standards.

The participants in this study also recognized that they more often thantnot fel
underappreciated by the general public. This sentiment was confirmed in aatddygted by
Mackenzie (2007) on teacher morale. That study found that a major factor to the ketal soci
status of teachers is due to a lack of “understanding just what is involved in tégphBij. In
order for the general public to truly see what is involved in teaching, partigipathis study
suggested that everybody spend a day in a teacher’s shoes. Participants alsoicatehthat
teaching is far more demanding a job than anyone can describe or prepare et et
content knowledge alone will not lead to an enjoyable experience in the classroom.

In this study, participants stated that teachers are expected to fulfiplsroles for
their students. This view is supported in a study by Harden and Crosby (2000) onrilasher
That study found that teaching is a demanding and complex profession, where teasters
fulfill six roles. The six roles that were identified included information mtexirole model,
facilitator, assessor, planner, and resource developer (p. 336). Participantstudghitid not
use these role terms specifically, however they did discuss how thekadet@seach to the
curriculum while also fulfilling roles such as nurse and mother.

When asked about unrealistic expectations within the teaching profession, ma
interpreted the question as asking about the extra duties teachers aredexpeetiorm other
than teach the students. Unrealistic expectations were primarilyd/ieegatively by
participants and were a major source of stress for all. Not one sing@paenticommunicated
anything good about unrealistic expectations and all agreed that it madechieggeofession

more difficult and that it took some of their individual style out of their teachingadst This
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reaction was also expressed in the same study by Mackenzie (2007) on teacleer Tinata
study found that teacher morale is on a steady decline due to poor status in the carpoamit
salaries (relative to other professions), excessive workloads, poor workingaws)dind
increasing government accountability measures (p. 90). The study rsitbagarticipants’
view that the teaching profession is intellectually, emotionally, and pliysisananding, as
well as rigorous and unrelenting.
Documentation

The patrticipants in this study discussed that having to document everythingj@gra m
stressor for primary school teachers. While talking about documentation, the taosetérred
to items were lesson plans, attendance rosters, assessment data, irciddchlcation plans
(IEP), and personalized education plans (PEP). A study conducted by Lamhg2@a 8|
verified the participants’ view about documentation. That study revealeddbhets are overly
concerned with excessive paperwork requirements as well as an increasleddvand time
constraints (p. 111).

In this study, participants expressed that the paperwork teachers aredremdive
becomes redundant. Participants communicated that having to write the exactfeamagion
on multiple documents was very stressful and time consuming. Documentation redundancy
within the teaching profession is a major issue and even came to light in a stuatyhefse
working in London. Barmby (2006) found that the main reasons teachers consider fleaving
profession were due to workload issues such as grading and paperwork (p. 11). In thenstudy
participant did admit they had thought about doing something else because thesedereall
the paperwork. However, participants explained that even though documentation was redundant

and excessive, it was not a motivating factor in wanting to leave the teachiesspn.
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The participants in this study talked about individualizing instruction for all of the
students can become very stressful. Valli and Buese (2007) found that diffecemsatuction
required teachers to engage in even more daily tasks such as assessnoehincu
implementation, student placement, individual and team planning, and data management a
analysis (p. 533). The results of that study supported the participants’ fébhhgstoday’s
education, you have to provide individualized instruction for every student.

Participants were also quick to state that this becomes even more stegsstalger
class sizes. Participants were concerned that they did not have enough tinegdotdite
instruction with the number of students in their classroom increasing. A study erlzsg size
conducted by Cuseo (2007) confirmed the participants’ concerns. That study fouadythat
class size leads to teachers to focus more on lecturing than discussion, redisrgs’ sevel of
active involvement, reduces the frequency of teacher interaction and feedbacés retddents’
depth of thinking, limits the extent of class assignments, and reduces studentraehteved
academic performance (p. 2-8). Participants in this study did not go into muclabetsil
individualized instruction, however they did discuss that they have a limiteddrheday to
meet each student’s needs, and that time will only decrease as clasassgege

In this study, participants also stated that having to prove everything was an added a
unwanted stressor for teachers. In the same study on the changing rolesarktézalli and
Buese (2007) discovered that teachers have to give increased attention taassro®ci details
as well as more time spent outside the classroom learning, planning, anthgisti§r actions
to others (p. 523). As expressed by the participants in this study, teachers tadty/dreow

more than just their word.
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Berryhill et al. (2009) found that eighty percent of teachers reported haveg kited
time to complete tasks related to accountability policies, or having so mamynéability
related tasks that it was difficult to complete them (p. 6-7). The resultstshtdloly went along
with the current study’s participants’ feeling that nobody takes the tesaghmd anymore, and
that to show accountability, a teacher must document everything.
Administration

The participants in this study shared that the way in which school administratialy nam
the principal, handles the day-to-day operations can be an added stressor évs teQale of the
major issues participants had about administration is that new procedures tastlyobpsing
implemented. Valli and Buese (2007) discovered that if changes cause naultple
simultaneous demands on teachers, especially in a short period of time, the coresecprebe
quite different from the desired outcomes (p. 552). That study also found that topatiany
demands coming too fast often resulted in teacher discouragement (p. 520). The finthag
study correlate with the participants’ feelings that they can handlegetover a period of time,
but when multiple changes happen all at once, it can be a major source of streshéoste

Kyriacou (2001) found that being exposed to a large amount of change and having
difficult or challenging relationships with colleagues and administrationnzaiease the amount
of stress for teachers (p. 31). In this study, participants openly discusséeyhaind to avoid
administration due to a lack of consistency in decision-making. This reflectadirgé of that
study to the point that the participants’ relationship is so challenging witmestiration, that
they would rather handle issues on their own. The participants’ main source ofrsthes
situation is that policies are not followed the same for everybody so teachers do nethatow

to expect.
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The patrticipants in this study also expressed that not being part of the decisiog ma
process was stressful. Participants felt that decisions were maadewditst asking how it
would affect both the teacher and their students. This same feeling of a thetksabn making
power was seen in a study on teacher stress by Howard and Johnson (2004). That study found
that teachers feel unwanted stress when the administration structurehsevarghal and
concentrated in the hands of few. The study also revealed that teachexpatsmee stress
when the principal has an autocratic leadership style (p. 408). Although the patsianptis
study feel it is the principal’s job to make leadership decisions, they felbéimgt included in
the decision making process can be very stressful.

Negative Coping Strategies

The teachers in this study recognized that at times they do emploweegging
strategies in order to deal with a stressful situation. The teachersaaiiomad that these
behaviors are unhealthy, but at times it is the only way they can get throwsituéttien. In a
study on coping strategies associated with job stress in teachershG3ii#iptoe, and Cropley
(1999) discovered that teachers tend to disengage when presented with stress (p.521).
Disengagement refers to teachers giving up on their goals in which the ssestafering
with. In this study, disengagement was the most widely used negative coptagysby the
participants. Participants discussed actions such as ignoring the stregsuay,gehoolwork to
the side, watching a lot of television, and focusing on things unrelated to school work. Although
this type of behavior can lead to lowered self-esteem and feelings of begsdsgGriffith,
Steptoe, & Cropley, 1999), participants felt that in certain situations, the onlioveape was to

get their minds away from school.

58



Another common negative coping strategy utilized by the participants isttioig was
participating in unhealthy behaviors. Participants mentioned eating junk food atiney, e
having random emotional breakdowns, and getting cranky with their students over higkdhi
some of the unhealthy behaviors they engage in. Although the participants redoginizege
behaviors may end up causing more stress in the long term, they mentioned these behaviors
make them feel better, which distracts them from the stressor.

Positive Coping Strategies

In this study, participants recognized that the majority of their copiatggtes used to
deal with stress were positive. The participants mentioned the importance gbasiinge
coping strategies so that the stressor would not surface again in the near futwadi 2006)
found that the most common positive coping strategies used by teachers includise es@rial
resources, reading, hobbies, movement, and meditation (p.505). That same study also discovered
that strategies can be categorized as inward or outward. Inward sgategiee seeking
stillness and focus, while outward strategies involve movement (p.512). Participtonss |
study mainly focused on outward strategies when coping with stress. Outragediss used by
the participants included exercise, gardening, participating in a hobkpjrigtto music, and
taking lunch out away from school. Although the majority of strategies employeduterard,
some participants mentioned using inward strategies as well. Inwardisgaieed by the
participants included taking a nap, silence, and religion.

Participants in this study also discussed what Gulwadi (2006) refers tocaaties
coping experiences. This refers to a teacher’s ability to release istpgaces away from the

school environment (p.506). In this study, participants mentioned church, nature related outdoor
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places, and their home as places they go to get away from school stresfpaRtatielt
strongly that sometimes getting away from school is the most effeciyéorcope with stress.
Neutral Coping Strategies

In this study, participants utilized more neutral coping strategies thartlamyneethod.
One major strategy used by the participants was the development of sspp@it system.
This system included family, friends, and most importantly, fellow teacheatHithG Steptoe,
and Cropley (1999) found that teachers who have more support within their personahtives te
to experience less stress in the workplace (p.523). More often than not, participani®inse
support system to vent. When discussing ways to cope with stress, venting to aiepfreay,
or family member was the predominant topic of discussion. Although social support ¥ mostl
used for receiving advice and understanding, participants said they used their sigdg@r{usst
to say what was on their mind.

Quantitative Findings

Guglielmi and Tatrow (1998) discovered that the impact of stress depends on social
support, personality characteristics, and job satisfaction (p. 88-89). In this41d6pf the
participants responded that most of the time fellow faculty members aregwdlllisten to their
problems. Of these respondents, 36% felt teaching was extremely stressfthobigbd
teaching was very stressful, and 14% described teaching as somevdsdtlisti®@econdly, in this
study, 33% of the respondents rated the teaching profession as extrerssfulst@f these
respondents, 90% were above the age of 32. Lastly, 33% of the respondents felt easling
rewarding profession as well as feeling happy with their life. Of thesgndents, 40% felt
teaching was extremely stressful, another 40% thought teaching wasressyus, and 20% said

teaching was somewhat stressful. Unlike the results in the study condu&@edlmsimi and
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Tatrow (1998), this study could not make any clear distinction between levelsssfatiesocial
support, personality characteristics, and job satisfaction.
Causes of Stress

Hepburn and Brown (2001) discovered that stress in teaching is driven by origaalzat
factors such as time budgets, excessive paperwork, and unrealistic deadlines (jn B&3).
study, organizational issues were the major sources of stress for thpgattic Participants in
this study identified paperwork (70%) and documentation (49%) as two of the mairssaiurce
stress. Blasé (1986) also found that any circumstance that is depriving,cdrichrt@at
interferes with instruction elicits a response of stress from teaghed®)( This is true in this
study as participants identified administering assessments (61%)mendlag new strategies
(46%), class size (36%), policy changes (33%), parent conferences (30%)akamgl \aeth
parents (30%) as major sources of stress. From the results of the quantitagyeisisr easy to
see that participants in this study felt strongly that organizatioci@rf&aand issues that take up
time and interfere with instruction are major sources of stress.

Hastings and Bham (2003) found that students are responsible for most of a teacher’s
stress (p.116). The study also showed that disrespect, lack of social abiligglkand |
attentiveness are the main factors as to why student behavior causes so resiah tetaghers.
However, in this study, only 49% of the participants identified student behaviora@sra m
source of stress. For this study, that was the fourth leading cause obbstresspaperwork,
administering assessments, and documentation. Participants in this studydedtnassed over
non-student issues rather than student related issues. Overall, only 10% of the survey

respondents said that students cause them more stress than non-student rglagsd acti
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Griffith, Steptoe, and Cropley (1999) found that primary school teachers experienc
greater stress than other teachers because they are responsibledioretigeasip of students all
day long for an entire year (p.523). However, in this study, participants didentbisas a
major source of stress. In fact, 45% of the survey respondents said this is restaa atrall.
Another 48% responded that having the same group of students all day long for areanise y
“a little” stressful, while the other 7% said that this issue was stité'ssbst of the time.”

Though having the same group of students all day long for an entire year can bedan adde
stressor for primary school teachers, it was not the case for partidipémtsstudy.

In his book “Crisis in Education,” Barry Farber (1991) found that teachers who do not get
enough sleep on a nightly basis are more at risk to become stressed at work (p. &3tinlylter
in this study, of the 23% of the survey respondents who have trouble sleeping “most of the time
100% of them described teaching as either “extremely” or “very” stlessfom the results of
the quantitative survey, it is easy to see that the amount of sleep and stressdnegtly
related for teachers.

Coping with Stress

The issue of how teachers cope with stress has been examined in studies HOBRsé (
Sutton (1984), Gugielmi and Tatrow (1998), and Hepburn and Brown (2001). These studies
found that teachers use confrontational strategies, develop changes in behavidrikaind ex
emotional responses in order to cope with stress. Participants in thisdgintiffad using
confrontational strategies such as seeking advice from colleagues (64%howor their time
management skills (30%), and sitting down with administration (6%). The changésmudoe
that occurred most often in the participants included getting adequate sledy é71g), eating

junk food (42%), and taking rest breaks at school (24%). Other behavior changes included
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turning the lights off in the room (21%), putting school work off to the side (18%), arercis
(18%), napping (18%), avoiding caffeinated drinks (12%), and drinking alcohol (6%). The mos
frequent emotional responses that occurred in participants included venting touss|€2900),
praying (55%), and crying (12%). The results from the quantitative surveytbhothe
literature is accurate to the fact that when presented with stress, aobsrgewill either
confront the situation, change their behavior, or get emotional.

Limitations

This study had both strengths and weaknesses. The qualitative approach provided rich,
detailed information about the target population. The data collected from the focus group
interviews further defined stress and coping behaviors according to théppatscwhile also
providing insight into the causes, reactions, and coping strategies pari@paatiate with
stress. The qualitative design used in this study included a purposeful samplentfprunary
school teachers. Therefore, the findings are not generalizeable to allysthaol teachers, but
the findings may be transferrable to comparable people in similar positions.

The quantitative element provided statistics about the target population. The data
collected from the survey research further measured stress and coping Ised@ooding to the
participants, while also providing a numerical value to the causes, reactidre®@Eng
strategies participants associate with stress. The quantitatmerglased in this study was
administered to a purposeful sample of current primary school teachers. Thdhedftatistics
are not reflective of all primary school teachers, but the data may begeldstiit comparable
people in similar positions.

One limitation of this study had to do with the demographics of the participants idvolve

In this study, 100% of the focus group participants were female and 94% of the survey
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respondents were also female. Of the 12 focus group participants, 92% were Gaudalsia

94% of the survey respondents were also Caucasian. In his book on teacher stress and burnout,
Farber (1991) discovered that a number of demographic variables have been linked to the
occurrence of stress in teachers (p.48-49). The demographics with this stuatedhthat these
participants are predominately Caucasian females, so they might noepesgented the

average causes, reactions, and coping strategies teachers assticitte s

A second limitation of this study was the timing in which the focus group interviews
were held as well as when the survey was administered. The focus groug\ueexare held at
the end of the 2009-2010 school year. The end of the school year is a stressful tiaeh@ste
as they wrap up required assessments and complete cumulative folders. Thevaarve
administered near the beginning of the 2010-2011 school year. The beginning of theesahool y
is also a stressful time for teachers because they are getjungraed with new students,
implementing rules and procedures, and tracking progress made during the sUentming
of this study could have formed a bias for the participants as stress viagrfrig®ir minds.

The researcher’s experience with stress and the fact that the mesésiec current
teacher at the same school as the participants may have affected th@apéstand their
responses. The researcher tried to avoid this bias by keeping reactions andtsamenreal;
however, the possibility for this bias still existed. Also, the reseaetteauraged the
participants to use their own language as they described their experiblovesver, it is
possible that the researcher used slang terminology, resulting in a chémgearticipants’
vocabulary. Although the researcher bracketed his biases and assumptions,rtge @hthis
study were within the context of the researcher’s interpretation. Anotlearcasr may have

interpreted the data in a different manner.
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Implications for Health Education and Promotion

Information found in this study can be useful to the field of health education and
promotion. Participants in this study were members of a small demographit putilic
education that has been underrepresented in current literature. While othey save
evaluated worksite stress-reduction programs, few examine stress managpecifically for
teachers. These findings may provide direction in helping primary school e aohe
effectively handle stress.

During the focus group interviews and through the “Primary School Teachss Str
Coping Survey” results, it was apparent that participants have identified thesoajces of
stress through their years as a teacher. It was also evident trapaatsi did not know the best
way to cope with the stress as many of them find the teaching profession ty beegsful.

The participants recognize that unrealistic expectations, paperwork, andsadiion can be
mostly associated with the root of their stress. With these issues not gainp@ay time soon,
researchers may consider programming targeted at stress managsategiestappropriate for
teachers. Stress management educational programs for primary schooktslachker include
stress awareness, physiological training, situational coping strateggésognitive coping
strategies.

Stress awareness should build knowledge and awareness of stress. AveaEsiess
should be conducted in a non-threatening environment and should provide teachers with current
information on the nature, signs, causes, and symptoms of stress (Brown & UeharaFb999).
example, a stress management program for teachers can focus on the definitess ofauses
of stress in school, frequency of stress, and the effects stress has on studeatshansl t

(Farber, 1981).
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After the primary awareness workshop, a more active and engaging piece should be
offered to help participants determine, identify, and understand the beginningssf $during
this time, participants can learn to recognize the stressor, become awveetbécts of these
thoughts on their physiological and emotional responses, evaluate the consequeness of str
producing events at work, and replace self-defeating thoughts that cresse(Bown &

Uehara, 1999). After helping teachers identify primary stressors, schoalefbian make
available training in counseling skills so that staff members are abléetasapport to fellow
teachers who are facing difficulties at work. School officials could algpteathers advocate
for policy in support of reducing teachers’ administrative expectations goahsakility levels
such as teacher to student ratio. Addressing the already overworked teacleep&iay
standpoint could be beneficial in terms of reducing the amount of stress on ad#gybiasis for
all teachers.

Physiological training should provide training in muscle relaxation, focusedatied;
breathing techniques, and aerobic activity. Muscle relaxation is a pvgrésdy relaxation
technique that puts the individual in a restful state and is controlled from within. eBocus
meditation is a mind-body technique that involves focusing on a single “mantrgle(srord,
phrase, or number), for about 15 to 20 minutes (Brown & Uehara, 1999). Breathing techniques
involve learning how to breathe for relaxation purposes and includes exercises slosing
one’s eyes, and counting backwards from ten to one. Aerobic activity descrybadtigity that
raises a person’s pulse such as jogging, swimming, or biking. When combined with etiser str
management techniques, physiological training has been found to be velyefieobley &

Yovanoff, 1996).
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Situational coping strategies allow individuals change the way they reaspézidic
stressor or alter their work environment. During this component, individuals wril dssertive
techniques, tools to seek the help of others, and skills for changing a stresafidrsiiBrown &
Uehara, 1999). Milstein and Golaszewski (1985) found an effective intervention fomgduci
stress. This included teachers and administrators clarifying spetedss related issues at
school, cooperatively establishing specific goals, and developing and implegnenditegies to
alleviate or modify structures, processes, and behaviors (p. 394). When individuals learn to
change the situation and their reactions to it, stress can be greatly rathimiz

Cognitive coping strategies allow individuals to use their mind to control their@raot
These strategies are used in changing how an individual thinks about a striesdfohsand are
an important piece that leads to the prevention of stress. Training should focus dmsenela
techniques such as replacing self-defeating thoughts with more constarasadentifying
barriers, improving time management and goal setting skills, using probleimgstechniques,
handling emotions, and dealing with life changes. Training should also include lessons i
identifying irrational beliefs and distinguishing between things that cacambt be changed
(Brown & Uehara, 1999). Learning the skills for changing how an individual thinks about
situation can be very important in a stress management educational program.

Stress management educational programs for teachers should be conductelmesbec
trainers and should include follow up, long term evaluation so that the impact can benedinta
over an extended period of time (Brown & Uehara, 1999). If this is successfully done,
participants can expect to see positive outcomes such as improved peer suppod |egdlsce
of somatic complaints, enhanced feelings of personal accomplishment, decredspressure

and role ambiguity, and improved job satisfaction.
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Implications for Future Research

Based on the findings from this study, there is an opportunity to increasestiegexi
literature on teacher stress and coping behaviors. While it seems thatigealata is currently
the main method used to study teacher stress and coping behaviors, researchemsidery c
using quantitative methods to investigate this topic in the future. By doing sochessaran
numerically measure teacher stress and coping behaviors to discover thequesit causes of
stress and coping behaviors used by teachers. Also, the literature is limitezssnvithin the
teaching profession specifically. An opportunity exists to study this profeasd to explore
the major causes of stress and coping behaviors utilized by its primary eegldyinally, there
is very little research at all on primary school teacher stress. TlauUiethat does exist on
teacher stress focuses on either elementary or secondary teachaesy Bechool teachers need
to be categorized into their own group due to the fact that they only cater to studendgsn gra
kindergarten through second. Research involving primary school teachers exclgsively i
necessary to learn more about this population group and their perceptions and experilences wi
stress.

The participants in this study felt strongly that non-teaching duties wene stressful
than teaching duties. These duties included paperwork, administering asgesanmeparent
conferences. It may be beneficial for researchers to examine the amoong &fachers are
actually performing these non-teaching duties throughout the school day in oreemtbys
these duties are considered so stressful. Participants also agreed thandaiwomprocedures
were unreasonable. Participants explained that as a teacher, you hawet® tree same
information about each student on multiple documents. Researchers may want to look into how

much of a teachers’ time is used documenting repeated information. It may ifieajec
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important to look into how much instruction time is lost because a teacher has to gonstant
record student information.

The participants in this study also reported that with students coming to schbel for t
first time, as is the case at a primary school, teachers are often @agleetbtm multiple tasks
that can become stressful. These tasks include tying shoes, repeatiagdydescedures,
lining students up, helping students use the restroom, and helping students during lunch.
Researchers may find it valuable to explore the amount of time each schodatdayeicher
spends performing these tasks. Participants find these tasks stressfabostlibey are
difficult, but for the fact that it takes time from instruction.

The most widely used coping strategy used by the participants in this stsidgmtang
to a colleague, family member, or friend. There is a need to explore this comhgmsen.

The participants explained that they tend to “vent” to get things “off theit"dingismany

studies indicated that teachers vent in order to receive support and advice.pdirtamnto
understand the purpose of venting, the benefits it provides, and why teachers choose to employ
this strategy after bouts of stress.

Most of the participants in this study were very religious, attended chgualarg, and
turned to their faith for guidance. Researchers may want to explore thensdlat between
religion and levels of stress. It may be beneficial to look into the effessdtes on teachers of
strong faith compared to teachers who do not practice religion. Also, researchemnsider
studying both the positive and negative effects that religion has on coping wath stre

This study was conducted at a single school in Richlands, North Carolina. Téerefor
researchers may want to replicate this study on a larger scale.rdResgeanay want to consider

studying primary school teachers’ perceptions of stress throughout an eatitg, state, or
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region. A larger target population would produce more generalizeable results abont prima
school teacher stress and coping behaviors.
Summary

The teaching profession can be a stressful occupation. Most teachers worlkthaigre
daily interactions with students, parents, and co-workers and the constant demeaadsiongt
often lead to overwhelming pressures and challenges, which ultimateljeslévatress. The
participants recognize several causes of stress: unrealistic éxpestpaperwork, and
administration; however teachers feel that the rewards of student achiewenvezigh the
negative effects these causes have on them. Stress management techniques shyetieidbat ta
health education programming appropriate for primary school teachers. In ordmritie pr
suitable programs, it is important that researchers first understand thecengges of teacher
stress. In addition, it is important to include follow up, long-term evaluation so thatphet

can be maintained over an extended period of time.
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APPENDIX B: FOCUS GROUP RECRUITMENT FLYER

K-2 Teacher
Focus Group

Needed!

Current K-2 teachers at RPS who have
been teaching more than 5 years.
When: June 14, 2010 at 3pm
Where: RPS Physical Education Office

Also Needed!

Current K-2 teachers at RPS who have
been teaching less than 5 years.
When: June 15, 2010 at 3pm

Where: RPS Physical Education Office



APPENDIX C: CONSENT FORM
Title: Stress and Coping Behaviors Among Primary School Teachers

Research Study Director:
Jeff Sprenger.......ccoco i e, 104.277.0550 or
jJIs0305@ecu.edu

Research Advisor
Sloane Burke, Ph.D., CHES ... e 252.737.1934 or
burkes@ecu.edu

PURPOSE AND PROCEDURES

The purpose of this research study is to recognize and investigate the stiestsaifect primary
school teachers, and identify the coping behaviors that primary school teash@rgesponse to
these stressors. In participating in this research, you will be asked ptet@the “Stress and
Coping Scale.” Some participants may also be asked to participate in one ofuw/grimagps
that will be conducted prior to the online survey. Participation in the focus group is cagnplet
voluntary and results will be kept confidential.

POTENTIAL BENEFITS

The knowledge you contributed as a consequence of participating in this studg ofayahue
in increasing understanding about the teacher stress phenomena. In addition,rteiorfor
provided by you may provide effective programs that will assist teachbasitide stress more
effectively through positive coping mechanisms.

SUBJECT PRIVACY AND CONFIDENTIALITY OF RECORDS

Your privacy and confidentiality will be maintained by the removal of ydeniity from all
research documents. You will also be assigned a pseudonym (false nagtte) tndt will be
linked with the data you provide and the findings associated with the project. hahye to
say is very important to us. To make certain we don’t miss any important ypaintsake
during the meeting, we would like to record the meeting with an audio tape reconsirhelp
us to better tell the story of your concerns and issues. Only the study tsabera will hear the
tapes; they will not be shared with anyone else. Audio recordings obtained dutiwg tbeus
group sessions will be kept in a locked cabinet at the researcher’'s home offiaes&dreher
will have sole access to the tapes, which will be kept for three years bafugelbstroyed.

COSTS OF PARTICIPATION & COMPENSATION
By participating in this research study, you will incur the cost of only yowopal time and
effort. You will not receive any monetary compensation for your participatitims study.

VOLUNTARY PARTICIPATION

Participating in this study is voluntary. If you decide not to be in this studyitdfigs already
started, you may stop at any time without losing benefits that you should norraliyerey ou
may stop at any time you choose without penalty. You can stop answering questitmea




you want to. It is possible that you may become bored or not feel comfortable abouwif $oene
areas being discussed in the group meeting. You don’t need to discuss any topic thattyou don’
want to talk about. We will give you breaks during the meeting.

PERSONS TO CONTACT WITH QUESTIONS

The investigator will be available to answer any questions concerning trasctgesgow or in the
future. You may contact the investigator, Jeff Sprenger at phone numbers 910-324-F)39 (M-
or 704-277-0550 (nights and weekends). If you have questions about your rights asch resea
subject, you may call the Chair of the University and Medical Centerutistial Review Board

at phone number 252-744-2914 (days).

CONFLICTS OF INTEREST
This study is not funded by any agency or institution. Neitieresearch site, ndeff Sprenger
will receive any financial benefit based on the results of this study.

CONSENT TO PARTICIPATE

Title of research study: Stress and Coping Behaviors Among Primary School Teachers

If you are willing to be a part of this group meeting as a participant inttldg,please state that
you agree to participate in this study. By agreeing, you are also sayilyguhete at least 18
years old.

If you would like a copy of the summary of this group meeting mailed to you, pleaseyout y
name and address on a separate form that a study team member will provade for y

The above consent form was read and discussed with the participant in my présenge.
opinion, the person agreeing to the contents of said consent form did so freely and with full
knowledge of its contents.

Participant's NamePRINT) Signature Date Time

PERSON ADMINISTERING CONSENT: | have conducted the consent processallyd o
reviewed the contents of the consent document. | believe the participant undetreands
research.

Person Obtaining consemRINT) Signature Date

Principal Investigator'sRINT) Signature Date
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APPENDIX D: FOCUS GROUP QUESTIONS

1. Define what stress means to you.

2. What events cause you the most stress at school?

3. What are your typical first reactions to school based stressors?

4. How do you cope (both at home and at work) with school-based stress?

Probe: What behaviors do you engage or strategies do you implement (at home ky at wor
when stressed?

5. Do you feel teaching as a profession is stressful?

Probe: How so?

6. How would you describe "teacher stress" vs. general population stress?

7. What strategies have you learned over your years of teaching thahbgttgou handle
stress?

8. What stressors are unique to the primary (K-2) school setting?

9. What are the biggest contributors within a school structure that either adcearttesamount
of stress?

10. Do you perceive any negative effects from the stress you experience?

11. Is there anything further you would like to add or discuss?



APPENDIX E: SURVEY ITEMS

Primary School Teacher Stress and Coping Survey (PSTSCS)
Beta Version 2.0

Thank you for participating in our survey regarding how primary school teaasrsaith

stress and depression problems. Your answers to these items will help providanimport
information for developing programs to support positive coping behaviors and skills #mong
primary school teacher population, with the goal of reducing their health rigk®vimg their
productivity inside and outside of the classroom, and enhancing their quality of dite.
responses will be kept completely confidentadd will be used for the purposes of this research
project only. All data from this project will be in summary form only, with no@sasnames or
other identifiers.

Instructions: Please carefully answer each of the following questions by marking the
appropriate box next to your choice or filling in your answer in the space provided.

Demographic Information

1. Age:

2. Gender: Male (2) Female (1)

3. Race/Ethnicity: (Please check all that apply)
. ___Hispanic/Latino (1)

a
b. _ White, Caucasian (2)

c. __ Black, African American (3)
d. __ American Indian or Alaska Native (4)
e. ___ Asian/Pacific Islander (5)
f. __ Other: (6)
4. Type of degree held:  Bachelor’s (1) Master’s (2)

5.  Number of years experience in K-2 environment:
6. Total number of years teaching experience:

7. Areyou lateral entry? Yes (1) No (2)



8. What grade do you currently teach?

9. How many students are in your class?

10. Do you have a Teacher Assistant? Yes, Full Time (1) Yes, Part Time (2)) No (3
11. Do you teach Exceptional Children? Yes (1) No (2)

12. Do you teach ESL students? Yes (1) No (2)

Stress/Anxiety

1. Do you think teaching as a profession is stressful?

Yes, extremely (1)
Yes, very (2)

Yes, somewhat (3)
No (4)

2. What do you most associate with stress at work?

Pressure (1)

Lack of control (2)

Not being able to get things done (3)

A decrease in physical and mental strength (4)

Having too much to do and not enough time to complete it (5)
Constant decision making (6)

3.  How do you initially cope from your work stressors? (Check all that apply)

Vent to colleague (1)
Vent to family member or friend (2)
Eat junk food (3)

Go to administration (4)
Put school work aside (5)
Go to a quiet place (6)
Cry (7)

Exercise (8)

Turn lights off in room (9)
Take a nap (10)

Other (11)

4. What stressors do you feel are unique to the primary school setting? (Checlapliha

Students having never been to school before (1)
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Severe behavioral problems (2)

Nurturing roles (3)

Bathroom training (4)

Students not being able to do anything on their own (5)
Shoe tying (6)

Students not knowing school procedures (7)

Students crying (8)

Other (9)

Over the past six months, how would you describe your level of stress or anatety el
your personal life?

Very high (1)
High (2)
Moderate (3)
Low (4)
Very low (5)

Over the past six months, how would you describe your level of stress or anatety t@|
your work life?

Very high (1)
High (2)
Moderate (3)
Low (4)
Very low (5)

Over the past six months, how often have you had trouble coping with the stress oP anxiety

Never (1)

Seldom (2)
Frequently (3)
Most of the time (4)
All of the time (5)

Over the past six months, how often have you had trouble coping with the stress or anxiety
related to your work life?

Never (1)

Seldom (2)
Frequently (3)
Most of the time (4)
All of the time (5)
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9. What actions do you take to cope with or prevent your stress or anxiety? (Chigek al
apply)

| try to get adequate sleep (1)

| avoid consuming drinks or other products containing caffeine or other stimulants (2)
| exercise regularly (3)

| seek support from friends (4)

| seek support from family members (5)

| seek support from co-workers (6)

| participate in a support group (7)

| pursue a hobby or other personal interest activity (8)

| participate in a social group or religious organization (9)
| practice relaxation techniques (10)

| meditate or pray (11)

| take naps or rest breaks (12)

| work on time management (13)

| avoid situations or people that cause me stress/anxiety (14)
| engage in sexual activity to help me relax (15)

| drink alcohol to relax (16)

| smoke or use other tobacco products to relax (17)

| take recreational drugs to relax (18)

| eat lots of “comfort foods” (19)

| get on the internet for excessive periods of time (20)

| take some other action (21)

| take no action (22)

10. What events cause you the most stress at work? (Check all that apply)

Paperwork (1)

Unexpected administrative decisions (2)

Parents (3)

Class size (4)

Planning (5)

Conferences/meetings (6)

Administration not being consistent with policies (7)
Documentation (8)

Student behavior (9)

Lack of organization (10)

Assessments (11)

Unrealistic expectations (12)

Changes in policies or procedures (13)

Not having enough time to implement new teaching strategies (14)

11. What negative effects caused by stress do you experience? (Checlaalblyjat

Physical problems (1)
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12.

13.

14.

15.

16.

Headaches (2)

Distancing oneself from co-workers (3)
Distancing oneself from friends or family (4)
Ignoring the stressor (5)

Easily irritated by students (6)

Physiological problems (7)

Financial problems (8)

Bringing school problems home (9)

Have you ever felt stressed because your work is too hard?

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Have you ever felt stressed because of the variety of tasks at school?

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Have you ever felt stressed because you had to work long hours?

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Have you ever felt stressed because of how tired you feel during work?

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Have you ever felt stressed because of how tired you feel while at home?
Not at all (1)

Yes, a little (2)
Yes, sometimes (3)
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Yes, a lot of the time (4)
Yes, most of the time (5)

Mental Stress

1.

Have you ever felt stressed because of having too much to accomplish at work?

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Have you ever felt stressed because of unfair treatment at work?

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)

Yes, a lot of the time (4)
Yes, most of the time (5)

Have you ever felt stressed because of pressure from administration?

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Have you ever felt stressed because of a lack of consistency from adiointstra

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Have you ever felt stressed because of your salary?

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)
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10.

11.

Have you ever felt stressed because of economic problems in this country?

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Have you ever felt stressed because of juggling work and family respaashbilit

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Have you ever felt stressed because of house work after school?

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)

Yes, a lot of the time (4)
Yes, most of the time (5)

Have you ever felt stressed because of childcare duties?

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Have you ever felt stressed because of problems with your children?

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Have you ever felt stressed because of problems with your spouse?

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)

Yes, a lot of the time (4)
Yes, most of the time (5)
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12.

13.

14.

15.

16.

17.

Have you ever felt stressed because of a lack of help with household chores?

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Have you ever felt stressed because of the time spent traveling to and fk@m wor

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Have you ever felt stressed because your job requires you to do a lot of paperwork?

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Have you ever felt stressed because of student assessments?

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Have you ever felt stressed because of the planning required to do your job?

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Have you ever felt stressed because you have the same students allrdaptioe gear?
Not at all (1)
Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
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Yes, most of the time (5)

18. Have you ever felt more stressed with non-student than with student resp@s$ibiliti

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

19. Do students with behavioral issues cause you more stress than students withcsuesfeh is

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)

Yes, a lot of the time (4)
Yes, most of the time (5)

Life Satisfaction

1. Icurrently find my life very rewarding

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)

Yes, a lot of the time (4)
Yes, most of the time (5)

2. |l currently find my life quite lonely

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)

Yes, a lot of the time (4)
Yes, most of the time (5)

3. Il currently find my life very enjoyable

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

4. | currently find my life quite boring

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
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Yes, most of the time (5)

5. llife is currently very hopeful

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Task Stress

1. Trying to complete reports and paperwork on time causes me a lot of stress

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

2. Ifind that dealing with student discipline problems puts a lot of stress on me

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

3. Complying with state, federal, and school rules and policies is very stressful

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

4. | experience a lot of stress trying to resolve conflicts between garehthe school

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

5. Trying to provide a good education in an atmosphere of decreasing financial suipport
stressful

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
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Yes, most of the time (5)
6. There is a lot of stress just keeping up with changing professional standards

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

7. Trying to keep my work from being too routine and boring puts a lot of stress on me

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

8. Having to participate in school activities outside of the normal working hoursssfsi to
me

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)

Yes, a lot of the time (4)

Yes, most of the time (5)

9. Ifind that trying to be attentive to the problems and needs of fellow facultyyistressful
Not at all (1)
Yes, a little (2)
Yes, sometimes (3)

Yes, a lot of the time (4)
Yes, most of the time (5)

Supervisory Support

1. When I really need to talk to my administrative head is willing to listen

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

2. My administrative head pays attention to what | am saying

Not at all (1)
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Yes, a little (2)

Yes, sometimes (3)

Yes, a lot of the time (4)
Yes, most of the time (5)

3. My administrative head stands up to outsiders for the people (s)he supervises

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

4.  When | have conflicts with parents or students my administrative head gitles kied of
support | need

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Peer Support

1. When I really need to talk to someone, my fellow faculty members are walliisgen

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

2. My fellow faculty members pay attention to what | am saying

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

3. My fellow faculty members stand up for each other to outsiders

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)
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lliness Symptoms

1. I have trouble getting to sleep or staying asleep

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

2. lworry a great deal about work

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

3. lam troubled by headaches at work

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

4. | experience stomach aches

Not at all (1)

Yes, a little (2)

Yes, sometimes (3)
Yes, a lot of the time (4)
Yes, most of the time (5)

Coping with Stress
1. How would you describe your level of stress in your personal life?

Very low (1)
Low (2)
Moderate (3)
High (4)
Very high (5)
2. How often have you had trouble coping with stress in your personal life?
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Never (1)
Seldom (2)
Frequently (3)
Most of the time (4)
All of the time (5)
3.  How would you describe your level of stress in your work life?
Very low (1)
Low (2)
Moderate (3)
High (4)
Very high (5)
4. How often have you had trouble coping with stress in your work life?
Never (1)
Seldom (2)
Frequently (3)
Most of the time (4)

All of the time (5)
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APPENDIX F: SURVEY RESULTS

Primary School Teacher Stress and Coping Survey

(PSTSCS)

1. | have read the above consent to participate and agree to participate in this study

Response Response

Yes |

No

2. Age

Figure 1: Participants' age

Age

W 20-24
W 25-29
30-34
M 35-39
W 40-44
W 45-49
M 50+

Percent Count

| 100.0% 32

0.0% 0

answered question 32

skipped question 0
Response

Count
30
answered question 30
skipped question 2



3. Gender

Response
Percent

Female | 86.7%

Male [ 13.3%

answered question

skipped question

4. Race/Ethnicity

Response

Percent

Hispanic/Latino 0.0%
White/Caucasian | 96.7%
Black/African American 0.0%
American Indian/Alaska Native 0.0%
Asian/Pacific Islander [] 3.3%

Other 0.0%

answered question

skipped question

96

Response
Count

26

30

Response
Count

29

30



5. Type of Degree Held

Response

Percent
Bachelors | | 66.7%
Masters | | 33.3%

answered question

skipped question

6. Number of years experience in K-2 environment

answered question

skipped question

Figure 2: Years teaching experience (K-2)

K-2 Experience in Years

[
M 610
[ 11-15
M 16-20
W21+

97

Response
Count

20

10

30

Response
Count

30

30



7. Total number of years teaching experience

Response
Count
30
answered question 30
skipped question 2

Figure 3: Total years teaching experience

Total Experience in Years

M -5
M 610
[ 11-15
M 16-20
W21+
8. Are you Lateral Entry?
Response Response
Percent Count
Yes [ 10.0% 3
No | | 90.0% 27
answered question 30
skipped guestion 2
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9. What grade do you currently teach?

Response
Count
30
answered question 30
skipped question 2
Figure 4: Grade level taught
Grade Level Taught
[ | Kindergarten
W First
¥ second
B other
10. How many students are in your class?
Response
Count
30
answered question 30
skipped question 2
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Figure 5: Number of students in class

Students Taught

2 2

11. Do you have a Teacher Assistant?

Yes, Full Time [__]

M >20
M 2125

26+

Yes, Part Time |

No [

12. Do you teach Exceptional Children?

Yes |

No |

100

Response
Percent

10.0%

76.7%

13.3%

answered question

skipped question

Response
Percent

56.7%

43.3%

answered question

skipped question

Response
Count

23

30

Response
Count

17

13

30



13. Do you teach ESL students?

Yes |

No |

14. Do you think teaching as a profession is stressful?

Yes, Extremely stressful |

Yes, Very stressful |

Yes, Somewhat stressful [ ]

No, Mot at all stressful

101

Response
Percent

56.7%

43.3%

answered question

skipped question

Response
Percent

33.3%

46.7%

20.0%

0.0%

answered question

skipped question

Response
Count

17

13

30

Response
Count

10

14

30



15. What do you most associate with stress at work?

Response

Percent
Pressure 0.0%
Lack of control  [] 3.3%
Not being able to get things done [ 10.0%
A decrease in physical and mental 0.0%
strength T

Having too much to do and not | 83 3%
enough time to complete it =
Constant decision making D 3.3%

answered question

skipped question

102

Response
Count

25

30



16. How do you initially cope from your work stressors? (Check all that apply)

Response Response
Percent Count

Vent to colleague | | BE.T% 26
Venl to family member of friend | ] 73.3% 22
Eat "junk food® | ] 46.7% 14

Go to administration [ 6.7% 2
Put school work aside [ | 20.0% 3
Gotoaquetplace [ ] 16.7% 5
cry [ 13.3% a

Exercise [ 20.0% 6

Tumn lights off inroom [ ] 23.3% 7
Takeanap [ | 20.0% B

other [ 13.3% 4

answered question 30

skipped question 2
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17. What stressors do you feel are unique to the primary (K-2) school setting? (Check all that apply)

Students having never been to
school before

Severe behavioral problems

Nuturing roles (nurse, babysitter)

Bathroom training

Students not being able to do
anything on their own

Shoe tying

Students not knowing school
procedures

Students crying

Other

Response
Percent

66.7%

56.7%

53.3%

20.0%

56.7%

30.0%

50.0%

40.0%

13.3%

answered question

skipped question

Response
Count

20

17

16

17

15

12

30

18. Over the past six months, how would you describe your level of stress or anxiety related to your personal

life?

Very high

High

Moderate

Low

Very low

H

[E—
[E—

I
]

104

Response
Percent

26.7%

16.7%

16.7%

33.3%

5.7%

answered question

skipped question

Response
Count

10

30



19. Over the past six months, how would you describe your level of stress or anxiety related to your work life?

Very high

High

Moderate

Low

Very low

Response
Percent

| 36.7%

26.7%

| 33.3%

3.3%

0.0%

answered question

skipped question

20. Over the past six months, how often have you had trouble coping with the stress or anxiety?

Never

Seldom

Frequently

Most of the time

All of the time

Response
Percent

6.7%

50.0%

33.3%

10.0%
0.0%

answered question

skipped question
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Response
Count

11

10

30

Response
Count

15

10

30



21. Over the past six months, how often have you had trouble coping with the stress

work life?

Never

Seldom

Frequently

Most of the time

All of the time

E

|

[
[—
=

Response
Percent

3.4%

41.4%

34 5%

13.8%

6.9%

answered question

skipped question

22. What actions do you take to cope with or prevent your stress or anxiety? (Check all that apply)

| try to get adequete sleep

| avoid consuming drinks or other
products containing caffeine or
other stimulants

| exercise regularly

| seek support from friends

| seek support from family
members

| seek support from co-workers

| participate in a support group

| pursue a hobby or other personal
interest activity

| participate in a social group or
religious organization

106

or anxiety related to your

Response
Count

Response Response

Percent

73.3%

13.3%

20.0%

80.0%

70.0%

70.0%

0.0%

16.7%

23.3%

Count

22

24

21

21

12

10

29



| practice relaxation techniques

i meditate or pray

| take naps or rest breaks

| work on my time management

| avoid situations or people that
cause me stress/anxiety

| engage in sexual activity to help
me relax

| drink alcohol to relax

| smoke or use other tobacco
products to relax

| take recreational drugs to relax

| eat lots of "comfort foods"

I get on the internet for excessive
periods of time

| take some other action

| take no action

@

I

I:IDI:l
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3.3%

60.0%

26.7%

33.3%

46.7%

3.3%

6.7%

0.0%

0.0%

26.7%

10.0%

6.7%

3.3%

answered question

skipped question

18

10

14

30



23. What events cause you the most stress at work? (Check all that apply)

Paperwork |

Unexpected administrative |:|

decisions

Parents | |

Class size | |

Panning [

Conferences/Meetings | |

Administration not being consistent
with policies

Documentation | ]

Student behavior | |

Lack of organization [ |

Assessments |

Unrealistic Expectations [ ]

Changes in policies or procedures | |

Not having enough time to
implement new teaching strategies

108

Response
Percent

76.7%

26.7%

33.3%

40.0%

23.3%

33.3%

23.3%

53.3%

53.3%

13.3%

66.7%

30.0%

36.7%

50.0%

answered question

skipped question

Response
Count

23

10

12

10

16

16

20

11

15

30



24. What negative effects caused by stress do you experience? (Check all that apply)

Physical problems

Headaches

Distancing oneself from co-workers

Distancing oneself from friends or
family

Ignoring the stressor

Easily irritated by students

Physiological problems

financial problems (having to buy
classroom resources)

Bringing school problems home

=

25. Have you ever felt stressed because your work is too hard?

Not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

E—

I |
I

&

E

109

Response
Percent

33.3%

80.0%

23.3%

20.0%

6.7%

40.0%

0.0%

6.7%

50.0%

answered question

skipped question

Response
Percent

26.7%

36.7%

30.0%

3.3%

3.3%

answered question

skipped question

Response
Count

10

24

12

15

30

Response
Count

11

30



26. Have you ever felt stressed because of the variety of tasks at school?

Response
Percent

Mo, not at all 0.0%

Yes alite [ ] 20.0%

Yes, sometimes | | 36.7%
Yes, a lot of the time | | 36.7%
Yes, most of the time [ 6.7%

answered question

skipped question

27. Have you ever felt stressed because you had to work long hours?

Response
Percent
No,notatal [_] 6.7%
Yes, alitle [ ] 20.0%
Yes, sometimes | | 40.0%
Yes, alotofthetime [ 30.0%
Yes, most of the time  [] 33%

answered question

skipped question

110

Response
Count

1

1

30

Response
Count

12

30



28. Have you ever felt stressed because of how tired you feel during work?

No, notatall []

Yes, alitle [

Yes, sometimes | ]

Yes, alotofthetime [ ]

Yes, most of the time

29. Have you ever felt stressed because of how tired you feel while at home?

No, notatal [ ]
Yes, alitte [ ]
Yes, sometimes [ ]

Yes, a lot of the time | |

Yes, most of the time ||

111

Response
Percent

3.6%

28.6%

48.4%

21.4%

0.0%

answered question

skipped question

Response
Percent

10.3%

20.7%

27 6%

34.5%

6.9%

answered question

skipped question

Response
Count

13

28

Response
Count

10

29



30. Have you ever felt stressed because of having too much to accomplish at work?

Mo, not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

@

Response
Percent

3.3%

6.7%

26.7%

43.3%

20.0%

answered question

skipped question

31. Have you ever felt stressed because of unfair treatment at work?

Neo, not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

Response
Percent

] 44.8%

I
I
I
=]

£l

24 1%
20.7%
6.9%
3.4%

answered question

skipped question

112

Response
Count

13

30

Response
Count

13

29



32. Have you ever felt stressed because of pressure from administration?

Response

Percent
No notatal [ ] 23.3%
Yes, a little | 46.7%
Yes, sometimes [ ] 26.7%
Yes, a lot of the time 0.0%
Yes, most of the time  [] 3.3%

answered question

skipped question

33. Have you ever felt stressed because of a lack of consistency from administration?

Response
Percent

Mo, notatall [ ] 17.2%

Yes, a little | | 37.9%

Yes, sometimes [ ] 31.0%

Yes, alotof the time [ 13.8%
Yes, most of the time 0.0%

answered question

skipped question

113

Response
Count

14

30

Response
Count

11

29



34. Have you ever felt stressed because of your salary?

No, not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

35. Have you ever felt stressed because of economic problems in this country?

Mo, not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

[E—
[

I
]
[E—

E—
I
E—
[
]
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Response
Percent

16.7%

16.7%

36.7%

10.0%

20.0%

answered question

skipped question

Response
Percent

20.0%

40.0%

20.0%

10.0%

10.0%

answered question

skipped question

Response
Count

1

30

Response
Count

12

30



36. Have you ever felt stressed because of juggling work and family responsibilities?

No, not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

37. Have you ever felt stressed because of house work after school?

No, not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

£

]

I |
E—
E—

—
—
[E—
[E—
[E—
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Response
Percent

3.4%

13.8%

37.9%

20.7%

24 1%

answered question

skipped question

Response
Percent

16.7%

16.7%

30.0%

16.7%

20.0%

answered question

skipped question

Response
Count

11

29

Response
Count

30



38. Have you ever felt stressed because of childcare duties?

Response Response
Percent Count

No, not at all | 41.4% 12

Yes alitte [ ] 20.7% 3
Yes, sometimes [ ] 20.7% 6

Yes, a lot of the time [ 6.9% 2
Yes, most of the time [ ] 10.3% 3
answered question 28

skipped question 3

38. Have you ever felt stressed because of problems with your children?

Response Response

Percent Count

No, not at all | 40.0% 12

Yes, alittte [ ] 16.7% 5

Yes, sometimes [ ] 30.0% 9
Yes, a lot of the time  [_] 6.7% 2
Yes, most of the time  [_] 6.7% 2
answered question 30

skipped question 2
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40. Have you ever felt stressed because of problems with your spouse?

Response Response

Percent Count
No, not at all | 63.3% 19
Yes, alitte [ ] 16.7% 5
Yes, sometimes [ | 13.3% 4
Yes, a lot of the time  [_] 6.7% 2
Yes, most of the time 0.0% 0
answered question 30
skipped question 2

41. Have you ever felt stressed because of a lack of help with household chores?

Response Response

Percent Count
No, not at all | | 33.3% 10
Yes,alitte [ ] 23.3% 7
Yes, sometimes [ ] 26.7% 8
Yes, a lot of the time  [_] 10.0% 3
Yes, most of the time  [_] 6.7% 2
answered question 30
skipped question 2
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42, Have you ever felt stressed because of the time spent traveling to and from work?

Response
Percent
No, not at all | 80.0%
Yes, alitte [ | 16.7%
Yes, sometimes  [] 3.3%
Yes, a lot of the time 0.0%
¥es, most of the time 0.0%

answered question

skipped question

43. Have you ever felt stressed because your job requires you to do a lot of paperwork?

Response
Percent
No, notatall [_] 6.7%
Yes, alittle  [_] 6.7%
Yes, sometimes [ ] 26.7%
Yes, a lot of the time | | 33.3%
Yes, most of thetime [ ] 26.7%

answered question

skipped question

118

Response
Count

24

30

Response
Count

10

30



44. Have you ever felt stressed because of student assessments?

Response Response
Percent Count

No, not at all 13.3% 4

Yes, a little 10.0% 3

[E—
=
Yes, sometimes | ] 26.7% 8
I
[E—

Yes, a lot of the time | 33.3% 10
Yes, most of the time 16.7% 5
answered question 30

skipped question 2

45, Have you ever felt stressed because of the planning required to do your job?

Response Response
Percent Count

No, not at all 33% 1

Yes, a little 23.3% 7

Yes, sometimes 43.3% 13

E
[
I
Yes, alotofthetime [ ] 16.7% 5
[

Yes, most of the time 13.3% 4
answered question 30
skipped question 2
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46. Have you ever felt stressed because you have the same students all day long for an entire year?

Response Response

Percent Count
No, not at all | ] 44.8% 13
Yes, alitte [ ] 17.2% 5
Yes, sometimes [ ] 31.0% 9
Yes, a lot of the time  [] 34% 1
Yes, most of the time  [] 34% 1
answered question 28
skipped question 3

47. Have you ever felt more stressed with non-student responsibilities than with student responsibilities?

Response Response

Percent Count
No, notatall [__] 10.0% 3
Yes, a little | | 33.3% 10
Yes, sometimes [ ] 30.0% 9
Yes, alotof thetime [ ] 20.0% 6
Yes, most of the time  [__] 6.7% 2
answered question 30
skipped question 2
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48. Do students with behavioral issues cause you more stress than students without such issues?

Mo, not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

49. | currently find my life very rewarding

No, not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

E

E—
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Response
Percent

6.7%

20.0%

23.3%

16.7%

33.3%

answered question

skipped question

Response
Percent

3.3%

0.0%

23.3%

40.0%

33.3%

answered question

skipped question

Response
Count

10

30

Response
Count

12

10

30



50. | currently find my life quite lonely

No, not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

Response
Percent

55.2%

I
E—
=

51. | currently find my life very enjoyable

No, not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

O

17.2%

20.7%

6.9%

0.0%

answered question

skipped question

Response
Percent

3.3%

10.0%

20.0%

30.0%

| 36.7%

answered question

skipped question
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Response
Count

16

29

Response
Count

11

30



52. | currently find my life quite boring

Response
Percent

No, not atall |

70.0%

Yes, alitte [ ]
Yes, sometimes [ ]

Yes, a lot of the time

Yes, most of the time

53. My life is currently very hopeful

No, not at all

Yes, alitle [ ]

Yes, sometimes [

Yes, alotof the time [

20.0%

10.0%

0.0%

0.0%

answered question

skipped question

Response
Percent

0.0%

10.0%

26.7%

10.0%

Yes, most of the time |

| 53.3%

answered question

skipped question

123

Response
Count

21

30

Response
Count

16

30



54. Trying to complete reports and paperwork on time causes me a lot of stress

No, not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the fime

]

[

[E—

[E—

Response
Percent

3.3%

20.0%

16.7%

33.3%

26.7%

answered question

skipped question

55. | find that dealing with student discipline problems puts a lot of stress on me

No, Not at all

Yes, a little

Yes, sometimes

Yes, alotofthetime [ ]

Yes, most of the time

=
E—

Response
Percent

3.3%

13.3%

43.3%

[E—

23.3%
16.7%

answered question

skipped guestion

124

Response
Count

10

30

Response
Count

13

30



56. Complying with state, federal, and school rules and policies is very stressful

Response
Percent

No, Notatall [ ] 16.7%
Yes, alitte [ ] 23.3%

Yes, sometimes | 43.3%
Yes, alotofthe time [ ] 13.3%
Yes, most of the time  [] 3.3%

answered question

skipped question

57. | experience a lot of stress trying to resolve conflicts between parents and the school

Response
Percent
No,Notatanl [ ] 30.0%
Yes, a little | | 40.0%
Yes, sometimes [ ] 23.3%
Yes, a lot of the time ] 3.3%
Yes, most of the time  [] 33%

answered question

skipped question

125

Response
Count

13

30

Response
Count

12

30



58. Trying to provide a good education in an atmosphere of decreasing financial support is very stressful

Mo, Not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

59. There is a lot of stress just keeping up with changing professional standards

Mo, Not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

=

[
E—
[E—
[E—

E—
E—
E—
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Response
Percent

6.7%

40.0%

26.7%

13.3%

13.3%

answered question

skipped question

Response
Percent

0.0%

33.3%

23.3%

26.7%

16.7%

answered question

skipped question

Response
Count

12

30

Response
Count

10

30



60. Trying to keep my work from being too routine and boring puts a lot of stress on me

Response Response

Percent Count
No, Not at all | 46.7% 14
Yes alitle [ | 20.0% 6
Yes, sometimes [ ] 23.3% 7
Yes, a lot of the time  [__] 10.0% 3
Yes, most of the time 0.0% 0
answered question 30
skipped question 2

61. Having to participate in school activities outside of the normal working hours is very stressful to me

Response Response

Percent Count
No, Notatal [ ] 23.3% 7
Yes, a little | 43.3% 13
Yes, sometimes [ ] 23.3% 7
Yes, a lot of the time  [] 3.3% 1
Yes, most of the time [ 6.7% 2
answered question 30
skipped question 2
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62. | find that trying to be attentive to the problems and needs of fellow faculty is very stressful

Response
Percent
No, Not at all | 50.0%
Yes, a little | 33.3%
Yes, sometimes [ ] 10.0%
Yes, alot of the time [ ] 6.7%
Yes, most of the fime 0.0%

answered question

skipped question

63. When | really need to talk to my administrative head (s)he is willing to listen

Response
Percent
Mo, Not at all [] 33%
Yes, alitle [ | 13.3%
Yes, sometimes [ ] 20.0%
Yes, a lot of the time | | 36.7%
Yes, most of thetime [ ] 26.7%

answered question

skipped question

128

Response
Count

15

10

30

Response
Count

11

30



64. My administrative head pays attention to what | am saying

Response

Percent

No, Notatall [ 6.7%

Yes, alitte [ ] 23.3%

Yes, sometimes [ ] 23.3%
Yes, alotofthetime [ ] 30.0%
Yes, most of the time [ ] 16.7%

answered question

skipped question

65. My administrative head stands up to outsiders for the people (s)he supervises

Response
Percent
No, Notatall [ ] 3.3%
Yes, alittle [ ] 10.0%
Yes, sometimes [ ] 16.7%
Yes, a lot of the time | 46.7%
Yes, most of thetime [ ] 23.3%

answered question

skipped question

129

Response
Count

30

Response
Count

14

30



66. When | have conflicts with parents or students my administrative head gives me the Kind of support | need

Response Response

Percent Count
No, Notatall [ ] 3.3% 1
Yes, alitle | 13.3% 4
Yes, sometimes [ ] 10.0% 3
Yes, a lot of the time | 43.3% 13
Yes, mostofthetime [ ] 30.0% e]
answered question 30
skipped question 2

67. When | really need to talk to someone, my fellow faculty members are willing to listen

Response Response

Percent Count
Mo, Not at all 0.0% 0
Yes, a little  [] 3.3% 1
Yes, sometimes [ ] 16.7% 5
Yes, a lot of the time | 33.3% 10
Yes, most of the time | 46.7% 14
answered question 30
skipped question 2
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68. My fellow faculty members pay attention to what | am saying

Mo, Not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

Response
Percent

3.3%

3.3%

16.7%

33.3%

| 43.3%

answered question

skipped question

69. My fellow faculty members stand up for each other to outsiders

Mo, Not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

I

Response
Percent

3.3%

10.0%

26.7%

26.7%

| 33.3%

answered question

skipped question

131

Response
Count

10

13

30

Response
Count

10

30



70. | have trouble getting to sleep or staying asleep

No, Not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

i)

71. | worry a great deal about work

No, Mot at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

]
E—

Response
Percent

30.0%

10.0%

16.7%

20.0%

23.3%

answered question

skipped question

Response
Percent

10.0%

13.3%

40.0%

[

H

16.7%
20.0%

answered question

skipped question

132

Response
Count

30

Response
Count

12

30



72. |1 am troubled by headaches at work

MNo, Not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

73. | experience stomach aches

No, Not at all

Yes, a little

Yes, sometimes

Yes, a lot of the time

Yes, most of the time

133

Response
Percent

20.0%

23.3%

36.7%

16.7%

3.3%

answered question

skipped question

Response
Percent

36.7%
23.3%
26.7%|

6.7%
6.7%
answered question

skipped question

Response
Count

11

30

Response
Count

11

30



74. How would you describe your level of stress in your personal life?

Very low

Low

I
|
Moderate [ ]
]
]

High

Very high

75. How often have you had trouble coping with stress in your personal life?

Never [ ]

Seldom | |

Frequenty [ ]
Most of the time  [__]

All of the time

134

Response
Percent

16.7%

33.3%

30.0%

10.0%

10.0%

answered question

skipped question

Response
Percent

6.7%

60.0%

23.3%

10.0%

0.0%

answered question

skipped question

Response
Count

10

30

Response
Count

18

30



76. How would you describe your level of stress in your work life?

Very low

Low [

Moderate |
High [
Very high [

77. How often have you had trouble coping with stress in your work life?

Never

Seldom |
Frequenty [
Mostofthetime [ ]

All of the time  []

135

Response
Percent

0.0%

10.0%

46.7%

26.7%

16.7%

answered question

skipped question

Response
Percent

0.0%

50.0%

23.3%

23.3%

3.3%

answered question

skipped question

Response
Count

30

Response
Count

15

30






