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PARADIGMS AS EXEMPLARS.Jay J. Norris.

The purpose of this study is to contribute to a clarification of

the word "paradigm," a central concept in the sociology of knowledge

and the philosophy of science. Specifically, its purpose is to

show how one component, the relatively neglected "exemplar" component,

of Thomas Kuhn's version of "paradigm" is an independent component,

with utility in its own right, and that a correct understanding of

the relationship of that component to the others can serve to help

unify our understanding of the more general term.

This thesis, primarily a theoretical paper, discusses "paradigm"

in a four-chapter exposition. Chapter one is an explication of para-

digm through a look at Thomas Kuhn's work, a review of the literature

about paradigms, and an etymological study of the word. This chapter

concludes that paradigms as exemplars are ways of thinking learned by

The chapter also argues that exemplars, though usually neg-example,

lected, are the determinants of the other part of paradigm, the intel-

lectual superstructure. Chapters two and three report a small empiri-

cal study of exemplars in introductory sociology. These two chapters

demonstrate the independent utility and importance of exemplars in

Also, to further support the tenative conclusions of chap-paradigms.

ter one, it is argued in the two middle chapters that exemplars provide

a tacit knowledge, a way of thinking, that precedes and determines

one's intellectual knowledge. Through exemplars, the essence of a

The last chapter is devoted todiscipline, sociology, is outlined.

J. Y. JOYNER LIBRARY
IASI CAROLINA UNIVERSITY



drawing conclusions from earlier sections, Conclusions are stated

for sociology, for education in general, and for the paradigm debate.

Exemplars are distributed within sociology on the basis of convenience

and propriety, not on the basis of learning needs. The final chapter

argues that the nature of sociology changes, in an unintended way, as

the exemplars change. To a large degree, sociology is status quo

since its exemplars are derived from the status quo. A resolution

for the paradigm debate is suggested: focus on exemplars, or experi-

ence, as the anchor for a knowledge system instead of on Kuhn's rules

of the game or Popper's immutable facts.

Exemplars, though neglected, are indeed important and independent

parts of paradigms. Exemplars are useful in their own right as tools

for study and as real existing entities; understanding them helps one

in understanding paradigms in general.

5G0506



V

!75
IV G x PARADIGMS AS EXEMPLARS

A Thesis

Presented to

the Faculty of the Department of Sociology

East Carolina University

In Partial Fulfillment

of the Requirements for the Degree

Master of Arts in Sociology

by

Jay J. Norris

August 1976



PARADIGMS AS EXEMPLARS

BY

Jay J. Norris

APPROVED BY:

fit
Dr. Buford Rhea

SUPERVISOR OF THESIS

CHAIRMAN OF THE DEPARTMENT OF SOCIOLO AND ANTHROPOLOGY

\
\

Dr. /John R. Maiolo

DEAN OF THE GRADUATE SCHOOL



ACKNOWLEDGMENTS

I publicly express my awareness that Terry, my wife, has amply

paid the price with me while I worked toward this degree. I do not

believe that either of us knew how expensive this goal would be.

Wholeheartedly, I thank her and apologize to her—a fine lady.

My sincere appreciation is given to Dr. Buford Rhea of the East

Carolina University faculty for his guidance and supervision of the

Dr. Rhea's gift for thought has been inspiring to me.thesis.

Lastly, I thank James Batten, Charlie Garrison, and Ken Wilson

Each of these men read the paper andfor serving on my committee.

made bona fide criticisms, negative and positive; they expressed a

real interest in the paper.



TABLE OF CONTENTS

PAGE

FOREWORD v

1INTRODUCTION

4CHAPTER I. EXPLICATION OF EXEMPLARS

41.1T. S. Kuhn

91.2The Literature

151.3An Etymology

1.4Summary 19

EXEMPLARS IN SOCIOLOGY—AN EXEMPLARY SIUDY. . 22CHAPTER II.

242.1 The Exemplars of Sociology

262.2 The Selection of Introductory Exemplars

2.3 The Sample .....

2.4 Identifying Exemplars

2?

30

372.5 Data Collection

41CHAPTER III. FINDINGS

4l3.1 The Lack of Exemplars

463.2 Types of Exemplars Encountered

533.3 By Type and by Topic

3.4 Summary. ...... 60

64CHAPTER IV. IMPLICATIONS AND DISCUSSION

654.1 Teaching Sociology .

4.2 Education in General 71

4,3 The Paradigm Debate 77



PAGE

834.4 Beyond the Paradigm Debate

4.5 Summary 90

SELECTED BIBLIOGRAPHY 92

94APPENDIX Ai BOOKS WITHOUT EXEMPLARS

APPENDIX B: BOOKS WITH EXEMPLARS 101

144APPENDIX C» TOPICS WITH EXEMPLARS

148APPENDIX Dt TYPOLOGIES



FOREWORD

This thesis is largely theoretical in nature, though some empiri-

cal work is presented, and as such is relatively unusual, at least for

a Master's thesis. Some prefatory remarks, therefore, seem appropriate.

An important way in which a theoretically-oriented paper differs

from a data-oriented one is in the nature of its conclusions; whereas

the empirical paper ordinarily ends with positive or negative findings,

theoretical papers often end, as this one does, with new hypotheses or

insights, One consequence of this difference is a change in the nature

of the student-advisor relationship, so that the thesis advisor pro-

vides, among other things, suggestions about implications going beyond

the student's range of vision. In the present thesis Dr. Buford Rhea

has provided eight such suggestions, suggestions which lend significance

to the thesis beyond that which the present writer recognized,

suggestions axe contained in footnotes 37» 4l, 46, and. 49 through 53»

These

and I would like to thank Dr. Rhea for these contributions, contribu-

tions which make what I have done relevant in ways that I would not have

hit upon,

A second consequence of the theoretical nature of this thesis is

a change in the nature of the judgment that must be made about its sue-

A research thesis is assessed by asking, "Did it an-cess or failure.

swer the question which it set out to answer?" An exercise in theory,

however, can be assessed by asking, "Did it ask new questions worth

trying to answer?" This thesis is submitted, then, in the recognition

that it has not answered questions, but in the hope that it has properly

asked them.



INTRODUCTION

In the sociology of knowledge and the philosophy of science, the

use of the term "paradigm" has "become quite common. Paradigms, though,

are said to be everything from world views to single theories; agree-

ment on the meaning of the word is lacking, This lack of consensus

about a definition causes problems, since the concept represents not

only novel but important ideas. Ideas can be no clearer than the con-

cepts representing them; so, if the ideas signified by "paradigm" are

important, then clarification of the meaning of "paradigm" should be

important. Apparently the idea,s are indeed important, at least judging

from the proliferation of material about paradigms; so it follows that

the concept itself deserves clarification.

This thesis is intended to be a contribution to such a clarifica-

Specifically, its purpose is to show how one component, thetion.

relatively neglected "exemplar" element, of Thomas Kuhn's version of

"paradigm" is an independent component, with utility in its own right,

and that a correct understanding of the relationship of that component

to the others can serve to help unify our understanding of the more

general term.

The first chapter which follows this short introduction reviews

the different ways in which the term "paradigm" is currently used,

order of presentation, the means of reviewing and explicating the term

(l) a review of Thomas Kuhn's employment of "paradigm," (2) a re-

In

are:

view of literature of others involved in the "paradigm" debate, and

(3) an etymological study of the word. All three means of analyzing
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"paradigm" indicate that two elements or parts constitute the term.

The explication distinguishes the two elements, and an outline of the

relationship of the elements to one another is made.

The second and third chapters report a small empirical study of

the independent utility of the exemplary version of "paradigm," Seve-

First, the independence ofral goals are served in these chapters.

the exemplary version is verified; paradigm conceived of as "exemplar"

is, as Kuhn himself eventually came to recognize, qualitatively differ-

ent from various "sociological" (Kuhn's term) meanings of the term.

Second, the relationship "between the "exemplary" and the "sociological"

versions of the term is a "vertical" one, i.e the exemplary version• f

is both temporally and theoretically prior. These empirical chapters,

that is to say, provide further verification for conclusions tentatively

reached through the etymological study of the first chapter. Third,

this empirical section of the thesis demonstrates the immediate practi-

cal importance of the current debate about paradigms. Although some-

thing of a by-product of the basic work of the thesis, which is aimed

more at terminological clarification than at immediate practical conse-

quences, this application does illustrate how the debate, and its sug-

gested resolution in this thesis, is not merely a terminological

squabble. The basic ideas behind the terminological problem are impor-

tant, and these empirical chapters indicate how they are important in

the field of sociology.

The fourth and final chapter is devoted to drawing various conclu-

sions from the preceding chapters, to "locating" those conclusions in
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the broader arena of contemporary sociological theory, and to making

recommendations for further study. The thesis is a theoretical work,

so its value must be measured less by criteria of immediate results

than by its contribution to the understanding of other (empirical)

The final chapter thus argues, or expresses the hope, thatstudies,

such an increase in understanding has been achieved.



CHAPTER I. EXPLICATION OF EXEMPLARS

It is appropriate to begin by sketching the history of the current

debate about paradigms. This first chapter thus contains a description

of Thomas Kuhn's introduction of paradigm and an explication of his

There follows a review of literature by others who use the con-usage.

cept and an outline of the controversy which has grown up around the

different interpretations. The third section is an etymological study

of the word, a survey of its meanings through history. All three ap-

proaches indicate that two layers or parts of "paradigm" exist! an

"exemplary" part and a "sociological" part. Also, the three sections

of the chapter indicate that the exemplary version, though often neg-

lected in discussion, is actually the more important.

1.1 T. S. Kuhn

The modem discussion of exemplars springs from the publication,

in 1962, of Thomas Kuhn's The Structure of Scientific Revolutions.

Kuhn did not invent or coin the word "paradigm,” nor can he be given

sole credit for the ideas represented by the term (he would be the first

to point out the difficulty of crediting an achievement), Kuhn's im-

portance stems from the fact that he was the first to articulate a par-

ticular view of science and center it on the notion of the "paradigm."

For this reason, Kuhn's work is the beginning focal point for analyzing

modem scientific controversies about paradigms.

Originally, Kuhn was a student of theoretical physics. He states

that one course, physical science for the non-scientist, first exposed
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As a result, "... that exposure tohim to the history of science.

out-of-date scientific theory and practice radically undermined some

of my basic conceptions about the nature of science and the reasons for

its special success. Kuhn shifted his interests from physics to the

history of science and, eventually, to philosophy of science. The

Structure of Scientific Revolutions is the first major work of Kuhn in

his new area of interest, It is a statement of his reasons for chang-

ing from physics to a more philosophical orientation and a statement

of his notion of the structure and progression of science.

After the publication of his book, Kuhn was soon faced with inter-

ested but critical opponents as well as allies. The concept "paradigm"

was center-stage for philosophies of science; also, a large debate sur-

In the subsequent edition of the book published inrounded the term.

1970, a postscript was added to the text. In the postscript, Kuhn at-

tempts to clarify "paradigm." In his clarification, two distinct

meanings of the word are discussed.

On the one hand, it stands for the entire constellation of
beliefs, values, techniques, and so on shared by members of
a given community. On the other, it denotes one sort of
element in that constellation, the concrete puzzle-solutions
which, employed as models or examples, can replace explicit
rules as a basis for the solution of the remaining puzzles of
normal science,2

^■Thomas Kuhn, The Structure of Scientific Revolutions (Chicago 1
The University of Chicago Press, 1962), p. vii.

^Thomas Kuhn, The Structure of Scientific Revolutions. 2nd edi-
tion (1962; rpt. Chicago: The University of Chicago Press, 1970),
p, 175* All future references to The Structure of Scientific Revo-
lutions are made to this second edition.
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The first element or part of the term is the sociological one, and

the second element is the exemplary one.

The original critics were debating the virtues of the socio-

logical element of paradigm (as section 1.2, the literature, demon-

strates). In the 1970 edition of the book, Kuhn places more empha-

sis on the exemplary component instead of the sociological component.

Whether Kuhn recognized allor superstructure, as it is called here.

along, however unconsciously or implicitly, that the exemplary com-

ponent of paradigms is the most important component, or whether he

was forced to this conclusion by the accurate criticisms leveled

against the sociological component, is not critical. Perhaps both oc-

curred simultaneously; that is, Kuhn was forced to recognize what he

had known, implicitly, all along and that his perspective was novel

in that it placed exemplars at the center of the interpretation of

scientific systems.

In any event, Kuhn recognizes that exemplars are important and

yet neglected. "The paradigm as shared example is the central ele-

ment of what I now take to be the most novel and least understood as-

pect of the book."3 An explication of Kuhn's meaning of exemplars

follows.

Exemplars are models or patterns which may replace explicit

The uniqueness of Kuhn's paradigm is based onrules and regulations.

his insistence that exemplars are operative in the absence of rules.

A paradigm is not a given set of rules for obtaining or applying

^Kuhn, Revolutions. p. 187.
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knowledge; a paradigm is a frame of reference from which an individual

In other words, the exemplar is not both a given setmay generalize.

of elements and a syntactical system; that is, the model does not cover

all the possibilities and permutations of problems that may occur,

stead, the exemplary use of paradigm means that through the model, one

learns the elements or laws, some rules or logic (syntax) to anchor the

In-

elements in nature, and a knowledge of what is appropriate and inappropri-

ate between the rules. The exemplar provides knowledge, i.e

knowledge^, for examining nature in ways that the rules do not speci-

fy.-5 The question at this point becomes, how so? The answer is not

tacit• t

completely clear'; however, the knowledge of how "to fill between the

cracks" may be explained by saying that one generalizes similar cases

or learns by analogy. That is, one "gets a feel for" or "catches on

to" unknown problems by relating to similar, known problems.

A couple of examples may better illustrate the point.^ One may

hear country and western music for years and never stop to think what

things, or sounds, define that type of music. In fact, a definition,

such as an Aristotelian definition, may not exist. Yet, on hearing

a new song, one may remark, "That is country and western." Without

Michael Polanyi, Personal Knowledge (Chicago* The University
of Chicago Press, 1958)» especially Chapter V.

sociological example of the acquisition of tacit knowledge
is provided in the following well known article: Howard Becker,
"Becoming a Marihuana User," American Journal of Sociology. 59
(1953). Becker describes the manner in which one learns to feel
good when getting high. The experience of smoking marijuana with
veteran smokers provides the exemplar that yields tacit knowledge
to the novice.

^Examples, even here, give a knowledge of what I mean to say.
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definition, or rules, how does a person recognize the song as being

of one particular style? The answer is that the person has acquired

a knowledge of the style and has generalized from familiar, known

songs of the style to the unknown song and has recognised the latter

as being similar to the known ones. Thus, the person judges the

In the same vein, Kuhn?unknown song to be country and western.

points out how one artist can become, for example, a cubist after
8

having seen other, similar paintings.

A second example may be found in the social arena. If Tom has

never been to the beach for vacation, he may not know "how to act."

That is, he may not have a knowledge of social carriage without having

been instructed or having similar vacation experiences from which to

If, however, Tom has had vacation experience,draw or use as models.

he may be able to generalize this knowledge and consequently act

properly at the beach.

Folk knowledge, here meaning the knowledge of how to operate

practically on a day-to-day basis, is pregnant with expressions which

Examples of such ex-foreshadow the concept, paradigm as exemplar.

pressions include the following: catch on to, get a feel for, catch

my drift, get my meaning, does not think like that, another way to

think of it, and so on. Scientific knowledge may be incorporating

an idea familiar (at least in an affective way) to holders of folk

knowledge.

?Thomas Kuhn, "Comment," Comparative Studies in Society and
History. 11, No. 4 (October, 1969)1 4o3-6.

%hen others are not seen, it is either accidental or the
same exemplar started both.
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These examples are, hopefully, illustrative of a knowledge not

Exemplars, as Kuhn describes them, axe much theexplicitly based.

same in science. A sociologist may confront a completely new prob¬

lem in his area of interest and yet be able to work the problem if it

is similar to ones already solved. Conversely, a sociologist may not

be able to work a problem in his particular area of interest for the

same reason; that is, the problem may not be similar to other prob-

lems which he lias solved and incongruous with his "implicit know-

ledge." In such a state of affairs, the person is likely not to

In the second case, the "implicit know-

ledge" is absent; there is not an exemplar from which to perceive (or

perhaps there is an inappropriate one).

"catch on" or understand.

Finally, paradigms as exemplars are, in a word, ways of thinking

learned by examples. Exemplars embue a "tacit knowledge," The neg-

lected exemplar component, as Kuhn has come to realize, is the impor-

tant element of "paradigm.”

1.2 The Literature

A review of literature of material concerning paradigms consti-

tutes the second approach as an explication of the word. In reviewing

the literature, two types of material are apparent. First, there is

a wealth of articles written in response to Kuhn's introduction of

"paradigm" (this is the sociological sense); secondly, some material

related to paradigms as exemplars exists. Since paradigms as exem-

plars is a notion closely related to paradigms in general, some men-

tion of the criticisms of paradigms in general is made. Two authors
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commenting on topics similar to paradigms as exemplars are also re-

Attention is first devoted to paradigms in general,9viewed.

One critic of Kuhn's "paradigm" is Dudley Shapere. For Shapere,

the concept is so broad, as to be useless.

The term "paradigm" thus covers a range of factors in sci-
entific development including or somehow involving laws and
theories, models, standards, and methods (both theoretical
and instrumental), vague intuitions, explicit and implicit
metaphysical beliefs (or prejudices); in short, anything
that allows science to accomplish anything can be part of
(or somehow involved in) a paradigm.10

In a word, Shapere believes that the concept is bottomless,^
Paul Feyerabend is a distinguished critic of "paradigms,"

Feyerabend holds that the notion of a paradigm is too restrictive,

too binding. The concept implies that a mature science does net have

conflicting schools but has one overriding paradigm to guide normal

Feyerabend also argues that the concept suggests to re-science,

searchers and other scientists that only one paradigm should prevail}

that is, the concept becomes a formula for maturity, a formula for

"Paradigm" is a prescription for operating a sciencesuccess.

9The three authors selected for the review of literature of

paradigms in general are notorious critics of Kuhn's view, and
their remarks are, to a large degree, representative of the gene-
ral complaints lodged against paradigms.

iQDudley Shapere, "The Structure of Scientific Revolutions,"
Philosophical Review. 83, No. 3 (duly, 1964), 385*

^Dudley Shapere, "Meaning and Scientific Change," in Hind
and Cosmos. ed, Robert G, Coloany (Pittsburgh: University of
Pittsburgh Press, 1966), p. 50.
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1 p
In this sense, the concept is restrictive. Feyerabend.successfully.

holds a position in the meaning-dependence tradition, just as Kuhn

does, Feyerabend's position is called by some observers as similar

In severalto Kuhn in many respects but at the same time more radical.

publications, Feyerabend criticizes Kuhn and develops his more open-

ended position, the position of observing that multiple paradigms not

only do co-exist but should co-exist for the benefit of the discipline

involved,-*-3

Margaret Masterman has epitomized the difficulties that most

In "The Nature of aauthors speak of when writing about paradigms.

Paradigm," Masterman identified twenty-one different uses of para-

digm,1^ That is, Kuhn uses "paradigm" in at least that many distin-

guishable ways. In later writings, Kuhn comments that Masterman pre-

sents a very cogent criticism of his concept. Masterman does type

these many uses of "paradigm" into three major categories; these are

the metaphysical, sociological, and construct paradigms. Actually,

^2paul Feyerabend, "Consolations for the Specialist," in
Criticism and the Growth of Knowledge. ed, Imre Lakatos and Alan
Musgrave (Cambridge, England: The University Press, 1970),
p. 222.

^Two articles which particularly expound such a position are*
Paul Feyerabend, "Explanation, Reduction, and Empiricism,"

Minnesota Studies in the Philosophy of Science. Ill (Minneapolis!
University of Minnesota Press, 1962),

Paul Feyerabend, "Against Methods Outline of an Anarchistic
Theory of Knowledge," Minnesota Studies in the Philosophy of Science.
IV (Minneapolis: University of Minnesota Press, 1970).

■^largaret Masterman, "The Nature of a Paradigm," in Criticism
and the Growth of Knowledge. ed. Imre Lakatos and Alan Musgrave
(Cambridge, England: The University Press, 1970), pp, 61-5.
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Masterman precedes Kuhn in recognizing the lack of consistency in

using the word.-1-^
As demonstrated hy the writings of Shapere, Feyerabend, and

Masterman, the initial response to "paradigms" in general was one of

difficulty; though interest in the concept was apparent by the wide-

spread readership, negative criticism was also apparent in the jour-

nals. The difficulty appears to be that a clear definition or even

With subsequent work, the dif-understanding of the word was absent.

ficulty has been partially cleared; sociological and exemplary senses

16of the word are identifiable.

Paradigms in the exemplary sense, being a recent bastard of

paradigms in general, are more troublesome to discuss. Hindsight is

not available and, as Kuhn points out, this sense is the more diffi-

cult. The writings now mentioned are not responses to Kuhn but are

writings dealing with the same topic under some other rubric. These

works are brought out in order to explicate Kuhnian exemplars by dis-

tinguishing them from closely related and perhaps familiar material.

The first and probably most relevant work to be mentioned which

complements the concept "paradigm" is Personal Knowledge. The author,

M. Polanyi, describes a type of knowledge which he labels "tacit."

. . , (H)uman knowledge is of two kinds. What is usually
described as knowledge, as set out in written works or
maps, or mathematical formulae, is only one kind of know-
ledge; while unformulated knowledge, such as we have of
something we are in the act of doing, is another form of

^By publishing date,

■^Many authors now accept "paradigm" in the general sense.
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If we call the first kind explicit knowledge,knowledge,
and the second, tacit knowledge, we may say that "we al-
ways know tacitly that we are holding our explicit know-
ledge to be true,"l?

Tacit knowledge is non-public and non-objective; a most important

difference between explicit and tacit knowledge is that the tacit

knowledge is acritical, or not of the sort upon which one can re-

fleet. Tacit knowledge is prearticulate.

Pre-verbal knowledge appears as a small lighted area sur-
rounded by immense darkness, a small patch illuminated by
accepting acritically the unreasoned conclusions of our
senses; while man's articulate knowledge represents a pano-
rama of the whole universe, established under control of
critical reflection.18

Exemplars, as stated, are examples through which one may begin to

analogize or generalize. The knowledge instigated by and resulting

from the exemplar is a tacit knowledge. "To borrow once more

Michael Polanyi's useful phrase, what results from this process is

'tacit knowledge' which is learned by doing science rather than by

acquiring rules for doing it."19 Polanyi's description of tacit

knowledge is revealing in an explication of exemplars, since this

knowledge is a central part of the process embodied by the concept of

exemplar.

A second author who complements the explication of paradigms as

exemplars is Ludwig Wittgenstein. The problem, as he phrases it, is

l?Michael Polanyi, The Study of Man (Chicago: The University
of Chicago Press, 1958), p. 12.

l^Polanyi, The Study of Man, p, 17.

19Kuhn, Revolutions. p, 191.
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one of "natural families," Kuhn outlines his meaning of paradigms as

exemplars for generalization in the following manner. This account

is in direct accord with the writings of Wittgenstein,

What you have learned about swans from exposure to para-
digms is very much like what children first learn about dogs
and cats, tables and chairs, mothers and fathers. Its pre-
cise scope and content are, of course, impossible to specify,
but it is sound knowledge nonetheless. Derived from observa-
tion, it can be infirmed by further observation, and it mean-
while provides a basis for rational action. Seeing a bird
much like the swans you already know, you may reasonably pre-
sume that it will require the same food as the others and will
breed with them. Provided swans are a natural family, no bird
which closely resembles them on sight should display radically
different characteristics on closer acquaintance. Of course,
you may have been misinformed about the natural integrity of
the swan family. But that can be discovered from experience,
for example, by the discovery of a number of animals (note
that more than one is required) whose characteristics bridge
the gap between swans and, say, geese by barely perceptible
intervals. Until that does occur, however, you will know a
great deal about swans though you will not be altogether sure
what you know or what a swan is.20

In effect, Kuhn is paraphrasing Wittgenstein (with written credit).

Seemingly, many of the ideas in Kuhn's concept are not entirely new.

The literature in this section is divided into two parts: lit-

erature related to paradigms in general (the sociological sense) and

literature related to paradigms as exemplars. The debate surrounding

"paradigms" has been focused on the superstructure or sociological

sense, while the more fundamental version, exemplars, has been over-

The superstructure, as Kuhn points out, has been welllooked.

^^Thomas Kuhn, "Logic of Discovery or Psychology of Research,"
in Criticism and the Growth of Knowledge, ed. Imre Lakatos and
Alan Musgrave (Cambridge, England: The University Press, 1970)»
P. 17.
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researched, Exemplars, however, are still neglected in spite of

their importance.

i,3 An Etymology

The study of the word "paradigm" is similar to the two preceding

sections in that it shows two layers or elements to "paradigm." Also,

the importance of the exemplary element is evident in this history.

The etymology of "paradigm" is, for the purpose here, a relative-

ly uncomplicated matter. Broadly speaking, the word is easy to under-

stand and appears to be consistently used. Beginning with the Greek,

the general use of the word is traced to its present English meaning.

The first use of "paradigm" in the Greek language which is

basically equivalent to our current English version is "paradeigma."
•i 22This word is translated as "pattern or model. "Paradeigma," as

a model, was for the Greeks usually associated with philosophical

models, models for buildings, or models for painting. This associ-

ation is more clear when one realizes that "paradeigma" is derived

from "paradeiknunai," to exhibit or represent. Going to the first

2^Kuhn, Revolutions. p. 176. Kuhn cites several researchers of
the superstructure, notably1

Warren Hagstrom, The Scientific Community (New Yorks Knopf,
1965)» chapter IV}

Diana Crane, "Social Structure in a Group of Scientists: a
Test of the ’Invisible College' Hypothesis," American Sociological
Review, 3^ (1969), 335-52.

22Emest Klein, A Comprehensive Etymological Dictionary of the
English Language (New Yorks Elsevier Publishing Company, 1967),
II, 1124, All information in the paragraph is from this source.
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formation of the word., one finds that "paradeiknunai" is derived

from the prefix "para," which means "beside, beyond, against, contrary

to, and "deiknunai," to show. The origins of the word "paradigm" are

quite ostensive; "deiknunai" later forms "digitus," from which "fin-

ger" is derived, and "dicere," from which "diction" is derived.

"Para" is ostensive in that it literally means beside or against.

Originally, then, the words "para" (beside) and "deiknunai"

(to show) were joined to form "paradeiknunai" (to exhibit or repre-

sent). The strong physical imagery softens from "paradeiknunai" to

"paradeigma," a pattern or model.

The word "paradigm" is found next in the Latin. The Latin word,

"paradigma," means pattern or model also.^3 In Latin use, "paradigm"

"Paradigma" is an example oris usually associated with grammar.

pattern of inflexion of a noun, verb, or other inflected part of

That is, a "paradigma" is the conjugation of a regular partspeech.

of speech as a model for conjugating other similar and regular parts

of speech. Latin use of the word dates at least as early as 350 A. D,

The French employ the word much the same as it is used in Latin.

"Paradigme" is usually associated with grammar and means "exemple."

For example, the word is used in the sense, "pratiquer ce paradigme."

"Paradigme" was accepted by the Dictionnaire de l'Academie francaise

^The Oxford English Dictionary (Oxford, England:
Press, 1933), Vil, 449.

The Clarendon
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in 1762.
24tury.

The word was first used in the 14th or the 15th cen-

The English version of the word is, of course, "paradigm,'' a

pattern, model, or example.

(l) pattern, model, example and (2) example of conjugation of

parts of speech,

the word may be used to mean either definition and is apparently not

Most sources list two definitions of this

word:

Neither of the two uses appears to be predominant;

particularly associated with either. Also, the original physical or

ostensive connotation is absent. The word dates from about the turn

of the 15th century; it was adopted from the French just after its

introduction into that language (0, E. D. references).

The general use or everyday use of "paradigm," as indicated here,

does not appear to be problematic; the brief etymology of the word is

When Kuhn adopted the word, he stateda straight-forward process.

how it was being used in a slightly different manner. He capitalizes

on the changing connotation of "paradigm" from its physical to its

more abstract sense and also goes a step further and makes "paradigm"

a tool for projection.

In its established usage, a paradigm is an accepted pattern
or model; that aspect of its meaning has enabled me, lacking
a better word, to appropriate paradigm here. . , Science is

24
The history of "paradigm" in the French language is derived

from the following two sources:
Adolphe Hatzfeld, Arsene Darmesteter, and M, Antoine Thomas,

Dictionuaire General de la Langue Francaise (Paris, France:
Librairie Delagrave, 1924J, p. I67I;

Albert Dauzat, Jean Dubois, and Henri Mitterand, Nouveau
Dictionnaire Etymologique et Historique (Paris, France: Librairie
Larousse, 1964), p. 532.
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a bit different from ordinary use.
science, like law, is the further articulation and specifi-
cation under new or more stringent conditions.25

Instead of replication,

Kuhn first used "paradigm," thinking only of the sociological

sense of the word; however, the exemplary component is foreshadowed

in this history. The etymology contains several features which por-

tend exemplars.

First, the prefix "para" is an indication of substitution, some-

thing being put beside or in place (instead) of something else,

viously, "paradigm" in the sense of "superstructure" is what is sug-

Ob-

gested here, so within the very word itself there is the suggestion

of the bifurcation which appears later to Kuhn. Second, "deigma"

refers to a concrete operation, the act of pointing to, and various

synonyms for the pointing-to operation used in the dictionaries con-

suited suggest a similar sort of action; to exhibit, for example,

means to hold out (Fr. habere, to hold); to adduce (as evidence)

means to bring or lead forward, as for inspection (Fr. ducere, to

lead); and to present means to set before (Fr. sentare, to place).

Paradigm, then, might be translated as something used instead of

pointing (exhibiting, adducing, presenting, etc.); it is a substi-

The sheer act of pointing, though,tute for ostensive definition.

does not in and of itself convey information; that which is pointed

The act of pointing links a verbal concept and the

individual's concrete (tacit) experience of that which is pointed to;

the meaning of the word is the personal experience that the individual

to is critical.

^Kuhn, Revolutions, p. 23.
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It is, as Polanyi puts it,has had of that which is pointed to.

"personal knowledge" of the event. This is the third point about

the etymology worth notings the act of pointing is itself devoid of

meaning; it is a means for attaching (personal) meaning to a word or

verbal formula.

The fourth point follows: that to which the ostensive gesture

refers is the concrete event within which meaning can be found or,

more correctly, the event which provides the experience which is the

meaning for the experiencing individual,

an example (exemplar) of what is meant by the term; it is also a

sample of all of the particular events covered (extensively) by the

That which is pointed to is

The meaning of the term, though, inheres in the individual'sterm.

experience of the exemplar; so, although there may be a chicken-or-

egg problem associated with extensive and intensive definition, there

is no argument about the priority of ostensive definition insofar as

meaning is concerned.

One may conclude, then, that the etymology of the term "para¬

digm" suggests that the exemplary meaning is historically prior;

that it is temporally prior in the development of the individual’s

understanding; therefore, it is causally prior; that it is philosophi¬

cally prior in that exemplary experience necessary for meaning to at¬

tach to a term.

1.4 Summary

All three approaches used in explicating "paradigm" have at least

one thing in common; each approach identifies two layers or components
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Kuhn recognizes that a sociological and exemplary sideof the word.

are identifiable, and the authors in the literature review are

classed or categorized along the same lines. The etymology suggests

that the abstract sense of the word is likened to the exemplary use.

The debate surrounding "paradigm" appears to be based on the

sociological sense of the word and not on the exemplary sense. The

"paradigm shift" debate has all but ignored exemplars; only recently

has attention been given to exemplars, and then only in a cursory

way. Kuhn has apparently only belatedly recognized exemplars but has

not exploited the possibilities. Kuhn and others writing about para-

digms seem to give the two components a separate-but-equal status

(though usually ignoring exemplars).

The author of this essay argues that the components are not

separate-but-equal; the confusion of "paradigm" is in part a result

of this assumption. The author here argues that the exemplar compo-

nent, or educational component, is a substructure, while the sociologi-

cal component is a superstructure. Of course, this kind of relation-

ship is quite different from the separate-but-equal,

tionship suggested here certainly has precedent.^
Also, the rela-

^^Durkheim and Marx, for example. Durkheim's position is nicely
summarized by Lewis Cosers "His (Durkheim's) sociology of knowledge
postulates that the categories of man's thought—his was of conceiv-
ing space and time, for example—can be traced to his mode of social
life."
text (New York: Harcourt, Brace, 19?l)
is put in his classic statement: "It is not the consciousness of men
that determine their existence but, on the contrary, their social
existence determines their consciousness." Karl Marx, "A Contribution
to the Critique of Political Economy," in The Marxists, ed. C, Wright
Mills (New York: Dell Laurell Books, 1962), p. 42.

Lewis Coser, Masters of Social Thought: Ideas in Social Con-
p. 139. Karl Marx's position
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Being substructure means being prior to superstructure. The

exemplars are effective in learning or acquiring a discipline (and

may consequently be called the educational component) in a tacit man™

ner, as discussed earlier, while the superstructure is the paradigm

shift debate at the intellectual level. The argument here, then, is

that concentration on the intellectual or superstructure component is

confusing when one does not first consider the substructure, the exem¬

plars. The exemplar component is important and useful in its own

right and may lend clarity to the sociological component.



CHAPTER II. EXEMPLARS IN SOCIOLOGY—AN EXEMPLARY STUDY

This second chapter and the chapter following it attempt to demon-

strate the independent utility of the exemplar component of the para-

digm concept. This is undertaken, as the introduction suggests, with

three ends in view. First, additional evidence, empirical evidence,

is sought for what seems to be one outcome of the debate about para-

digms reviewed above, the seeming agreement between Kuhn and his crit-

ics that superstructures and exemplars are distinct components of the

Second, the tentative conclusion thatoriginal concept "paradigm."

exemplars are determinative of superstructures, a matter about which

the parties to the paradigm debate are not in agreement, deserves ex-

ploration beyond the etymological review upon which it is based. Fi-

nally, and as something of a by-product, the practical utility of the

exemplar-concept should be demonstrated, partly as a contribution to

sociological technique, but also by way of demonstration that the para-

digm debate is not a trivial one.

All of this is sought through what is basically a simple tacticj

the exemplars of a single discipline, sociology, at least as it is

taught at the introductory level, are surveyed and categorized, and

then evidence is adduced to illustrate how the pattern of the exemplars

may be reflected in students’ understandings of what sociology actually

is. Explaining student responses by the distribution of exemplars

alone would establish the independent importance of the exemplar com-

ponent; explaining those responses as more determinative of comprehen-

sion than the nature of the actual subject matter (superstructure) would
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kelp establish the causal priority of the exemplar-elements; while

explaining student reactions to sociological instruction as reactions

primarily to the exemplar content of that instruction illustrates the

practical utility of the present emphasis and, a fortiori, the educa¬

tional relevance of the entire paradigm debate. Since Kuhn sees

exemplars as affecting science primarily through their educational

importance, to show that they do indeed influence education in one

field would also be to help substantiate Kuhn's larger claims for

science in general.

At this point, though, the theoretical nature of the present the¬

sis must be re-emphasized, for, strictly speaking, an "explanation" of

student responses is neither sought nor achieved, and causal relation¬

ships between exemplars and responses are not truly "established."

All that is aimed at is a demonstration that hypotheses about exemplars

are plausible, that they can be derived from reasoned argument not con-

Whether or not such hypotheses are true istrary to available data.

a matter for a thesis with aspirations different from this one, i, e • 9

a research thesis.

The chapter is divided into five sections. The first section de-

scribes the reasons that exemplars of academic sociology were chosen

for this thesis; the second section justifies the restriction of the

sample to the exemplars of introductory textbooks; and a third section

describes the sample of textbooks from which the exemplars were taken.

The fourth section is, logically, the most important, for it defines

exemplar's, presents a rationale for their classification, and describes
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the manner in which they were identified. The final section describes

the mechanics of the data collection.

2,1 The Exemplars of Sociology

The aim of the empirical part of this thesis, chapters two and

three, is to establish the plausibility of the hypothesis, "Exemplars

account for variation in student response,” from which the plausibility

of such additional hypotheses as the priority of the exemplar component,

or the practical utility of studying exemplars, can be discussed. The

exemplars used in the study are those of sociology, particularly those

used in teaching sociology at the elementary or introductory level in

college. This selection is in part arbitrary; sociology was chosen be-

cause, among other things, the present author is a student of the disci-

pline and thus more familiar with its exemplars, Perhaps the exemplars

of any other scientific discipline could have served as well for pres-

ent purposes, but perhaps not, and there are at least two reasons for

selecting sociological exemplars which deserve discussion.

First, sociological exemplars are exemplars drawn from the social

sciences, and it will be recalled that Kuhn and all those who comment

on his monograph use the physical sciences for their examples and as

their frame of reference. For at least two centuries, however, there

has been serious debate about whether a physical science frame of ref-

erence is suitable for a discussion of social science, and this debate

has currently reached a new level of intensity* from at least the

time of Vico's La Scienza Nuovo to the current ferment in critical,

phenomenological, reflexive, hermeneutic, and other sociologies, and
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including both the modem Third Force movement in psychology and the

famous Kethodenstreit of 19th-century German historiography, it has

been argued that social science is qualitatively different from physi-

The reason is, most significantly, because students ofcal science.

man have unique access to data not available to the physical sci-

entist, i. e access to human experiences. Most social scientists,• »

when borrowing Kuhn's paradigm concept for their own use, do not make

adjustment for this experiential factor; they tend to use paradigms

in exactly the same way that students of the physical sciences do.

By choosing a set of exemplars from one of the Geisteswissenschaften,

then, and by focusing on precisely that element, the experiential

exemplar, which distinguishes them (potentially) from the Naturwissen-

schaften, the present thesis is both an extension of the Kuhnian ex-

ploration and is at the same time positioned so as to be able to identi-

fy modifications required by the change from physical to social science

This point will be of some im-applications of the paradigm concept.

portance in a later section of this chapter, when the classification of

exemplars is discussed, and it will be raised again in the final chap-

ter.

A second justification for the selection of sociological exemplars

is empirical. If exemplars are separate from intellectual superstruc-

tures, one would expect to find, in many academic disciplines, an ob-

servable and perhaps major difference between what is said at the

second level and what is experienced at the first level. Students may

tacitly understand a discipline in one manner, while the teachers,

teaching at the level of ideas (superstructure), may understand their
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In the case of sociology,teaching in an entirely different way.

a discrepancy of this sort may be suspected, since it is common know-

ledge that students often complain that sociology is irrelevant, that

it is boring, that it is something everyone knows anyway, and so on;

while their teachers argue, and presumably believe, that sociology

is relevant, exciting, novel, and fundamental, perhaps even the

This discrepancy could be explained, asqueen of social science.

many teachers explain it, as a consequence of the obtuseness of stu-

dents; or it could be explained, as many students explain it, as re-

It might also be ex-fleeting the incompetence of their teachers.

plained, however, as a consequence of the exemplar content of ele-

mentary sociology courses. If the exemplar content of sociology

courses is low, then one would expect students to experience it as

bland, irrelevant, boring, familiar, and so on. The possibility that

a known reaction to sociology courses might be explained by the nature

of the exemplars of the field is, then, a second reason for selecting

this discipline to study.

2,2 The Selection of Introductory Exemplars

Objection might be made that the exemplars of introductory soci-

ology are not the exemplars of sociology in general, or of sociology

A few words, then, may be said about whyin its most profound form.

introductory textbooks were used in the present study. First, of

course, exemplars are of greatest prominence at the elementary levels

of a study; as Kuhn stresses, exemplars are, in a temporal as well as

a causal sense, the primary elements of a science, so they are found
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more frequently, and in their "pure" form, in those disciplinary con-

texts which introduce the student to the field. As a matter of

sheer presence, then, exemplars will he found in those introductory

phases of a discipline where "pointing-to" serves as the bridge be-

tween tacit experience and the higher-level abstractions which form

the content of more advanced courses and activities. Second, and

just as important, elementary-course exemplars are, in addition to

being the basis for later learning, the tacit "face" of sociology

presented to the broadest audience. Potentially, then, when the

present study searches for evidence of the impact of sociological

exemplars, the population available may include not only students who

have concentrated or majored in sociology, but everyone exposed to

sociology at all. This means that not only the image of sociology

for sociologists may be consulted, but also the "public" image of

sociology, the face presented to the largest number of people and,

therefore, the tacit foundation for public images of the discipline.

This makes it possible to include among the influences of sociological

exemplars the influence that they may exercise on the popular image

of the discipline at large, not merely its image among students.

2,3 The Sample

As a practical matter, exemplars of sociology were sought in

only one sources the elementary textbooks used in lower-division

This means that other potential sources of exem-college classes.

plars were not tapped—exemplars of field trips, classroom exercises

not mentioned in texts, special supplementary experiences, laboratory
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Most instructors, though, probably adhere prettyexperiences, etc.

closely to their textbooks, and it is known that in ary event, soci¬

ology is still overwhelmingly presented through the lecture method

with, sometimes, supplementation by discussion. Although, then, the

absence of exemplars in a textbook does not mean that exemplars are

absent from the classroom, the available evidence suggests that they

are; not only do teachers not introduce additional exemplary experi¬

ences, they often or usually do not even follow up on the exemplary

suggestions of their textbooks.

The sample selected for the search for exemplars was an informal

Specifically, intro-one, but it is probably highly representative.

ductory texts owned by the sociology faculty at East Carolina Univer¬

sity were collected and formed the sample used here, along with the

student guides and instructors' workbooks that frequently accompany

such texts. The collection was made in June, 1975» and textbooks pub-

lished prior to 19&5 were excluded on grounds that such books would

Also, before 1965, virtuallyprobably not be in actual use any more.

no exemplars existed, as evidenced by the Textbook Comparison Study.

A searching analysis of recent textbooks, workbooks,
and manuals for introductory sociology, conducted by the
Textbook Comparison Project, revealed the fact that a
large majority of these teaching instruments have de-
pended upon exercises in which students are called upon
merely to memorize the concepts and ideas presented in
the text. A few of the texts have offered discussion
questions which call upon the student to apply these con-
cepts, in an informal way, to their own experiences. One
workbook (Larson and Carron, 1962) does this in an out-
standing way. But the exercises in the collection of
actual data, and in the inductive analysis of such data,
appear in only one of the textbooks published between
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1952 and 1962, and in only one of the workbooks, and in
these only sparsely,^7
The Textbook Comparison Study, similar to the one described in

this essay, attempts to find exemplars of sociology. The outstanding

finding is that very few exemplars were found in sociology as it was

formally presented between 1952 and 1962. The Comparison Study is an

excellent complement and reference to the exemplar study here described.

Although the sampling method is not exactly elegant, there is

every reason to believe that it yielded a representative sample.

First, most of the elementary textbooks owned by university professors

are complimentary examination copies, which means that their publishers

intended them to have a large-scale adoption. To the extent that the

collective judgment of the publishers can be used to identify the text-

books actually used, the presence of complimentary copies may be taken

Second, the sample is doubtlessas a rough indicator of actual use.

comprehensive in that it includes virtually all of the texts designed

for the mass market. East Carolina's introductory sociology classes

axe large, with enrollments running on the order of one thousand or so

per quarter, so publishers would not be reluctant to send copies of

their texts to the university,

ings of eight professors insured that if a mass market textbook were

sent to East Carolina at all, it would be represented in the sample

(and, incidentally, if a popular text not distributed as an examination

copy were in use, it too would probably appear in the sample).

In addition, screening the total hold-

Third

^Homell Hart, A Laboratory Manual for Introductory Sociology
(Ann Arbor, Michigan* Edward Brothers, Inc., 1963), p. 1.



30

and finally, a small empirical check was conducted; the list of text¬

books accumulated during the summer of 1975 was distributed to all

professors of sociology with the request that they add to the list

any elementary textbooks known to them which had been excluded.

The final size of the sample collected was nineteen publications.

The list of publications used in this study is found in Appendix B,

2,4 Identifying Exemplars

The most challenging task of the data-collection phase of this

research was the determination of the criteria by which exemplars

could be identified in introductory textbooks. Kuhn, typically, gives

no real definition of exemplars, and his examples are all taken from

the physical sciences; but a few citations from the Postscript to the

second edition of his study may nevertheless serve to express his viewss

By it I mean, initially, the concrete problem-solutions that
students encounter from the start of their scientific educa-

tion, whether in laboratories, on examinations, or at the
ends of chapters in science texts. , . The paradigm as shared
example is the central element of what I now take to be the
most novel and least understood aspect of this book. . . Phil-
osophers of science have not ordinarily discussed the prob-
lems encountered by a student in laboratories or in science
texts, for these are thought to supply only practice in the
application of what the student already knows. . , I have
tried to argue, however, that this localization of the
cognitive content of science is wrong . . . (A)t the start
and for some time after, doing problems is learning con-
sequential things about nature. In the absence of such
exemplars, the laws and theories he has previously learned
would have little empirical content,28

Kuhn goes on to give a number of examples of how exemplary experi¬

ence gives meaning to the formal content of the scientist's education,

2%uhn, Revolutions, pp. 187-88.
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the final example being a discussion of the law, "Actual descent

equals potential ascent"t

Bernoulli's application of the law should suggest how conse-
quential it was. Yet the verbal statement of the law, taken
by itself, is virtually impotent. Present it to a contempo-
rary student of physics, who knows the words and can do all
these problems but now employs different means. Then imagine
what the words, though all well known, can have said to a man
who did not know even the problems. For him the generaliza-
tion could begin to function only when he learned to recog-
nize "actual descents" and "potential ascents" as ingredi-
ents of nature, and that is to learn something, prior to the
law, about the situations that nature does and does not pre-
sent. That sort of learning is not acquired by exclusively
verbal means. Rather it comes as one is given words to-
gether with concrete examples of how they function in use;
nature and words are learned together. To borrow once more
Michael Polanyi's useful phrase, what results from this
process is "tacit knowledge" which is learned by doing sci-
ence rather than by acquiring rules for doing it.29

There is some ambiguity here, for Kuhn does not make it clear whether

exemplars are exemplary problem-solutions (as the first line quoted

suggests) or whether they are ostensive definitions of concepts (as

the last lines suggest), but the emphasis on concrete experience, on

Polanyi's "tacit" or "personal" knowledge, is clear.

A first generous criterion for the identification of exemplars

would thus be that the learner actually do something, and he should

do something with the concrete, singular manifestation of what the

concept or problem-solution normally deals. One consequence of this

criterion for the research at hand is instruction about where to look

for exemplars in introductory sociology texts; they are to be found

(where Kuhn notes they are also found in physical science) at the end

^?Kuhnf Revolutions. p. 191.
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of the chapters, usually labeled "Exercises” or some equivalent, or

in the student workbooks which serve as the separate equivalents of

the end-of-chapter exercises.

This emphasis on concrete doing also provides instruction in how

to identify exemplars in the written items in the end-of-chapter sec-

tions; the student is instructed, often implicitly, to do some task,

the "doing" corresponding to the ostensive gesture discussed at the be-

ginning of this thesis. And this, in turn, suggests a possible dimen-

sion along which exemplars may be classified; exemplars will vary by

the type of ostensive gesture required—"looking," "surveying,” ”solv-

ing," "comparing," and the like.

But almost every sentence in the end-of-chapter sections has a

verb commanding the student to do something or other, so a second dis-

tinction must be made on the basis of what the student is required to

At one extreme the student is simply requested to "read"deal with.

or "review" some additional written material, or to "compare" or "sur-

vey" additional literature, This, however, is clearly not what Kuhn

has in mind when he speaks at such length about the tacit knowledge

that is the essence of exemplars, so such purely verbal "doings" may

be treated as emphatically marginal in this survey of exemplars, though

data has been collected on some of them which also have hints of more

concrete learning. The following rough formula, therefore, has been

applied to instructions which call for the student to do things which

may involve some personal dealing with the exemplary content of con-

cepts or problem-solving procedures; if the student seems called upon

to do some active thinking about the concepts or methods under study,
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then the item is included in the present sample. If, though, the stu-

dent is simply asked to "read" some additional material like that con-

tained in the text, or to "review" a book, or to perform some similarly

bookish activity, then the item is excluded.

An obvious improvement over instructions to conduct further lite-

rary activities are instructions to observe to gain some knowledge of

Here the student is required to deal with theconcepts or processes,

concrete manifestations of the concept (usually) under discussion, and

at the level of what is dealt with; this is much more what Kuhn has in

mind: direct exposure to the event itself, actually looking at a pris-

on rather than reading about it, on-the-spot viewing of a crowd rather

than reading (or seeing a movie) about crowds. At the level of how

the student is involved in the material, however, i. e by type of• I

ostensive gesture, observing is a passive sort of involvement and thus

relatively weak in personal impact.

Many students are given exercises, though, which actually call

upon them to do some concrete acts, to be directly and actively in-

volved, and this would constitute a third sort of exemplar for pres-

Many instances are analogous to those found in scienceent purposes.

texts, as when a student is instructed to "compute" or "solve" arith-

metic problems, while in other instances the student is called upon

to "play" (a role, a game simulation) or otherwise artificially per-

form. In all instances the student does, however, engage in more or

less "real" performances, and these activities approach most closely,

it seems, what Kuhn had in mind by way of exemplars.
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Although the present mode of classification seems somewhat arbi-

trary, there is a method implicit here; if mode of pointing-to is

classified along a continuum ranging from the least involving of all

(reading about) to the most involving (actually doing, say, a demo-

graphic problem), and if that which is pointed to, the exemplary event,

is differentiated according to whether an item of superstructure or

an item at the tacit level is involved (pointing to a verbal text ver-

sus pointing to the concrete event), then a rough two-dimensional

table results:

TABLE II A

(do)

type of
gesture

(read)

(superstructure or
intellectual act)

(tacit level)

event pointed to
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Again, the identification of exemplars is somewhat arbitrary.

The quadrant on the lower left side of the table contains exemplars

excluded from the study, while the other three quadrants contain exem-

Of course, the table is merely a pic-plars included in the study.

torial display employed to demonstrate, in a general way, the method

used in classifying the exemplars. No exact scale of points or other

measures are actually used. As stated earlier, the basic criteria for

inclusion is that an exemplar require active thinking on the part of

the student.

At this point in the methodology, a potentially serious hazard

appears; the hazard is, in a word, validity. That is, a measurement

of exemplars has been described on the basis of traditional methodolo-

gy with some bit of persuasion attached. Exemplars are the do-things,

the exercises at the ends of chapters. To speak of validity is to

question whether these things are indeed exemplars; are the exercises

exemplars or is the residue, the thing that remains after experiencing

the do-thing, the exemplar? Certainly a student can find or feel

exemplars in places other than the ends of chapters. Exemplars may

reside in people, not books.

To respond to these questions, possible objections, hazards,

the author makes several comments. First, the study is rough. Exem-

plars are new things and pre-existing instruments for measurement

cannot be found. This study is more the variety of "is the earth

round or flat?" than "how many angstroms between electrons?”

Secondly, even though the study is rough, it does attempt mea-

However, the measurement is geared toward "formal"surement.
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exemplars, or written exemplars. Without question, exemplars are

found in supplementary materials, are provided by the instructor from

So, though the study is rough, allnon-written sources, and so on.

of the formal exemplars are included,

For final comment to the question of validity, think of con-

comitancy. Formal exemplars may not be all the kinds there are, but

formal ones are in some proportion to all that there are. Saying

something about formal exemplars is certainly a first step toward

Also, written exercises may not be asmore precise measurement.

central to the concept "exemplar" as the experience that a person has

from an exercise, but the experience is a thing that would be more

difficult (if not impossible) to measure than the written exercises.

Measuring that experience is unnecessary; the study of formal exem¬

plars provides enough information to justify the kinds of ground-

breaking arguments found here. The study of this essay looks, in a

sense, more at the vehicle of exemplars (ends of chapters) than the

essence of exemplars (people), The limitations of formal exemplars

do not nearly weigh as much as the generated information.

Thus far, most of what has been said about exemplars is in much

the same vein as Kuhn's discussion, or at least it has not intention-

It will be recalled,ally departed from his general orientation.

however, that the social or human sciences may be qualitatively dif-

This difference is precisely be-ferent from the physical sciences.

cause human beings are not restricted to "pointing" to human experi-

It is therefore suggestedences; they too may actually have them,

here that a fourth type of exemplar can be distinguished, one that
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stands outside the twofold classification just made on the basis of

mode-of-pointing and that which is pointed to: exemplary experi-

It is one thing, for example, to "visit" a jail; it is quiteences.

another to be locked up as a prisoner. To know, in a tacit manner,

what it really means to be imprisoned, one must be imprisoned, pref¬

erably as a convicted prisoner.

It will not be necessary at this point in the thesis to enter

into the arguments about whether or not this is the distinctive or

only sort of exemplar of the social sciences, nor will the "insider-

Suffice it for present purposes tooutsider" argument be brought up.

remark that these experiences are sufficiently different from the

various referrings treated by Kuhn to warrant listing as a separate

type of exemplar.

2.5 Data Collection

The method of collecting information is to examine each intro¬

ductory sociology book, manual, or study guide and determine if any

If not, the material is discarded.exercises are given. If there

In this fashion, aboutacre any exercises listed, the book is retained.

four-fifths of the books in holding at East Carolina University are

These "discarded" or non-exemplared books are 79% of thediscarded.

The ninety books found at East Carolina, without exemplars,sample.

constitute Appendix A. Sociology has an unmistakable paucity of

things here described as undebatable exemplars. Of the books retained,

the method is to examine each book, list the exemplars, and list what

concept, technique, or thought is being taught by the exercise, With
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this method., one may distinguish the exemplars from the superstructure,

set up a "basis for arguing the priority of exemplars, and demonstrate

the practical utility of exemplars as a sociological technique.

(See Appendix B.)

Textbooks usually do not have exercises, The supplementary stu-

dent study guide and instructors' manuals are the primary sources.

For two reasons, any books published before 19&5 have been deleted:

(1) the author feels that the instructors at East Carolina University

are holding pre-1965 books but not using them in the classroom, and

(2) before 1965, virtually no exemplars existed, as evidenced by the

Textbook Comparison Study.^
The next step or method used to classify the data is to list all

topics exemplified and in which books they are found. Appendix C is

the list of all areas or topics. Finally, the exemplars are listed by

topic instead of by book. The purpose in listing exemplars by topic

is to see each area of sociology presented (and also what is not pre-

sented) and how each area is presented.

The original or raw data (Appendix B) is in the following form:

3®Hart, p. 1.
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TABLE II B

Book Topic Exemplars

A. Sociology1. 1.

2.

3. . .

B, Culture 1.

2 t •

C. . . 1.

2 $ $ t

2 • f 1.A. . .

2. . .

This form does not allow one to see sociology as a unit or whole but

allows one to see sociology as presented in one particular book at a

With the methods described above, sociology as a whole may be

The format used to work with the data is as follows (again,

time.

reviewed.

Appendix C):

TABLIE II C

Topic Exemplars Books

1» 2, 4, , .A, Sociology 1.

2. . .

2, 4, 5, . ,B, Culture 1.

2. . .
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Again, regrouping the data in the second manner demonstrates the parts

of sociology and how it is presented; the first method demonstrates

textbooks and how sociology is presented in each,

The final step in the methodology is the construction of ty-

pologies, Typologies are used in order to generalize the large amount

of data into a more digestible form; the typologies are simply a state-

ment of the same data in a boiled-down or non-redundant fashion. That

is, all similar exemplars are grouped into one category, while unique

exemplars form separate categories. The basis for forming categories

is the states of action of exemplars; exemplars are categorized by

their respective verbs. The rationale for using verbs as the criteria

for classification is that exemplars are operationally defined as "do

things" or action required of the student. Sociology is a discipline

defined by exemplars, and exemplars are featured here by action. Con-

sequently, sociology is examined through the action or verbs of its

exemplars (Appendix D),

Because of space limitations, the entire typology of sociological

exemplars cannot be presented in one place. Not all of the areas or

topics found in the books are presented; the topics that are found in

five or more books are included. Areas found in four or less books

are not included in the typology (these are part of Appendix C). The

typology is, then, the core topics or areas usually found in intro¬

ductory sociology. The complete typologies or tables are listed in

Appendix D from areas most frequently exemplified to areas least fre¬

quently exemplified,



CHAPTER III. FINDINGS

This chapter reports the findings of the study described in the

preceding chapter. It is divided into four parts. The first section

verifies that exemplars are seldom or never used in the teaching of

sociology, at least in so far as suggestions in textbooks are a good

indicator of actual classroom performance. The second section exam¬

ines variation in the frequency with which exemplars are used for

various topics ordinarily presented in elementary texts, while the

third section describes variation in type of exemplar by topic. In

each section, an effort is made to indicate what the consequences of

The final section summarizes the discus-these conditions might be.

sion, with explicit reference back to the objectives mentioned on

the first page of the preceding chapter.

3.1 The Lack of Exemplars

The major finding of the survey is both simple and, for sociology

as an educational activity, important: The great majority of sociology

Specifically, of the 109 textbooks andtexts contain no exemplars.

aids reviewed here, only twenty-one per cent (21^), or nineteen books,

contained exemplars.

This figure may underestimate the extent to which exemplars are

available in published classroom media, since the sample used may have

omitted a number of workbooks, teacher's guides, or other ancillary

publications which may have a higher proportion of exemplars than text¬

books and which, at the same time, are less likely to be retained by

professors on their bookshelves. However, the study being discussed
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here does include a relatively high proportion of these ancillary

Of the 109 publications used for the study, forty-

That is, forty-one per cent (4l$)

publications.

five were non-text publications.

of the publications were study guides, student manuals, or instructors'

manuals. Also, a study which rated introductory sociology material

may be used as a check to determine if exemplar’s are absent. Ruth

Esther Brown, in a recent study of new introductory sociology text-

books, workbooks, and manuals, makes a finding which supports the

claim that exemplars are all but absent. In her study, Brown rates

thirty-two texts, along with the manuals and workbooks, if they exist.

Of these publications, ten had classroom projects and/or classroom

activities; excluding the books which do not actually require the stu-

dent to do something does, of course, lower the count. In essence,

then, Brown makes a finding which supports the contention here, name-

ly that exemplars are absent in the vast majority of introductory

sociology materials.31
As mentioned earlier, the Textbook Comparison Study is an excel-

lent guide or check for the study of this essay. The Textbook Study,

even more dramatically than the Brown study, indicates that exemplars

are scarce in formal sociology, which is to say, written sociology.

Only one textbook and one workbook published between 1952 and 1962

contained exemplars (see page 28 of this thesis),

31-Ruth Esther Brown, "A Report on the Current Models," Contempo-
rary Sociology. 5» No. 2 (March, 1976), 123-33.



43

The probability of underestimating the number of formal exem-

plars seems quite small when one considers the relatively high number

of auxilary publications included in this study and the general agree-

ment in other research that there is a paucity of exemplars. Indeed,

written exercises are the exception, not the rule.

In addition to the above remark, a second objection may be raised

concerning this first finding or conclusion. That is, the absence of

exemplars in the textual materials does not preclude the possibility

that the teacher might invent exemplars of his own for classroom use,

Conversely, it is obvious that the mere presence of exemplars in text

materials is no guarantee that the teacher will use them. It seems

reasonable to assume that except in atypical cases, teachers will fol-

low traditional teaching patterns, which is to say, exemplarless lec-

tures and discussion methods, and that without stimulation from the

authors of textbooks and guides, they would not go to the additional

trouble of providing exemplars voluntarily.

The tendency for teachers to merely lecture or, at best, to en-

gage in some classroom discussion is a familiar one, and the most re-

cent survey available at the time of this writing indicates that it

Paul J, Baker, in a survey of. mass instruction techniquespersists.

in sociology, provides the following summary.
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TABLE III A

TECHNIQUES OF INSTRUCTION FOR LARGE CLASSES32

NTechnique

156Classroom lecture
Films
Discussion sessions
Graduate student teaching assistant
Slides
Video tapes
Undergraduate teaching assistant
Field experience
Independent study
Simulation and gaming
Self paced study (within classroom)
Self paced study (outside classroom)
Audiotapes
Computer data analysis
Telephone network
Replication studies
Sociodrama
Integrated use of multimedia
Internships
Television
Radio

97
94
60
29
24
17
15
10
7
7
6
6
6
3
3
3
2
2
1
0

Only four of these categories may be conceived of as exemplary

These are field experience, simulation and gaming, replica-cases.

tion studies, and internships, Certainly, not all of the exercises

in these four categories would turn out to be exemplars, if one were

to make an examination of the actual practice used. However, even

if these four categories were undebatable and uncontaminated exem-

plar categories, they are only a small number of the whole. Teachers

still lecture and students, when and if they ever are called upon,

32Paul J. Baker, "On the Domestication of a Pedagogical Mon-
steri Mass Instruction in Sociology," Report of Comments Made at
American Sociological Association Meeting, 1974 (Montreal, Canada).
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usually respond verbally, Experience or do-things are rare occur-

rences in sociology classrooms.

In sum, the conclusion underlined at the beginning of this sec-

tion seems sound. That is, students are rarely, if ever, exposed to

exemplars in the course of their introductory sociology studies.

What is the significance of this finding? It shall, of course,

be considered again in the context of the Kuhnian debate, but within

the context of the teaching of sociology, some implications are obvi-

First, introductory sociology is poorly taught,

Kuhn and his sources (Polanyi, but also Dewey) are to be believed, the

provision of exemplary experiences is the essence of education, so the

If, that is,ous.

failure to provide such experiences must be equated with bad education.

Second, in the absence of exemplary experiences, learning becomes the

simple acquisition of verbal responses, and sociology comes to be ex-

perienced as an "academic” undertaking in the bad sense of the word.

When students, then, complain that their courses in sociology are bor-

ing, or that they are irrelevant, they are probably reporting on this

lack of exemplars. Roland Liebert reports that social sciences, in-

eluding sociology, are pedantic and not relevant since these sciences

train professional types (academnicians training replacements) instead

of training and teaching people a useful science.

Finally, sociology clearly has a lack of exemplars. Further im-

plications of such a statement are considered in Chapter IV.

-Poland J. Liebert, "Goals in Teaching Undergraduates: Pro-
fessional Reproduction and Client-Centeredness," American Soci-
ologist, 10, No. 4 (1974), 195-205.
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3,2 Types of Exemplars Encountered

After determining the sheer quantity of exemplars contained in

elementary texts, the next step is to discuss the kinds or types of

Appendix D, consisting of twenty tables,exemplars that are present.

is the list of core topics which were found to be exemplified. Each

table is composed of a topic or area of study, the particular books

in which the topic is exemplified, the manner in which the topic is

exemplified (by verbs) on a book-by-basis, the total number of each

different method of exemplification, the total number of exemplars

per book, and the total of all methods of exemplification for the

topic.

Table one is formed around the area of “sociology;" only "cul-

ture" receives as much attention in exemplar-rich introductory ma-

terials, The two most popular ways of teaching what sociology is

to a student are "compare" and "survey." "Compare" usually means to

compare sociological articles in order to review scientific methods,

while "survey" is learning what sociology is by doing one of its

methods,3^
The second topic, "culture," has three verbs which typically

These are "list," "study," and "survey,"are used to exemplify it.

Of the thirteen different verbs exemplifying culture, eight of them

are also found for the topic of sociology. In other words, one may

learn about culture in many cases in the same manner in which one

learns about sociology.

3^The category "survey" includes surveying, doing questionnaires,
and doing interviews.
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Stratification is typified by the verb "survey" (which includes

surveys, questionnaires, and interviews). Interestingly, a new verb

is found under this topic; the verb is "rent."

The topic "family" includes a new verb, "date." The two most

frequent occurrences of exemplars are "list" and "visit."

"Visit" and "be" are the common verbs for exemplars in deviance.

("Be" usually means to be deviant in some small way.) "Invite" is the

third most commonly used verb,

"Groups" as a topic is characterized by "observe" and "analyze,”

Note that "violate" appears under this topic; this verb is used to

mean "violate a norm" typically, and it is found under many varied

topics.

Collective behavior, in one-third of its cases, is doing surveys.

Polity is primarily composed of "observe" and "invite."

Urbanization does not have any verbs numerically outstanding but

does include the unique verb of "paint." As evidenced by the lack of

"paint" under any other topic, this verb is rare as an example of an

exemplar for sociology.

Socialization as a topic is most frequently exemplified by "com¬

pare" and "observe." No unusual verbs are noted. Social change has

neither unusual verbs nor frequently used verbs,

Organization is characterized by "observe" and "list." Popula-

tion has "make/do," "compare," and "project" as the three most often

used verbs. The use of these particular verbs does not mean, however,

that population is less abstract and more technical than most topics.
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“Visit" and "observe" characterize education, while "tabulate"

and "study" characterize race. In about half of the cases, the study

of religion is to do surveys,

Mass communication, institutions, power, and class do not have

typical or high frequency verbs. Also, none of these topics are found

in many books.

The twenty tables may be summarized for convenience and in order

to more readily understand the large amount of information. Also,

several points to be mentioned are more apparent if the data is put

into a different form.

From Appendix D, the following table is made without any change

in information; the only change is style of presentation.

TABLE III B

VerbVerb Frequency Frequency

8act coordinate 1

12analyze correlate 1

2attend criticize 1

be 1 date 1

4block 1 debate

6build 2 decide

4change 1 describe

cite 1 8design

4classify diagram 1

collect 10 discuss 10

31 4docompare
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Verb Frequency Verb Frequency

examine 61 read

4find 6record

gather 1 rent 1

give 1 replicate 5

identify 1 report 2

4illustrate reproduce 1

imagine 1 review 2

invite 32 sample 1

list 32 set up 1

listen 1 show 5

6make stand 1

observe 37 start 2

omit 1 study 17

paint 1 summarize 1

plan 1 48survey

play 9 tabulate 9

plot 7 think 3

present 1 trace 2

project 3 violate 5

1 visit 32prove

rank 3 volunteer 1

rate 2

415TOTAL
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Table III B is a list of all verbs for all topics; assuming that

verbs are the key to exemplars, all the exemplars are listed. A total

of sixty-five different kinds of exemplars are found. Of all the pos-

sibilities or all the verbs available, only sixty-five are found in

the study.

The six most frequently used verbs account for 212 of the 415

total exemplars. That is, eighty per cent of sociology material has

no exemplars, and of the remaining twenty per cent, over one-half of

the exemplars found are one of six states of action. Clearly, soci-

ology is not rich or diverse in exemplars, the gut-level learning.

A second summary table is a twenty-by-four table of the topics

by type of exemplar. The full table is found in the following section;

the marginals of that table are used in this section to discuss the

types encountered. The exemplars have been categorized into one of

the four categories on a somewhat judgmental basis. That is, the exem-

plars range from almost no participation (or do-thing) required of the

student to actually experiencing or being something. For summary pur-

poses, the author here has attempted to categorize this range of

activity required by the exercises into four classes. These classes

are "think," "observe," "do," and "experience." All the exemplars of

the study cam, at least roughly, be placed into one of these categories.

Of course, the "think" category is weakest, and the "experience" cate-

gory is the best, assuming that there are degrees of hands-on experi-

ence or that the more involved a student is, the more effective the

exemplar is.
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TABLE III C

TYPE OF EXEMPLAR

Think Observe Do Experience

101Topic 190 111 13

The important thing to note in this table is the virtual absence

of exemplars in the "Experience" column. This category or type of

exemplar is the sort which, theoretically, should have the highest edu-

Conversely, "Think" is at the same time the most fre-cational yield.

quent sort suggested by texts and the weakest type according to previous

discussion. The obvious conclusion to be drawn from this finding sup-

plements the findings of earlier sections: even when exemplars are

suggested, and that is not often, they tend to be weak ones.

During the course of classifying these variables, two hypotheses

suggested themselves as partially accounting for this paucity of good

exemplars. First, it is obvious that exemplars are restricted by con-

venience, and what is convenient is largely determined by the fact that

introductory sociology courses are given in classrooms. For example,

from either Appendix B or C, one may discern the large number of exer-

cises that are on-campus; from Table III C, the point of convenience

is demonstrated by the enormity of the "Think" category, Also, many

topics of sociology that were found in the study did not have exemplars,

and, as argued here, did not have them simply because of the difficulty

of the task. These topics include the military, theory, social change,

sociology of knowledge, and gerontology. The typically large intro-

ductory sociology classes make the convenience hypothesis plausible.
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Second, it seems that the social factor of propriety exercises

an influence on the kinds of exemplars presented in textbooks; by and

large, exemplars are "non-controversial," which is to say that they do

not require unorthodox or unseemly behaviors, nor do they raise issues

For example, the "deviance"which are likely to trigger much emotion.

topic was exemplified often by asking a student to be deviant; being

deviant was explicitly limited to table manners or some other such con-

servative behavior. Only one case of what could be called a "radical"

exemplar was found, the case being "try to rent an apartment with a

The topic of "family" was never exemplified by seeingblack person,"

a pornographic movie or actually doing or experiencing any of many of

the possibilities.

This situational and cultural shaping of exemplars is doubtless

more consequential for the teaching of sociology than it is for almost

Sociology is supposed to be controversial, orany other discipline.

at least it can be presented as uncontroversial and orthodox only at

the serious risk of falsifying its true nature.

Since the pattern of exemplars constitutes the "real" or "tacit"

sociology curriculum, the selectivity of exemplars suggests another

hypothesis: the selection of exemplars distorts the character of the

discipline. Not only is sociology poorly presented, by not providing

exemplars at all or by providing weak exemplars, but it is falsely

presented by providing exemplars selected on grounds irrelevant to the

task at hand.
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3.3 By Type and by Topic

Two steps remain in doing an analysis of the survey data. The

first of these results in the following tables:

TABLE III D

Total Number
of Exemplars

Average Number of
Exemplars -per Topic

Frequency
of TopicsTopics

2.614Sociology 37

Culture 12 37 3.1

Stratification 11 33 3.0

Family 10 30 3.0

268Deviance 3.3

21Groups 3.07

21Collective behavior 3.07

4.2215Polity

6 21 3.5Urban

Socialization 21 3.07

8Social change 20 2.5

Organization 20 2.97

18 2.0Population 9

166 2.7Education

Religion 15 2.17

8Race 15 1.9

14 2.8Mass communication 5

2.6Institutions 5 13
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Frequency
of Topics

Total Number
of Exemplars

Average Number of
Exemplars per TopicTopics

1.85Power 9

1.4Class 5 7

415152 2.7

Column one is a list of the twenty core topics of sociology as

found in the study. The second column is the corresponding list of

frequencies with which the topics appeared. (For example, Sociology

was exemplified in fourteen of the books in the study.) The next

column is a list of the total number of exemplars per topic, and the

final column gives the average number of exemplars per topic.

As might be expected, there are only a few exemplars provided

per topic in books having exemplars for that topic at all. This, how-

ever, is doubtless no more than an editorial matter, meaning only a

few exemplars are sufficient to make most points, More interesting is

the fact that there is variation in exemplars-per-topic, ranging from

a high of more than four ("Polity") to a low of 1.4 ("Class").

Table III D includes only chapters in which exemplars appeared at all,

Since

and may consequently be called "exemplared" chapters, there must be

some reason for this substantial variation.

To anticipate a discussion shortly to follow, it might be sug¬

gested that at least one of the causes for this variation is the ele¬

ment of "propriety" mentioned in the previous section} all three of

the topics receiving fewer than two exemplars per chapter, for example,
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are topics which have been cited as "sensitive,"35 This theme is re-

peated in the next table, the final step in the analysis of the data.

When exemplars are cross-classified by type and by topic with

which they are associated, the following table results*

TABLE III E

Type of ExemplarsTopic

Do ExperienceThink Observe

18 212Sociology 5

13 23Culture 19

6 16 1S tratification 10

810 1Family 11

2 5109Deviance

6 212 1Groups

83 1Collective behavior 9

164 1 0Polity

810 0Urban 3

614Socialization 1 0

612 2 0Social charge

3 0?Organizations 10

00 9Population 9

4 11 1 0Education

35"Sensitive" means simply that the topic can be controversial,
emotion-provoking, or connected with moral issues. Unlike chemists
or physicists, sociologists often study things in a heavily value-
laden environment.
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Type of ExemplarsTopic

Think Observe Do Experience

4 83Religion 0

1Race 13 1 0

45 5 0Mass communications

5Institutions 5 3 0

6 1 2 0Power

6Class 1 0 0

13 /4l5TOTALS 190 101 111

Perhaps the most obvious feature of this table is the concentra-

tion of the high-value "Experience" exemplars in the Deviance row.

Going back to Appendix D, one may see that "be" is the verb which

makes the "Experience" category in the present table unusually high.

Note in earlier appendices (particularly Appendix B), that "be" is

to be deviant in a mild way. In other words, the "Experience" cate-

gory is relatively high for deviance, but the experience is actually

the mildest or most impotent sort of experience. Appendix B demon-

strates that "be" means to be deviant by having poor table manners or

by doing some other activity which is not clearly deviant by many

The other "experience" categories with some num-people's standards.

ber other than zero are so small as to be insignificant.

A second feature expands on an observation made previously;

the topics that are handled in the least well-exemplified manner,

namely class, power, and race, are the same, for example, as those

ranking lowest in Table III D in sheer quantity. All but six of the
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thirty-one exemplars call upon the student to do nothing more than

The fact that other topics with few exem-"think" about these topics,

plars—mass communications, institutions, religion, education—fail to

exhibit this imbalance verifies that some biasing factor other than

mere frequency is involved; this is to say, the proportion of "weak"

It has already been sug-exemplars does not rise as frequency falls.

gested, of course, that the biasing factor is propriety.

Likewise, the same factor may be operative in another cluster,

that composed of topics exemplified disproportionately by items in the

"Observe" columns education and polity. Both of these are public in-

stitutions where the propriety and ease of observation are maximum.

(Ease of observation is also high in the case of the family, while the

impossibility of observation accounts in the lack of entries in that

column for population.)

The final set of topics noteworthy for an atypical distribution of

exemplar-types is made up of stratification and religions in both in-

stances the student is called upon to "Do" something much more frequent-

ly than one would expect from the general distribution patterns, In

these cases, however, the ease of doing something is apparent when one

Here, one finds that "Do" for religion meansreconsiders Appendix B.

to rate the desirability of some object (cans) or to compare different

social class thinking on some item. The high frequencies result from

the ease and popularity of a specific example for each of these topics.

In sum, it is clear that the distribution of different types of

exemplars by topic is not random; there is something about the topic,

or something associated with it, which results in atypical distributions.
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Two biasing factors have already been suggested, namely, the sensi-

tivity of some topics (notably race, class, and power) reflecting sen-

sitivity in the larger society, and ease of access (polity and educa-

tion). There axe doubtless other causes and other variations which

could be discovered, but these are sufficient to establish a general

conclusion: exemplars are distributed by type between topics according

to factors external to the teaching needs of that topic. Of course,

some topics require atypical patterns—population is the obvious exam-

pie—but others do not, or at least there is evidence here to entertain

the hypothesis that educational efficacy is certainly not the sole de¬

terminant of exemplar distribution. It may therefore be suggested that

bias in the teaching of sociology is not to be sought solely or even

most importantly, in the written text, but rather in the distribution

of the more educationally effective exemplars.

Disciplines and teachers within disciplines are often rated by one

method or another in order to determine their popularity, and in the

case of teachers, in order to determine their effectiveness. To say

that exemplars are distributed by factors external to teaching needs

is to make a strong comment on the assumption of these kinds of ratings.

That is, according to the conclusion here, a discipline can predictably

be rated as good or bad, according to its exemplars and not according

to the subject matter of the discipline. Also, teachers may be pre-

dictably good or bad, depending on the exemplars they employ and not

depending on their good looks or personality or other reasons.
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Arnold. S, Linsky and Murray Straus outlined a rating of the sort

36mentioned above. In their study, the authors had students at six-

teen schools rate the classroom performance of the instructors in

their respective fields. The seven fields covers

1. Languages
2. Humanities
3. Social services (other than sociology and psychology)

Professional schools
5. Physical and biological science
6. Sociology
7. Psychology

4.

The students of fourteen of the sixteen schools rated sociologists as

below average teachers; sociology is next to last in the field among

the fields receiving lowest scores on teaching (psychology is the low-

est rated.)

Several explanations, including classroom size, lack of career

relevance, and selectivity of the student, are posed for the findings.

The finding of this section of this essay, the differential distribution

of exemplars, seems to be appropriate and significant.

If exemplars are distributed by factors external to teaching,

That is, a discipline is uninter-then a rating is unfair to teachers.

esting or boring if the exemplars are absent or weak and, conversely,

interesting and perhaps exciting when exemplars are plentiful and rich.

Sociology, as expected, is rated poorly; as demonstrated in this essay,

it also lacks exemplars generally, contains weak ones when they are

present, and distributes them for reasons not attributable to educational

36J Arnold S. Linsky and Murray A. Straus, "Student Evaluations of
Teaching* a Comparison of Sociology with Other Disciplines," Teaching
Sociology, 1, No. 1 (October, 1973)» 103-118,
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Languages, on the other hand, contain numerous exemplarsrequirements.

and, in the study described, are rated highest of the fields. Within

sociology, statistics instructors are highly regarded, while methods

instructors are not (often the same person teaches both). The exemplar-

rich statistics course, by the hypothesis here, would of course be

(Theory is the exception in the Straus-rated better than methods.

Linsky table 3 5 it is rated high, while it usually contains few exem-

plars. The explanation offered here is that perhaps the personal pres-

tige of those instructors, usually senior faculty people, accounts for

their overall prestige.)

The conclusion that exemplar distributions vary for the wrong rea-

It has pertinence for sociology and, further-sons is an important one.

more, for education in general.

3.4 Summary

It will be recalled from the opening paragraph of Chapter II that

there were three ends to which the empirical study was directed. This

section will argue that those ends have been achieved, at least within

the minimum requirements set by a study of this sort.

The first aim was to adduce evidence for Kuhn's argument that

exemplars are independent of superstructures, that they are a distinct

component of his general notion of "paradigm," The evidence presented

in the present chapter suggests that this is the case.

Specifically, exemplars often vary independently of the intrinsic

nature of the subject matter; there is nothing about the actual nature
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of race relations that precludes the employment of "strong" exemplars

(as there is something about the teaching of demography that prohibits

the use of "Observation" exemplars). Conversely, exemplars do not

vary at random, and indeed some extraneous biases have been identified

(and will be discussed shortly). The empirical link between exemplars

and the ideas which they exemplify is not determined by the nature of

the ideas or, more exactly, by the requirements of exemplifying those

ideas; the exemplar-concept association is "accidental" rather than

"essential," which is simply another way of stating the main point here,

that exemplars and concepts are independent components of Kuhn's

inclusive (synthetic) concept, "paradigm.”

i. e • >

The second and more controversial proposition to which this erapiri-

cal exploration was directed holds that not only are exemplars and

ideas independent of each other, but that when they are combined, exem¬

plars in a sense cause ideas to be what they are, or cause them to be

interpreted in the way they come, at the tacit level, to be interpreted.

This empirical proposition parallels, and is intended to contribute

additional evidence for, the conclusions reached in the etymological

surveys exemplars enjoy both historical and causal-theoretical pri¬

ority.

The evidence for this contention comes from the passages in the

foregoing report of findings which indicate that the distribution of

exemplars has an impact which overrides the impact which might be ex-

pected of the ideas themselves (or of other factors). In the first

two sections, for example, it was suggested that sociology is inter¬

preted by students as either dull or irrelevant or both because of the
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paucity or absence of exemplars, though the subject matter of soci¬

ology could hardly be thought of as intrinsically dull or irrelevant;

on the contrary, to the extent that it deals with matters of concern

to students' lives—and it does so more than most academic subjects™

it would seem that sociology is a priori less dull and less irrele-

A parsimonious explanation, then, for this

inverse relationship between the nature of the ideas (superstructure)

vant than most subjects.

of sociology and the concrete understanding and reception of sociology

would be that sociology lacks exemplars.

Variations within the topics of introductory sociology provide

additional evidence for the greater influence of exemplars on the un¬

derstanding of superstructure concepts. The high rank enjoyed by sta¬

tistics, for example, can most easily be traced to the fact that the

actual teaching of statistics ordinarily is exemplar-rich; exercises

and problems of the sort that Kuhn used to define the exemplar element

are almost unavoidably frequent in statistics, while other topics of

seemingly greater relevance to students can be taught without recourse

to exemplars. Incidentally, the fact that the popular statistics

topics are often taught by the same teachers that teach the unpopular

methods courses weighs against the argument that better teachers gravi-

tate to the best-taught courses. Again, the unpopularity of social

problems as a topic seems to reflect the lack of exemplars rather than

the Irrelevance or intrinsic dullness of the material and, in addition,

squares well with the earlier observation that "touchy" topics tend to

have fewer exemplars associated with them.
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The third aim of the empirical portion of the thesis was a sub-

to show how paying attention to exemplars could

yield hypotheses for the teaching of sociology, or any other subject,

and thus help verify the fact that the debate about the Kuhnian para-

digm is not a trivial one (though for reasons not necessarily promi-

nent in that debate). Since the next chapter will expand on some of

sidiary aim, i. e • t

the educational implications of the findings, suffice it for present

purposes to note that the association of good teaching/learning with

the frequency and quality of exemplars, rather than with the nature of

the topic, subject matter, or teacher, is a finding of obvious rele-

vance.



CHAPTER IVi IMPLICATIONS AND DISCUSSION

The material of this thesis falls into two categories; these are

observations about teaching, particularly the teaching of sociology,

and observations about the "paradigm debate" which occasioned the em-

pirical study of teaching sociology. As is so often the case, though,

what may seem at first glance to be an obvious classification turns

out to contain hidden ambiguities. In the present instance, the close

relationship between teaching and conceptualization, the relationship

stressed by Kuhn, almost abolishes the distinction. It is as much in

response to the requirements of organizing and writing a concluding

chapter, then, as because of anything intrinsic to the materials them¬

selves, that the present chapter retains the broad distinction between

the empirical study of exemplars in teaching and the more theoretical

discussion of exemplars in the paradigm debate. To accommodate the

varied subject matter, however, the basic dichotomy has been further

dichotomized to yield four topics treated in the four sections of this

chapter: "Teaching Sociology," "Exemplars and Education in General,"

"The Paradigm Debate," and "Beyond the Paradigm Debate," As the

titles suggest, the first two sections elaborate on the findings re¬

ported in the empirical portions of this -thesis, while the last two

sections return to the topic from which the entire study began, which

again demonstrates the significance of the fact that the exemplary

component of Kuhn's paradigm seems to be the more important, albeit

neglected, component.
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Before moving on to these concluding sections, though, a short

resume of the discussion so fax may he in order, The introductory

chapter to this thesis stated its purposei

of Kuhn's paradigm, the relatively neglected exemplar component, is

indeed an independent component (as Kuhn was led to suggest); that

to show how one component

it has explanatory utility in its own right; and that a correct un-

derstanding of the relationship between exemplars and superstructures

would help settle the debate about the nature of paradigms and their

role in scientific change. The first chapter documented the neglect

of the exemplar concept; it was due in part to the focusing of at-

tention on superstructures as central to the "paradigm shift" debate.

The causal and theoretical priority of exemplars was also suggested,

particularly through an exploration of the etymology of the term.

The second and third chapters attempted to provide empirical evidence

for the independence of exemplars and for their causal priority!

exemplars can vary without necessary links with concepts, and indeed

the very content (in a sense) of concepts is determined or caused by

the exemplars used to underpin them. This final chapter now returns

to the questions from which the thesis began and confronts the issue

of the significance of the independence and priority of exemplars.

4.1 Teaching Sociology

Empirical and other evidence has been presented to establish the

independence and priority of the exemplar element in scientific para-

digms. The issue to be resolved in this final chapter is the issue

of relevance! what is the significance of this independence and
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priority? The present section and the one following will attempt to

demonstrate the significance of exemplars in education, first in the

teaching and learning of sociology and, in a second section, in educa¬

tion generally.

The foregoing study of exemplars in introductory sociology has

suggested one proposition which should come as no surprise: good

teaching requires the use of exemplars. Kuhn himself makes the use

of exemplars part of good teaching by definition, and in fact this

claim has been made by educators for centuries: the best educational

philosophers, Rousseau, Dewey, perhaps even Plato, have not only recog¬

nized the strategic importance of the exemplary factor, but they have

37 (They haveoften made it central to their philosophies as well.

also understood exemplars in a far more sophisticated sense than the

writers of textbooks seem to, the latter apparently being satisfied

with almost any sort of example.) Kuhn, then, stands in a major tra¬

dition of thought when he argues that the educational element in sci¬

ence is of central importance, though he does not speak of the con¬

verse implication of his observation, namely, that his examination of

science has implications and ramifications extending far into what is

traditionally thought of as the domain of education.

To say that good teaching employs exemplars is to state the obvi-

More important is the question, why are so few exemplars employedous.

in the teaching of sociology? A clue to the answer to this question is,

37Join Dewey, Democracy and Education (New York: Macmillan,
1916); Jean Jacques Rousseau, Emile (1762): Plato, Meno.
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it is submitted, the association discovered above between the nature

of the sociological topic and the type and frequency of exemplars.

The general conclusion, it will be recalled, was that the frequency

and patterning of exemplars seem to reflect their convenience (in

classroom presentation) and their propriety. Convenience and propri¬

ety, in turn, reflect the setting in which sociology is taught, name¬

ly, the physical and administrative setting, which largely determines

what is and is not convenient, and the cultural setting, which deter¬

mines what is proper and what is improper.

As a major conclusion of this thesis, and one which shall also

be treated in the next section as relevant to education in general,

the individual findings already reported may be summarized as a gene-

ral hypothesis: frequency and type of exemplars vary according to

their convenience and propriety. Any number of more specific propo-

sitions may be deduced from this "generating hypothesis,” but some

of the implications for the teaching of sociology are of greater in-

terest,-^
The answer to the question of why so few exemplars are used in

sociology would be, according to the present reading, because ap-

propriate exemplars are either inconvenient or controversial. Note

3%ow specific hypotheses can be "generated" (deduced from) by
such general propositions is a commonplace of traditional logic of
science. An important example would be: "Exemplars which can be
presented within the time allotted to typical classes axe more con-
venient; therefore, they will prevail over exemplars whose presenta-
tion is more lengthy." Needless to say, convenience and propriety
are not the only determinants of the distribution of exemplars—
suitability and efficacy are two others—but they seem to be the
main reasons why exemplax distributions depart from the educational-
ly desirable.
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the negative phrasing, or implications, of this answers exemplars

are for one or another reasons prevented from being used. This im-

plies, and is meant to imply, that the scarcity of exemplars in intro-

ductory sociology is not a consequence of the nature of the material,

the lack of imagination of instructors and textbook writers, or the

result (necessarily) of intentional banalization of potentially ex-

citing, even explosive, subject matter. To put it bluntly, sociology

is trivialized because of positive social pressures to do so, This

also suggests the reason that sociology is more deprived of exemplars

than most of the other subjects taught in school: the topics with

which sociology deals are more controversial topics and, perhaps, their

exemplification within the confines of the classroom is more difficult.

A second implication of the general proposition bears on the evalu-

ation of teachers. If the quality of a course depends upon its exem-

plars, and if the presence or absence of appropriate exemplars reflects

school and social pressures, then clearly the quality of a course is,

to some large degree at least, beyond the control of the individual

teacher. It would be patently unfair, then, to penalize teachers of

on the basis of stu-controversial courses, such as social statistics

dents' reactions, certainly their unweighted reactions. And the in-

dependent effect of exemplars holds between disciplines as well as
39

within them; the very high ratings of language teachers , for exam-

pie, can in all likelihood be best accounted for by the very high

exemplar content of language courses, so it would be obviously unfair

39
Linsky and Straus, p. 112,
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to judge the teacher of introductory sociology by the same yardstick

used to judge the teacher of introductory French.

The other side of the accountability coin is the pressure that

that movement will bring to bear to increase the exemplar content of

sociology, a pressure that can only be salutary. The present thesis

should also be helpful in that endeavor, for it suggests that the

causes of exemplar impoverishment lie in the school and larger social

setting and, therefore, the cures lie there also. The improvement of

sociological instruction requires that sociologists work for reform

in the social context within which sociology is taught or, if reform

is impossible, to pay special attention to alternate methods of exem-

plar presentation (rather than, as at present, simply avoiding the

presentation of exemplars at all), If, for example, lack of time pre-

vents the presentation of a critical exemplar in a particular course,

sociologists should strive for changes in organizational time-scheduling

Or again, if presenting a sensitive concept in

a responsible manner (that is, with its appropriate exemplar) would

within their schools.

violate powerful norms concerning what can be done in public, the teach¬

er of sociology might make arrangements for clinical tutorials. In

any event, what is being suggested here is that exemplars are too im¬

portant a part of the sociological curriculum to be abandoned, so re¬

form of the social setting within which sociology is taught may be one

of the best ways to improve sociological instruction,

All of this discussion leads to a third implication* since soci-

ology more than most, if not all, other disciplines is handicapped by

present institutional arrangements for its teaching, sociology faculties
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and other representatives of the discipline have a greater stake in

institutional reform. Conversely, if institutional leaders want soci¬

ology to he taught as well as other disciplines, they must he prepared,

in view of the special nature of sociological exemplars, to make spe-

cial provision for the teaching of sociology. This means that both

teachers and administrators should take the initiative in changing

school structure so as to minimize the inconvenience associated with

many sociological exemplar presentations and should take the lead in

devising and installing special arrangements for presenting exemplars

which, under ordinary circumstances, might he socially offensive.

This is not to revive the once-popular argument that sociologists

ought to he political radicals, hut it is to argue that sociologists

and those who wish sociology to be taught well ought to he institu¬

tional radicals, or at least leaders of institutional reform.

A fourth and final implication, probably the most important im-

plication, of the observation that exemplars follow lines of least

institutional and social resistance is this; if exemplars define the

tacit nature of a discipline, then their patterning by extra-disci¬

plinary pressures in effect re-defines the discipline at the tacit

level. And since the tacit level is, according to Kuhn, the most im-

portant level, it follows that the very nature of sociology as taught

is altered by the artificial redistribution (including elimination)of

exemplars. Specifically, sociology is converted into a conservative

discipline by the accommodation of its exemplar patterns to the re-

auirements of the status quo. But this applies not only to sociology

but to many other disciplines whose exemplar curricula are similarly
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It is appropriate, therefore, that the scope of the presentaltered,

discussion now he widened to include the implications of the present

study for education in general,

4,2 Education in General

What has been said about sociology in particular can be said,

mutatis mutandis, about many other fields of studys to the extent

that exemplars are influenced by considerations extraneous to the

teaching of the subject, the subject itself is effectively re-defined

at the all-important tacit level. That redefinition, moreover, is

primarily in a conservative direction, or so it is argued here, be¬

cause students will acquire a tacit understanding of only those laws

and concepts whose concrete exemplification will be tolerated by the

norms of school and community, i, e those norms which support and• »

indeed constitute the status quo. The tacit learnings which Kuhn ad-

duces to explain conformity to the standards of "normal science" find

their exact parallel here in those tacit learnings which result in
„40what might be called "normal sociation.

An important point is embedded in these observations. To say that

a curriculum supports the status quo is to say that it is "functional"

for school and community, and this is the core of Emile Durkheim's

40It might be objected that the parallel is not exact inasmuch as
the exemplars of normal science are artificially developed in order to
make their points, while the exemplars of "normal sociation" frustrate
attempts to make sociological points. This is, of course, the moral
of the present analysis; but it is also clear that the exemplar means
by which science is (successfully) taught and sociology is (unsuccess-
fully) taught are identical.
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41sociology of education. Durkheim, however, never specified how this

referring to Merton's

famous paradigm for functional analysis, he never identified the pre-

cise "mechanisms through which (the) functions are fulfilled.

conservatism of schools actually operated, i, e • >

,.42 The

foregoing analysis can provide the needed supplement to Durkheim's

curricula are adapted to the needs of (become functional for)thesis:

school and community through the redistribution of exemplars. And the .

means by which exemplars are so redistributed have already been identi-

fied: through conformity to the norms of school convenience and com-

munity propriety.

This is not to claim that exemplars alone constitute formal educa-

tion (by themselves, they are only "uninterpreted" or "undefined" ex-

perience) or that ideas do not have consequences. It is to claim,

though, that the felt (tacit) meaning of ideas can be so changed through

exemplar redistribution or exemplar-stripping that they at least do not

threaten the existing social order. If race relations, for example,

is merely talked about, or exemplified with weak exemplars (drive

through a ghetto, interview a member of another race), then race rela-

tions may come to be redefined as merely something to talk about (or

^^See particularly Emile Durkheim, Education and Sociology
(Glencoe, Illinois: The Free Press, 1956); Emile Durkheim, Moral
Education (Glencoe, Illinois: The Free Press, 1961).

42Robert K, Merton, "Manifest and Latent Functions," Social
Theory and Social Structure (London: The Free Press, 1957)!
pp. 19-84. The quotation is of the sixth step of Merton's "para-
digm for functional analysis" and is found on page 52.
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look at, etc,); if poverty is taught only through exposing the student

to poor people, poverty comes to be felt as something without a cause;

43and so on.

This last example introduces a second important point. Kuhn's

analysis of exemplars is confined to the physical sciences, but the

physical and social sciences differ in at least one important respectj

in human interaction, there are always two sides to every social experi-

"Poverty" implies the experience of poverty and also the experi-ence.

ence of impoverishing others; a "sale" includes a buyer and a seller

The physical or biologicaland their different experiences; and so on.

scientist is not, of course, faced with the same situation; the experi-

ence of doing the experiment is all that Kuhn takes into account, or

needs to take into account, not having the experiment done to one.

Several implications of the dual-exemplared nature of the human sciences

may be noted.

Two current debates in the social sciences, for example, are il-

luminated by this observation. There is presently a continuing argu-

ment about the ability of the "outsider" to comprehend the experiences

of the "insider}” can someone who has never experienced poverty really

know what he is talking about when he speaks of poverty? Can a white

43This point, that deviance seems "causeless" when so viewed,
is made in a recent study of sociological textbooks used in courses
on deviance: Alexander Liazos, "The Poverty of the Sociology of
Deviance: Nuts, Sluts, and 'Preverts '," Social Problems, 20,
No. 1 (Summer, 1972), pp. 103-20; reprinted in Stuart H. Traub
and Craig B, Little (eds,), Theories of Deviance (Ithaca, New
York: F, E. Peacock, 1975)> pp. 250-72.
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researcher really understand blacks' problems?^ The dual-exemplar

perspective provides a possible answers no, a person who has never

been poor cannot fully understand poverty, but neither can a person

who has never not been poor. A white man cannot fully understand a

black man's experience of racial discrimination, but then a black man

cannot fully understand the unqualified concept "racial discrimination"

unless he has had the experience of the white bigot.

45Another current issue is: whose side is the social scientist on?

Again the dual-exemplar perspective is relevant, though the issue is

somewhat more complicated than is that for sheer comprehension of a

It might be suggested, however, that so long as social sci-concept.

entists study primarily the victims of various problematic situations,

they will more or less automatically be on the side of the victimizers,

This is an admittedly paradoxical statement, and doubtless exaggerates,

but the point is that a study of the victim throws no light on the

causes of his victimization, i. e the motives and experiences of the• f

victimizer. To that extent, then, studying the victim helps conceal

the victimizer from blame. Put more bluntly, perhaps the best way to

understand poverty, for example, is to study the motives of slumlords,

44.
Robert K. Merton, "Insiders and Outsiders:

Sociology of Knowledge," American Journal of Sociology.* 78* No, 1
(July, 1972), pp. 9-47.

a Chapter in the

^•^Key articles in the debate are: Howards, Becker, "Whose
Side Are We On?" Social Problems. 14 (Winter, 1967), pp. 239-47;
Alvin W. Gouldner, "The Sociologist as Partisan: Sociology and
the Welfare State," American Sociologist. 3 (Hay, 1968), pp, 103-
16.
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exploitative businessmen, repressive government agents, and the like,

and call a moratorium on that favorite social science activity, study¬

ing the victim.

Finally, the teaching implications are obviousi in many (perhaps

all) cases, the concepts and laws of social science are double-

referenced, so in many or all cases such concepts and laws require

two exemplars. Given the general absence of any exemplars at all in

sociology, and perhaps in other social sciences, the recommendation

that we double-exemplar all of our laws and concepts is somewhat

utopian, but that is the implication of the present argument, so that

is the recommendation that must be made.

A third major point for education in general isi the present

stress on exemplars throws new light on problems of academic freedom.

Kuhn has emphasized how important it is that science be free to develop

along intrinsic lines, lines implicit in the initial formulation of

the paradigm, but his discussion has been entirely in terms of the

superstructure of science, of its symbolic content. If "exemplar free-

dom" is also taken into account, the picture, especially for the human

sciences, becomes more complicated,

dom to experiment (either as part of research or as part of teaching)

is relatively uninhibited, but in the human sciences there are several

In the physical sciences the free-

inhibitions which can greatly handicap both research and teaching.

First, of course, are limitations imposed on destructive or damaging

experiments (how could one provide a "victim experience" of, say,

"capital punishment"?), limitations which are currently being debated

in a variety of sessions on professional ethics. Second is the matter
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of accessibility to some experiences; it is simply impossible to pro-

vide some experiences (e. g. , the experience of being a member of the

opposite sex), though it must be added that there are some interesting

approximations possible.

ence and propriety which have figured so largely in this report are

Finally, though, the inhibitions of conveni-

modifiable, and so at least some of the potential exemplars of social

science may figure as problems involving academic freedom. Just as

professors of medicine would rightfully protest if they were prohibited

(as they once were) from demonstrating techniques on cadavers, or al¬

lowing students to participate in physical examinations, so the pro¬

fessor of one of the social sciences might have a persuasive case

against many of the organizational and social inhibitions on the proper

teaching of his subject.

One final point iss if students may be said to have a right to

certain sorts of exemplary experiences as part of their educations,

"clinical" experiences of various sorts, then the question of the im-

pact on the student himself should be reconsidered. The negative as-

pect of this issue has already been mentioned; certain teaching experi¬

ences should doubtless be prohibited on grounds that they damage or

might damage the student, though it should be noted that a certain

amount of risk attaches to many educational curricula. Looked at from

the positive side, though, might not denial of exemplary experiences

not only inhibit the student's thorough comprehension of his subject

but, in addition, deny him some of the benefits he might obtain as a

person from studies which are otherwise "purely academic"? The study

of human experience is pursued not only in order to develop
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manipulative skills and an understanding of others; such studies have

also, and indeed traditionally, been part of the process of understand-

From this point of view, the denial of educative experi-ing oneself.

ences is in effect a denial of an important opportunity for self¬

development, a serious abrogation of Lehrnfreiheit and an unseemly ab-
46

dication of the school's obligations to its students.

4,3 The Paradigm Debate

This paper has not concentrated on the current debate about para-

digms but has been directed rather at one aspect of the concept "para-

digm" itself, the exemplar aspect. The thesis can help clarify the

paradigm debate, then, only to the extent that that debate somehow

pivots on an understanding of, or an emphasis on, exemplars. There is

a possibility that such is the case, and this section explains how that

may be. The concluding section will, among other things, venture a solu-

tion.

First, it should be remarked that this thesis has said little or

nothing about two issues of the paradigm debate, the question of sci-

entific growth through "paradigm shifts" and the question of the possi-

bility of multiple paradigms. The "paradigm shift" hypothesis was ad-

vanced by Kuhn to explain the historical facts of scientific growth,

and was posed in explicit opposition to the popular view that science

grows by a steady and linear accumulation of facts and propositions.

46
This theme is developed in Ernest Becker, Beyond Alienation;

a Philosophy of Education for the Crisis of Democracy (New Yorks
George Braziller, 1967).
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On the contrary, Kuhn argues, scientific growth occurs in two ways,

the more important being by qualitative shifts in the general frame

of reference ("paradigm") used by scientists, the less important—or

less interesting—being the more familiar continuous process which

"fills in the blanks" of paradigms arrived at discontinuously,

cumulative model is valid for those historical periods during which

a single paradigm is accepted by the collegium of scientists (this is

the period of "normal science"), but the important events in the

The

growth of a science occur when the entire paradigm-framework itself

is challenged and, after a period of "abnormal" science, replaced by

The "multiple paradigm" issue centers around the questiona new one.

of whether a science can be said to be "normal" and multiple-paradigmed

at the same time. Kuhn does not think so, arguing that a condition of

multiple paradigms is a defining mark of those periods of "abnormal"

science when paradigms, for a time, compete for dominance. A chronic

state of multiple-paradigm competition is associated with a "pre-

paradigmatic" state, i, e a condition antecedent to the emergence• I

of "real" science.

Neither of these topics is dealt with here because neither seems

The question of a "shift" in theto depend particularly on exemplars.

"sociological" superstructure of a science depends, it is here sug¬

gested, on factors inherent in the superstructure itself; it is not a

debate that pivots on the nature of the superstructure-exemplar con-

More precisely, whether a symbolic superstructure "shifts" ornection.

merely "grows" or "evolves" seems to depend on the logic of symbolic

structures qua structures rather than on the relationship of those
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47structures to the existential items which they purport to represent.

On the whole it would seem that a change in the key terms of any sym-

holic frame of reference would require a re-phrasing of the entire

symbol-system, and thus Kuhn's use of the term "shift" is appropriate,

but this is clearly a matter of the grammar or syntax of scientific

symbol-systems, not of their semantics. The possibility of multiple

paradigms seems even less relevant to present concerns, for whether

a science can contain more than one paradigm seems to depend entirely

on one's definition of "science." Kuhn concedes that scientific en-

deavors have a multiple-paradigm character at the "pre-paradigm"

stage, and he concedes that during "abnormal" times (which some of his

critics claim are most or all of the time) there are multiple para-

digms; it is only for "normal" science that Kuhn reserves the single-

But since he defines "normal" science as single-paradigm model.

paradigm science, it would seem that the whole debate is merely a fuss

about nominal definition.

Whether superstructures change gradually or by qualitative shifts,

and whether several paradigms can co-exist within a single science, are

thus questions which can be discussed without reference to exemplars.

47The implication here, that superstructures are utterly inde-
pendent of experiential substrata, is overdrawn, though in the pres-
ent context it is appropriate to emphasize that the relationship be-
tween the two levels is not at all obvious. Footnotes 53 and 55 be-
low refer to additional discussion of this topic, and the issue has
been explored by the present writer and his faculty advisor in the
following: Jay Norris and Buford Rhea, "Paradigms, Exemplars, and
Collective Representations," Proceedings of the Sixth Annual Sym-
posium of Alpha Kappa Delta, 19-23 February, 1976 (Richmond: Vir-
ginia Commonwealth University, 1976).
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But when attention is focused on the exemplar-superstructure con¬

nection, the overall debate takes on new significance. Specifically,

the problem of relativism then becomes central, and that is indeed an

argument of much greater import than those dealing solely with the

structure and number of symbol-systems.

Kuhn advances two lines of argument that are critically important

for the understanding of science and its relation to reality. First,

Kuhn argues in effect that, within "normal" science, many key propo¬

sitions cannot be falsified; the paradigm within which the normal sci¬

ence is pursued is composed of such propositions, and there is no way

to employ guides external to the paradigm, or at least no scientific

Karl Popper, the other major figure in the de-way, to evaluate them.
48

bate, argues that science advances only by falsification. It is no

accident, then, that the paradigm debate is often depicted as a con-

frontation between "Kuhnians" and "Popperians"; the entire philosophy

Second, Kuhn seems to argue, thoughof verification is at issue here.

he denies it, that paradigm shifts are quite arbitrary, that there is

no way to determine whether one or another paradigm is "better" and,

therefore, deserves to achieve the hegemony that signals the return to

"normal" science.

It is here suggested, then, that the "paradigm debate" is at

bottom a debate about one of the most important elements in the philo¬

sophy of science, the relationship between the symbolic formulations

^arl R. Popper, Conjectures and Refutations: the Growth of
Scientific Knowledge (New York: Harper Torchbcoks, 1968),
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of science and their referents ("reality"). Popper, having retreated

far in the direction of relativism by his "falsificationist" interpre¬

tation of the logic of proof, refuses to abandon his view that empirical

reality is in some sense independent of the symbols that are used to

represent it; otherwise, there would be no independent ("objective")

basis for the falsification of scientific hypotheses, Kuhn in effect

does abandon any claim that the empirical reality "out there" is inde¬

pendent of the manner in which it is represented, and, by way of de¬

fending himself against the charge of relativism, cites factors internal

to superstructures (parsimony, scope, precision, fruitfulness, etc.) as

the ultimate determinants of whether one or another paradigms will be

selected. Here is Kuhn's criticism of Popper, which also establishes

Kuhn's distrust of the objective view of reality:

There is, I think, no theory-independent way to reconstruct
phrases like "really there"; the notion of a match between
the ontology of a theory and its "real" counterpart in na-
ture now seems to me illusive in principle. Besides, as a
historian, I am impressed by the implausibility of the
view.49

(Sir Karl) and his followers share with more traditional
philosophers of science the assumption that the problem of
theory-choice can be resolved by techniques which are seman-
tically neutral. The observational consequences of both
theories are first stated in a shared basic vocabulary (not
necessarily complete or permanent), Some comparative mea-
sure of their truth/falsity count then provides the basis
for a choice between them. For Sir Karl and his school,
no less than for Carnap and Reichenbach, canons of ra-
tionality thus derive exclusively from those of logical
and linguistic syntax.50

^Kuhn. Revolutions, p. 206,

■^Kuhn, Knowledge. p. 234.
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Kuhn thus emphatically rejects any version of science's earlier

"Nat " including Popper's sophisticated version. In the place

of unchanging Nature, Kuhn puts a social consensus among colleagues,

a substitution which the Popperians have denounced as abdication to

"public opinion." By way of rebuttal Kuhn argues that the collegium

reaches its collective decision by appeal to unchanging standards

(parsimony, etc,s see above), and not at all through the irrational

methods of the mob. "Nature" may be mutable, but the leading themes

of science are not.

It is not the aim of this thesis to resolve the dispute between

Popperians and Kuhnians (though a suggestion will be made in the next

section), but the claim is advanced that the shift of emphasis which

has been stressed throughout this thesis, the shift of attention from

superstructure to exemplars (and their semantic relationship), illumi-

nates the nature of the paradigm debate and helps account for the pas-

sion and intensity with which it is waged. Whether science grows by

fits and starts or cumulatively and continuously, or whether several

paradigms can co-exist, hardly seems worth the sort of attention that

has been given to these questions. But whether the refutation of key

conjectures is impossible, or whether science is a sort of Glass Bead

ItGame spun around a few traditional themes, are potent issues.

is thus claimed here that in the final analysis, the paradigm debate

is essentially a debate about the connection between "reality" and

51The allusion is to Hermann Hesse's novel, Das Glasperlenspiel.
translated by Richard and Clara Winston as Kagister Ludi (The Glass
Bead Game) (New York: Bantam Books, 1969).
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"symbol-system," which is to say, the relationship between exemplars

and superstructures. Are exemplars merely illustrative and thus de¬

pendent variables of independently-evolved symbol-systems? Or do

they have sufficient ontological stability to resist such infinite

re-interpretation and thus lend themselves to the test-by-falsifica¬

tion of such systems? This thesis' contribution to the paradigm de-

bate is thus an interpretation of the basic nature of that debate; be-

hind the seemingly endless wrangle about shifts in superstructure and

multiple symbol-systems is the real question, a question of obvious

and traditional importance, the question of the status of exemplars.

4.4 Beyond the Paradigm Debate

This thesis has explored the significance of the exemplar element

in Thomas Kuhn's version of the scientific paradigm, a significance

which Kuhn himself came to recognize under the stimulus of criticisms

of his original formulation. This final section of the thesis will ex-

plore the possibility that emphasis on exemplars can lead to a resolu-

tion of the paradigm debate, and, in addition, can yield insights in

addition to ("beyond") those generated during the course of that debate.

The previous section concluded with the observation that the para¬

digm debate was probably, in the final analysis, a debate about the

status of exemplars, about whether there was something "out there" which

could serve as a check on relativistic theory-generation in vacuuo.

Kuhn's position, that there are immutable standards internal to the

process of theory-building, is not too reassuring; castles in air can

be constructed according to the most unchanging canons of architecture,
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but they are still in air. On the other hand, Kuhn's attack on

Popper's empiricism seems well-founded; at least since Kant, the

status of the empirical has been in question, and Popper's affirmation

of a regulatory, immutable element "out there" is merely an affirma-

And even if it be granted that Nature is not so plastic thattion.

all of Her can be hammered into the categories of normal-science ty-

pologies, the interpretation of these occasional failures is itself

a variable; Kuhn is very convincing when he records how exceptions and

"anomolies" can be ignored, incorporated through special tactics, or

in general fail to lead to the sort of falsification of paradigms that

Popper believes possible.

Both Kuhn and Popper, though, concentrate on the characteristics

of superstructure-formation and selection, on the construction and veri-

fication of the symbol-systems that constitute science in a cognitive

But exemplars are not cognitions; they are experiences, pre-sense.

They need not, though, be unstable;

experience, though admittedly unformed (or at least uninterpreted) need

not be utterly protean, need not be forcible into any and every symbol-

cognitive and infused with affect.

It is thus suggested here, as an hypothesis advanced with allsystem.

the hesitancy that such a strategic move ..warrants, that the element of

non-arbitrariness sought by both Popper and Kuhn can be found in the

stable features of exemplar-experiences.

This approach has, at least to the extent that it avoids certain

pitfalls, advantages over both Kuhn's and Popper's approaches; it

grounds superstructure in (experienced) reality in a way that Kuhn's

rules-of-the-game do not, and it avoids the issue of the stability of
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the "out-there" (with the Ding an Sich only one step away) which

But does the experience of reality have a sta-Popper postulates.

hility which is denied to reality itself? Here the present writer

can only appeal to authority and call attention to the fact that the

approach suggested here is consistent with what is perhaps the domi¬

nant tendency of modern philosophy, a tendency, moreover, not ex-

ploited by Kuhn, the scientist-historian, or by Popper, the liberal

though traditional philosopher of science. The trend is epitomized

by the convergence on the notion of experience ("praxis," "action,"

"Existenz") of such otherwise dissimilar philosophical schools as

American pragmatism, English analytic philosophy, existential philo-

52sophy, and Marxism, Kuhn's belated recognition of the importance

of exemplars, one might suspect, is apiece with this more general

movement in Western thought.

Having advanced this possible solution to the paradigm debate

and provided it with some hasty credentials, this thesis cannot pur¬

sue the argument further; to do so would be to go quite beyond the

range established for the thesis and would also go quite beyond the

writer's range of competence (if that is not already the case). Some

of the implications of this (hesitant) step "beyond the paradigm de-

bate," though, may be noted.

First, the difference between the physical and social sciences

has already been remarked, in the course of identifying the dual-

52This convergence is the topic of: Richard J. Bernstein,
Praxis and Action (Philadelphia; University of Pennsylvania
Press, 197l).
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exemplar nature of social science. To the extent that social science

is science, though, some similarities between the two might be ex¬

pected, and when dealing with the topic of exemplars as stable an¬

chorages for scientific theory-construction, the work of Albert Camus

might be cited, almost at random, by way of illustrating how the is¬

sue might appear outside the physical sciences. Specifically, Camus

indicates how the service rendered by Popper's falsificationist

Nature can also be rendered, in the human sciences, by experience

(or action). Nature, Popper argues, can force us to reject hypotheses

("conjectures"), Camus, at the human level, notes how we similarly

find people forced to reject hypotheses, or interpretations and

how they are forced to "rebel. ..53 Camus *courses of action, i, e • >

central notion of "rebellion," it is suggested here, is the func¬

tional equivalent of Popper's falsification, but with this advantage:

it is grounded in immediately-experienced reality, a reality—the only

reality—directly accessible to human beings. For the empiricist,

then, experiential denial or falsification is quite superior to falsi¬

fications dependent upon an imputed reality "out there”; the reality

"in here" is the more dependable reality.

Second, Kuhn's rules-of-the-game, and their employment by the

collegium, is overtly "sociological” (in the usual sense), and indeed

Kuhn argues that the selection of paradigms contains an "irreducible"

element of the social. But the social grounding of paradigm-selection

^Albert Camus, The Rebel (New York: Vintage Books, 195?). For
additional comment by Camus on his central point, see the "Three In-
terviews" in Albert Camus, Lyrical and Critical Essays (New York:
Vintage Books, 1968),
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validation) is not restricted to such philosophical amateurs(i. e • I

C, S, Peirce, for example, grounded his views of science and

logic on shared experiences, and even J, S. Mill, the classic exponent

of the covering-law theory of science (the "Mill-Popper-Hempel" the-

ory), grounded the syllogism itself in raw experience.

as Kuhn,

54

In sum, and to make what should be a long story short, the empha¬

sis which the thesis has put on exemplars in the debate about para¬

digms has some promise, it is suggested, as an approach which can re¬

solve that debate; the sought-for stability which is at the center of

the debate can be found, on the authority of the parties to the con-

vergence of experience, in exemplars. Exemplar's may (vide Camus) func¬

tion in the same role as Popper's empirical data of falsification, and

exemplars used in the purely sociological sense by Kuhn have already

been incorporated into orthodox views of science by, at least, C. S.

Peirce and J. S. Mill.

The last point to be made in this thesis must, like the suggested

resolution of the paradigm debate just given, be presented in adum¬

brated form; not, though, for lack of competence to pursue the topic,

but because the topic is a vast one and could be pursued almost indefi¬

nitely. That topic isi what are the implications for sociology of the

issues treated in this thesis? The implications for the teaching of

54James K, Feibleman, An Introduction to the Philosouhy of
Charles S, Peirce (Cambridge, Massachusettss M. I. T, Press, 1969),
especially the chapter on "Logic," pp. 81-143. Mill's "quasi-
existential" position can be found ini John S. Mill, A System of
Logic (New Yorks Longmans, Green, 1936), PP. 126-28,
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sociology, and for teaching in general, have already been discussed;

here a few points about the pursuit or development of sociology need

to be made,

First, it is obvious that the stress on exemplars is in a major

tradition of sociology, a tradition which is perhaps most familiar

through the work of such social psychologists as John Dewey and G, H.

Mead, but which seems to be in process of revivification in the work

of such new sociological schools as the phenomenologists, critical

(Frankfurt) sociology, neo-Marxism, existential sociology, symbolic

interactionism, and the like,'^ It is suggested that the present ex-

ploration of Kuhn's scientific paradigm, and the demonstration of the

centrality of experiential exemplars, validates these current attempts

to pursue social science through, or based on, direct experience. Con-

56trary to the criticism of such eminent sociologists as Lewis Coser ,

the present study has illustrated how exemplar-based science can be

•^What is being "revived" in this revivification is perhaps the
much older sociological tradition originating with Vico, and it is
doubtless no accident that Vico is currently enjoying something of a
minor vogue. "Bibliographical Note," Thomas G. Bergin and Max H,
Fisch, translated and edited, The New Science of Giambattista Vico,
rev. ed. (ithica* Cornell University Press, 1968). It might be
noted in passing that the etymological approach used in the first
chapter of this thesis receives its most impressive justification
from this tradition, Norman 0. Brown, exploring the themes of The
New Science and its modern exemplification, Finnegan's Wake. sum-
marizes a great deal of discussion in three cryptic propositions*
"Man makes himself by making his gods, and this is poetry;" "The
key to The New Science is mythology/but the key to mythology is
etymology;" "Anthropology is history, and history is etvmology,"
Norman 0. Brown, Closing Time (New York* Vintage, 1974-), pp, 80
and 84.

-^^Lewis Coser, "Presidential Address: Two Methods in Search
of a Substance," American Sociological Review, 40, No. 6 (December,
1975), pp. 691-700.
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thoroughly objective and reputable, for it turns out that physical sci¬

ence as discussed by Kuhn is itself exemplar-based.

Second, the fact that both physical science and social science

are, or can be, based on exemplars suggests a path toward that peren-

If, in the final analysis,nial goal, the unification of science.

physical science itself is not in principle different from social sci¬

ence and if the traditional covering-law approach proves to be merely

a variant of the methods used in the social sciences, then it is pos-

sible to assimilate physical science to social science (rather than

the reverse process which has dominated most attempts to unify science).

Kuhn's identification of the "irreducibly sociological and psychological”

element in science, particularly during the period of paradigm shift,

and his use of the notion of the scientific "community," is already a

partial sociologicization of the philosophy of science. The detailed

analysis of other features of science with an eye to merging them with

57
sociological concepts need not be far off.

Third, exemplification of many and perhaps all of the key concepts

of the social (or interactional) sciences requires dual exemplification.

This observation has already been used to suggest reform of teaching and

research in the area of social problems, but it can also be used to ap¬

proach the vexing problem of "value freedom" in social science general-

iy. Problems of value appear in social situations; it takes two to

make an ethical problem. Vfhen decisions about the "rightness" or

57
Much of the literature of the "sociologizing" of science is sum-

marized in» Floyd W, Matson, The Broken Image (Hew York» Doubleday
Anchor, 1966),
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"wrongness" of an action axe to be made, therefore, to make such a de~

cision on the basis of knowledge about only one of the parties is

If, though, built into the very nature of sociologi-patently unfair.

cal conceptualization were the dual perspectives discussed here, then

a closer approximation to a value neutrality (not necessarily freedom)

Just as Plato and Aristotle would argue that self-damageis obtained,

stems solely from ignorance, so it might be argued that social damage

stems more from one-sided perspectives than from any more complicated

sort of error. The social scientist, then, need not be enjoined to the

perhaps impossible task of remaining "neutral" or "objective," but the

automatic taking of both sides, particularly at the tacit level, offers

the likelihood of making the sociologist at least initially neutral,

This dual-perspectivism, it might be noted, offers possibilities for

liberating sociology from one of its most debilitating handicaps, the

tendency for sociology to become either psychology or a mere administra-

tive tool. If the dual-perspective approach is adopted, the tendency

will be for sociologists to pay more attention to the social situations

within which conflicts emerge,

4,5 Summary

This thesis has been an exploration of a particular theme, the

theme that focusing on "exemplars" in the philosophy of science can

yield useful perspectives and pose interesting problems. At the out-

set, the independence of exemplars had to be established; otherwise,

if exemplars were merely dependent variables, interest would attach to

their causes. The independence was established by appeal to authority
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(Kuhn’s), by a review of the literature, by a short etymological study,

and by a larger empirical study. The study of exemplars in introductory

sociology provided additional evidence that exemplars were indeed in¬

dependent in their own right, and that they had. a causal influence on

the nature of sociology as it was taught. When the determinants of the

distribution of exemplars were examined, two, convenience and propriety,

were seen to be particularly interesting. They were interesting because

they had implications for the teaching of sociology and for teaching in

general, themes which were pursued in the first two sections of this

The last chapter concluded with remarks directed to the largerchapter.

field of the philosophy of science, from which the interest in exemplars

had been initially generated, and for the special study of sociology,

from which this thesis originated. In all instances promising hypothe-

ses were generated, some of them of potential practical importance, some

of them of theoretical interest. And that, in the final analysis, has

been the aim of the thesis: not to provide answers—this is the task

of research and experimentation—but to frame possible answers and,

just as important, to pose questions worth answering. In this task

it is hoped that the thesis has been successful.
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APPENDIX Bj BOOKS WITH EXEMPLARS

Thomas, W. LaVeme and James H, Norton, Studying
Man in Society (a student's guide to Sociology} Man
in Society by Melvin DeFleur, William V. D'Antonio,
and Lois B, DeFleur). Glenview, Illinois} Scott,
Foresman and Company, 1972.

Book Number 1}

Topics Capsule Description of Exemplar

Sociology1. Research articles in the library1.

Observe two groups and compare them2. Organization 1.

Groups Play a game, pretending to be a group3. 1.

4. Culture 1. Do content analysis of mass media traits

Observe; introspect to determine what
you would do in x situation

5. Personal organization 1.

6. Social change 1. Do an historical analysis of documents
to find prejudice

S tratification 1. Do statistical analysis of mobility data7.

8. Population 1. Project birth and death rates

Study maps of cities to see if Burgess
analysis is correct

Urban 1.9.

Survey attitudes toward aggression10. Intergroup relations 1.

11, Collective behavior 1. Do an historical analysis of riots

12, Deviance Rate crimes as to whether you approve
of them or not; tabulate

1.

Leader of a class group reports on a
television program to the group; ob-
serve the communication process

13. 1.Mass communication

14. Polity Do a case study of formal organizations1.

Survey attitudes of college students'
occupational motivation

15. Economic order 1.

16. Family Survey attitudes on the family1.
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Capsule Description of ExemplarTopics

Do a questionnaire about religious
attendance for two generations

1.17. Religion

18. Education Observe your college and determine
its function

1.

and Chester L, Hunt. Sociology
1964; New Yorkj McGraw-Hill

Book Number 2i Horton, Paul B.
(text). 3d ed
Book Company, 1972.

• I

Capsule Description of ExemplarTopics

Science Outline a riot scientifically1. 1.

2. Work in a factory

Write three statements on the same

topic, one neutral, one pro, and
one con

3.

2. Sociology Listen in on a bull session and de-
termine how many statements are sci-
entifically wrong

1.

3. Culture 1. List ten mores

Study an occupation and decide what
is special about it

2.

Study a subculture3.

4. Socialization 1. Write about one day in your life, em-
phasizing what affected your behavior

5. Role 1. Discuss a role you know well

6. Compare Communist party and Christian
church doctrine

Institutions 1.

Class 1. Make a chart of officers in a high
school and decide from what social
class they come

?.

8. Social mobility 1. Analyze a pledge list at a fraternity
and decide if the pledges are class
mobile



103

Capsule Description of ExemplarTopics

List examples of sybiotic relations
on a campus

Social processes 1.9.

Study power on a campus10. Power 1.

Study housing on campus1.11. Race

Start a rumor12. Collective hehavior 1.

2. List three things which you would and
would not do in a crowd

Run a poll on a fake issue and deter-
mine how many people admit to not know-
ing about the subject

3.

Compare your state with others in a
statistical abstract

13. Population 1.

2. Compare birth ratios in your state with
those in other states

14. Community (urban) Apply the Burgess idea to a city1.

2. Trace the history of a city

Book Number 3* Alvin Boskoff, and William W. Pendleton.
the Study of Man in Adaptation (text),

Lexington, Massachusettsi D. C, Heath and Company,

Doby, John
Sociology:

1973.

Capsule Description of ExemplarTopics

1. Social organization 1. Analyze a group

2, Family 1. Gather marriage and divorce rates
in a statistical abstract

2. List all of your relatives and, if
your classmates have been able to
list more, determine the reasons

Design the ideal family and marriage
structure for a nation

3.

Devise a land pattern use1.3. Human communities

(urban)



104

Capsule Description of ExemplarTopics

2. Devise a measure of dominance of one

community over another

Examine census tract material3.

4, Population 1. Devise a program to increase popula-
tion

2. Devise a program to decrease popula-
tion

3. Justify an optimum population

4. Make an immigration policy for the U. S.

5. Project the population in one state for
the year 2000

6. Examine the mortality rate in different
countries

5« Population changes 1. Identify areas of the world where the
population is too high

2. Examine the change in median age of the
population over 100 years

6. Power and authority 1. Examine a group

7. Conflict 1. Collect data from different countries
and determine how violence might be re-
lated

2. Determine those countries in which you
would expect violence and revolution

8. Social change 1. Illustrate a planned social change

9. Creativity and innova-
tion

1. Examine the life of some painter or
artist

2. Examine an innovation and its conse-

quences

Examine an area with an eye toward some
sort of change, for example, agricultural

3.
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Rose, Florence S. Sociology: Kan in Society (in-
structor's manual for Sociology: Man in Society by
Melvin DeFleur, William V. D'Antonio, and Lois 3.
DeFleur). Glenview, Illinois: Scott, Foresman and
Company

Book Number 4:

, 1971.

Capsule Description of ExemplarTopics

1, Science of society Do a random survey of definitions of
society

1.

2. Visit another social science class

Compare journals in social science with
those in physical science

3.

4. Interview a sociologist

5. Invite a physicist to discuss the sci-
entific method

6. Read the biography of a scientist

2, Social organization 1. Collect facts which lead to an unfavor-
able evaluation of the United States

2. Observe social change organizations on
campus and interpret your observations

3. Observe a riot, if possible, and compare
it to ones described in your textbook

4. Invite a policeman to speak; on riots

5. Play records which demonstrate frustra-
tion with society's no-reform policy

6. Make a survey of needs of change on your
campus. ___

Design a utopia7.

8. Compare the definition of role-status
in this book with those in other books

Be a participant-observer in some group9.

3. Types of groups 1. Analyze your family by its goals, norms,
and sanctions
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Capsule Description of ExemplarTopics

Analyze your employment group by its
goals, norms, and sanctions

2.

Analyze your social class by its goals,
norms, and sanctions

3.

4. Observe something-unfamiliar and decide
if your opinion has changed after this
observation

Be a participant-observer in a group
with a task (fund raising, dance deco-
ration, etc.

Survey the attitudes of people in some
group

5.

6.

Determine the positive and negative sane-
tions seen in others

7.

8. Change seats every day and decide if
your role changes

4. Explore any subcultureCulture 1.

2. Devise a questionnaire for bumper sticker
users

Visit a place you do not know, such as
a ghetto or a prison, and determine the
results

3.

4. Make a survey of people's three most
prized values and tabulate the results

Photograph scenes of dominant cultures
and subcultures

5.

6. Tape the conversation of a subculture

Compare the dominant culture and a sub-
culture by participant observation

7.

8. Collect cartoons of subcultures for

study

Make posters of the dominant culture
and describe your feelings

9.
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Compare traits of subcultures.10.

5. Political systems Invite city officials to speak.1.

2. Visit legislature

3. Visit the city council

4. Be a participant-observer in some
election

Invite some candidates for office to

speak
5.

6. Invite revolutionary and conservative
people to speak

Invite women from the League of Women
Voters to speak

7.

8. Identify factions on campus

Do a questionnaire of attitudes on
politics

9.

10. Role play campaigning

11. Invite a political science professor
to speak

12. Invite a black candidate to speak

Watch television coverage of elections13.

6. Economic order Invite different kinds of workers to

speak
1.

2. Invite an unemployed person to speak

3. Invite ah anti-establishment unem-

ployed person to speak

4. Observe the language, customs, etc. of
an occupational group

5. Perform a skit of "how I chose my pro-
fession or occupation"

6. Role play—at work, at home

Role play—boss, worker7.
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8. Invite an industrialist to speak

Invite state personnel officer to
speak

9.

Invite first year alumni to speak10.

Invite retired persons to speak11.

Have a panel discussion including peo-
pie married with children and without,
divorced people, etc.

1.7, Family

2. Have a debate on living together

3. Invite marriage counselor to speak

4. Invite planned parenthood personnel to
speak

5. Role play your childhood

6. Visit a school for problem children

Discuss the hang-ups of marriage in an
encounter group style

7.

8. Computer date someone

Visit an old person with a long marriage9.

10. Have foreigners discuss mate selection

8. Religion 1. Invite religious leaders to speak

2. Attend different churches

Read the biography of a religious lead-
ers

3.

4. Have a testimonial

Show documentary of ghetto schoolEducation 1.9.

Show a film on foreign schools and de-
termine differences in socialization

2.

3. Visit a school

4. Invite tutors to speak
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Capsule Description of ExemplarTopics

Visit Head Start program5.

6. Visit a model school

Invite a student activist, especially
from a "free school," to speak

7.

8. Invite a school administrator to

speak

10, Personal organization 1. Invite a life science speaker to dis-
cuss personality

2. Invite identical twins to speak

Debate the issue of whether social or-
der Is congenial to human nature

3.

4. Discuss self-fulfillment from the psy-
chological view

5. Make gestures and discuss differences

6. Perform a skit which acts out a prob-
lem with people

Study the biography of someone7.

Socialization11. 1. Write an account of life and how it
affected you

2. Perform a skit showing a typical day
in your life, indicating cultural in-
fluences

Determine how you are sociologically
compared to some friend

Record the portrayal of the role of a
job seen on television

3.

4.

5. Read a storybook and determine the dis-
crepancy between it and real life

6. List your role conflicts

Invite an athlete to discuss the role
of "play"

7.
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Capsule Description of ExemplarTopics

12, Social and cultural
change

Get a panel from school, church, etc,
(socializing agent) to discuss social
change

1.

2. Invite foreigners to discuss American
view of progress

Collect cartoons on how ridiculous
social change can be

3.

4. Review best sellers for fads of social

change

5. Review editorials for fads of social,

change

6. Discuss the future of the American fami-

ly in light of social change

Determine if man can adapt in rapid so-
cial change

7.

8. Decide if social change has been a prod-
uct of planning

9. Perform a skit depicting life in 20 years

Stratification13. Write a job description for the Presi-
dent of the United States

1.

2. Plot incomes and compare your position
and where you think your position would
be according to the census

3. Prove or disprove the statement that the
poor and talented do not go up the occu-
pational ladder and the rich or talent-
less do not go down.

4. Perform a skit of a classless ladder

Invite leaders of a protest movement
to speak

5.

6. Ask people what class they think they
belong in

Photograph segregation.7.
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Capsule Description of ExemplarTopics

8. Rent a house with a black person

14, Demography Survey attitudes of population explo-
sion

1.

2. Invite a census taker to class

3. Invite zero population growth leaders
or free clinic people to speak

4. Invite life scientists to speak

Invite planned parenthood groups or
Catholics to speak

5.

6. Invite Sierra Club or forestry people
to speak

Write congressmen about population is-
sues

7.

15. Urbanization tran-
sition

Invite city planner to speak1.

2. Ask parents about their ideas of town
living and compare them to your own
ideas

3. Make a new environment in which to
live and work on the drawing board

4. Collect songs, photographs, etc. of
old ways of life

5. Paint your image of the city

6. Perform a skit of suburbia, your neigh-
borhood, or your city

Invite a resident of a planned city to
speak

7.

8. Draw the distribution of race and in-
come in your city

Build a model city to scale9.

Read something about F. L. Wright10.
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Capsule Description of ExemplarTopics

Invite to speak someone who has left
the city for the country

11.

12. Make a display of urban attractions
and distractions

16. Invite fair housing speaker to classIntergroup relations 1.

2. Invite a chicano or black to speak

Role play a conflict incident (race)3.

4. Invite minority group members to dis-
cuss discrimination

Read James Baldwin5.

6. Invite Head Start leaders to speak

7. Invite black community leaders to speak

8. Visit a ghetto

Work one day as a migrant worker9.

10. Invite ghetto dwellers to class

Invite to class an activist of the
black group

11.

12. Invite a non-activist black student to
class

13. Invite to class a member of an Indian
reservation

14. Invite to class someone who was discrim-
inated against in World War II (example,
a Japanese-American)

Invite to class a survivor of a concen-

tration camp
15.

17. Collective behavior 1. Invite a policeman to speak in class

2. Conduct a panel discussion in which there
is a John Birch representative, a student
radical, philosophy teacher, etc. to dis-
cuss civil disobedience
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Capsule Description of ExemplarTopics

Take a field trip to an area of col-
lective behavior

3.

tagion (example,
cj

4. Record behavior con

child imitating, etc

18. Deviance Visit a drug rehabilitation center1.

2. Conduct a panel of ex-addicts

3. Visit a prison

4. Invite a prisoner to class

5. Read a prison newspaper

6. Visit a mental hospital

Visit a half-way house7.

8. Invite to class a policeman and a crim-
inal to discuss labeling effect

Volunteer at some institution for a day9.

Survey attitudes about marijuana10.

Invite subculture people to visit class11.

19. Mass communications 1. Invite a television announcer to class

2. Have a panel discussion on the effect
of televison upon society

Invite foreigners to class to discuss
the effect of television

3.

Invite to class a Viet Nam veteran to
discuss news coverage

4.

5. Contrast the news coverage of an event
on different television stations

6. Make a scrapbook of the fear-threat
technique of propaganda

Perform a skit depicting television in
fifty years

7.
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Capsule Description of ExemplarTopics

8. Do not watch television for one week

Darroch, Dorothy Broom. Doing; Sociology (study guide
and workbook for Sociology by Leonard Broom and Philip
Selznick), New Yorks Harper and Row, Publishers,

Book Number 5*

1973.

Topics Capsule Description of Exemplar

1. Social organization 1. Map out the roles that you have.

2. Stand too close to someone and ob-
serve the reaction

2. Culture 1. Design a program to reduce culture
shock

Socialization3. 1. Do a content comparison of children's
books before and after 1957 and decide
if children are smarter today

2. Contract with a child to stop aggres-
sion and determine if your responses
depend on your sex

4. Primary groups Do a sociogram1.

5. Communication Read an article and tell someone about

it, who will in turn tell someone else,
etc; determine if the result is dis-
torted

1.

6. Population Construct a population pyramid

Check nepotism in some organization

1.

7. Family 1.

8, Religion Observe activities in churches1.

9. Law 1. Plan ways to avoid unruly crowds

10. Race Compare slang words used against vari-
ous groups with those of ten years ago

1.

11. Urban 1. Using a map of the city, find out where
you would live if you have x characteris-
tics
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Capsule Description of ExemplarTopics

Compare an underdeveloped country to
the United States by work force in
each occupation

12. Technology and civi-
lization

1.

Stratification Check to see if prices are higher in
poor neighborhoods

13. 1.

14. Associations Do a subjective evaluation of income
for certain occupations

1.

2. Determine if absentism increases in

large organizations

15. Collective behavior 1. Do an unobtrusive measure of a crowd

16. Education Gather information about term paper
companies

1.

Book Number 6; Cole, Stephen and Ann Harriet Cole. The Sociological
Orientation; an Introduction to Sociology (instructor’s
guide). Chicago: Rand I'icNally College Publishing Com-
pany, 1975.

Topics Capsule Description of Exemplar

1, Sociological per-
spective

Find out the roles of individuals and
the social conditions surrounding an
historical event

1.

2. Look up statistics on suicide in the
United States

2. Research methods and

logic of proof
1. Do a questionnaire

2. Do an in-depth interview

Do a survey in class3.

4. Tour a computer center

Find empirical support for some
statement

5.

3. Sociological concepts Study women's fashions in the United
States from 1910 to 1970

1.
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Capsule Description of ExemplarTopics

2. Record your behavior for three days
and determine how much of it was norm-

regulated

4, Groups Plot how close potential marriage part-
ners live to one another by looking at
marriage license records

1.

2. Plot the location of your three best
friends

Do a survey to determine your reference
group

3.

5. Deviance Visit court1.

2. Test an idea of crime by race and lo-
cals in your area

Test the deviant rates of the working
class and middle class

3.

6. Individual and social
needs

1. Interview freshmen who do poorly in
their majors to determine if this af-
fects their plans

2. Report on an organization to determine
its problem

Study the legislators to determine
their groups

3.

7. Social change Do content analysis of a novel for change1.

Study change at your college since
World War II

2.

Study change in taxes in sex distribu-
tion

3.

8. Social stratification Replicate occupational rating in NORC
data for class

1.

2. Do a chart of intergenerational mobility

Do an interview with a professional per-
son about stratification in his occupa-
tion

3.
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Capsule Description of ExemplarTopics

9. Role of sociologist Choose a social problem and determine
how important a researcher’s values
are

1.

2. Visit an applied sociological research
place

The Study of Sociology (instructor'sBook Number 7* Himes, Joseph S
guide for The Study of Sociology by Joseph 3, Himes).
Atlantaj Scott, Foresman and Company, 1968,

Capsule Description of ExemplarTopics

Sociology1. 1. Find a journal article

2. Examine a theory

List and describe roles and attitudes3.

4. Examine a newspaper article

5. Administer a questionnaire

2. Culture 1. Violate a norm and observe reactions

3. Extended groups 1. Plan a service and its impact

4. Communities Study a public decision1.

2. Collect and plot data on a city

5. Political and eco-

nomic institutions
1. Plan a utopia without institutions

2. Study governmental institutions

6. Family, education,
and religion

1. Compare your family with the book's
presentation

7. Population 1. Correlate demographic data with per
capita income for 110 countries

2. Administer a questionnaire

8. Formation and organi-
zation of personality

Write twenty answers to "Who am I?"1.

Interview mothers concerning toilet
training

2.
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Capsule Description of ExemplarTopics

Social structure and

personality
Interview people concerning their at-
titudes about decency

9. 1.

10, Mass society and
mass phenomena

Describe television fiction1.

Social change, social
problems, and social
planning

Play that you are a planning board re-
garding juvenile delinquency

11. 1.

Book Number 8s Steglich, W. G. Society and Culture: an Introduction
to Sociology (teacher's manual for Society and Culture
by Frances E, Merrill), Englewood Cliffs, New Jersey:
Prentice-Hall, Inc,, 1968,

Topics Capsule Description of Exemplar

1. Social interaction 1. Compare groups

2, Primary groups List all groups to which you belong1.

3. Voluntary associations Analyze a secondary group1.

2. Visit agencies

List five most esoteric groups3.

4, Group norms Compare norms here with those in
other cultures

1.

2. Determine if there are laws on norms

3. Describe your reaction in a "normless"
situation

5. Culture List culture traits1.

2. List ethnocentric statements

6. Personality List the significant others for groups1.

2. List fluctuations in your self-image

7. Roles List achieved status for girls, boys1.

2. List three groups to which you belong
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Capsule Description of ExemplarTopics

8. Compare a deviant college student with
one of twenty years ago

Deviance 1.

List deviant behavior by a parent but
not by a usual person

2.

Study an intelligence test for blacks
and whites

1.Race9.

2. Test stereotypes

Give your class, then compare it to
reality

10. Class 1.

Determine if the legal grounds for di-
vorce are sensible

11. Family 1.

Tell of your frustration12. Bureaucracy 1.

2. Describe an informal structure at your
school

Project population13. Population 1.

2. Plot map of your area

14. Social change List vested interest groups from low
to high resistance to change

1.

2. List inventions which have failed and
tell why they have

3. List the five biggest inventions and
tell why they succeeded

15. Mass society Do a case study on the selling of a
product

1.

Book Number 9* Mahan, Sister Mary Brian and Sister Helen Rose Fuchs.
Introductory Sociology (instructor's manual to accom-
pany Introductory Sociology by Sister Frances Jerome
Woods),New York* Harper and Row, Publishers, 1966.

Capsule Description of ExemplarTopics

1. Sociology 1. Have a panel discussion on the contri-
butions of sociology to other fields
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Capsule Description of ExemplarTopics

2. Invite a social worker to speak

Look up journals3.

1. Demonstrate how your personality traits
have been influenced by sex, age, physi-
cal size, mother, father, sibling posi-
tion, etc.

2. The socialization

process

2. Tell how your personality has changed
in the last five years and what changes
you expect to occur in the next five
years

Choose a unique personality that you
know and speculate on life experiences
that may have made him or her that way

3.

4. Ask five primary school teachers what
effect they think competition has on
pupils in grade school

5. Criticize the thesis of Karen Horney's
book, The Neurotic Personality of Our
Time

Cultural foundations Compare mate selection in three diffe-
rent cultures

3. 1.

2. Have members of the class with different
cultural backgrounds tell how customs
and values differ

Find two articles in a newspaper describ-
ing cultural patterns different from
those in America

3.

4. Observe- secondary "groups" and classify
them according to size, duration, goals,
norms, and group climate

Nature of social

groups
1.

Look up and evaluate Bogardus' Social
Distance

Social interaction 1.5.

2. Give examples of all social processes as
they operate in your life

Give examples of the functions of com-
petition in American society

3.
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4. Discuss the apparent apathy or fear
of involvement on the part of American
people in assisting a neighborhood

5. Make a sociometric study of groups
accessible to you

6. Communication Give illustrations of nonverbal com-
munication and tell under what circum-
stances it is effective

1.

2. From experience, give an example of a
distortion of a message in a communi-
cation process so that the receiver
did not get the intended meaning

Have members of the class act out the

play A Word in Your Ear by Walter
Goldschmidt and Lister Sinclair

3.

Norms and values Give one way of behaving or believing
which is valued in American society;
give another way of behaving or be-
lieving in this society that is in con-
flict with the first

7. 1.

2. Describe a conflict between basic values
which affect the college student

Give four areas or activities which
are more regulated in social life to-
day than they were fifty years ago

3.

4. Discuss the article "The New Mood;
Obsession with the Absurd" in the Na-
tional Observer. February 15, 1965,
p. 22, and its relationship to Emile
Durkheim's explanation of anomie and
normlessness

an

8. Roles and statuses Describe expected behavior for females
and males in our society

1.

2. Give illustrations of discrepant roles

Discuss how roles vary from infancy
throughout life

3.
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4. Describe how role-playing in group
therapy sessions helps to reduce con-
flict

List how many collectivities you be-
long to and tell how they affect your
values, attitudes, and behavior

9. Collectivities 1.

2. Keep a record for one week of how many
hours you spend in contact with the mass
media

Conduct a panel discussion on opinion
polling

3.

4. List factors which predispose phenomena
of crowd behavior

5. List factors which contribute to a lynch
mob

Construct a population pyramid of the
United States

10, Populations 1.

11, Social class List illustrations of patterns of beha-
vior characteristic of upper, middle,
and lower classes in America

1.

Conduct a panel discussion on the dif-
ficulties involved in acculturation of
the American Indian

12, Race and ethnicity 1.

2. Illustrate processes of acculturation
and assimilation as they operate in
your home town

Define."rural urbanization" and compare
it with urbanization

1.13. Community

Discussi "Urban life is better than
rural life"

2.

Evaluate Burgess' Concentric Theory3.

4. Choose a major social institution and
show the differences in structure and
function of this institution in a rural
and an urban area
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List major differences in rural and
urban people and ways of life

5.

14. Basic social institu-
tions

1. Compare family structure and problems
in Thomas and Znaniecki's The Polish
Peasant in Europe and America

Study the divorce practices of two or
three simple societies and compare them
with those in the United States

2.

Summarize some of the more recent sta-
tistics on religious denominations in
the United States

3.

15. Economic institutions 1.
and formal organizations

Explain the reasons for bureaucracy be-
coming a dominant form of social organi-
zation

2. Discuss* Economic institution is the
central focus of modern social organi-
zation

Book Number 10s Richard F. Larson, and Benjamin
New Yorks Ox-

Leslie, Gerald R
L. Gorman, Order and Change (text),
ford University Press, 1973.

• f

Capsule Description of ExemplarTopics

1. Sociology Conduct a panel discussion on soci-
ological models over the next decade

1.

2, Sociological research Conduct a panel discussion on control
as a goal of sociological inquiry

1.

2. Get the last issue of American Socio-
logical Review or any sociological
journal, choose a research article,
read it, and see if you can detect each
of the steps in the sociological method

Communication and social 1.
interaction

3. Observe two individuals engaged in a deep
conversation and describe the role of
nonverbal communication, indicating
what nonverbal cues seem more important
than the words actually used
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4. Social processes Construct a continuum to show types
of competition

1.

2. Have a class debate on the proposi-
tion that war serves socially useful
functions

5. List your ten most favorite thingsValues, norms, and
institutions

1.

6. Social systems and
society

1. Observe a variety of two-person inter-
actions; classify them as based upon
role reciprocity or role complementari-
ty

2. Examine a series of advertisements which
make claims about the beliefs, wants,
and behaviors of the advertiser and de-
cide which ones are realistic descrip-
tions of corporate actions

7. Groups Conduct an informal, open-end socio-
metric project by asking each of your
five best friends to name his five best

friends, going to these people and ask-
ing them the same, and so on until you
tire of the process

1.

2. Analyze the results of the above by an-
swerings (l) how many choices are re-
ciprocated? (2) is there any tightly
knit group?

Determine how open your own friendship
network is

3.

8. Without breaking the law or harming any-
one, try behaving improperly in a casual
encounter and observe the reactions of
the others present

Near-groups and col-
lective behavior

1.

Observe a voluntary association in
operation, dividing the members' beha-
vior into actions related to achieve-
ment of the organization's stated goals
and into those devoted to primary inter-
action goals

2.
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Observe a crowd; comment on the fact
that a crowd is more than a sume of
its parts

3.

9. Bureaucracy 1. Present yourself to an infant compo-
nent of a bureaucracy with an unusual
problem or demand for processing. Note
specific evidences of trained incapaci-
ty, the distortion or suppression of
communication, insulation of the tech-
nical core, symbolic bureaucracy, ten-
sions between flexible problems, solv-
ing and routinization and other charac-
teristics of bureaucracy

Examine the yellow pages of your city's
telephone book and look for clues con-
cerning the size and character of the
city's hinterland and what sort of dom-
inance is in effect

10. Cities 1.

2. Draw a detailed map of a five- or ten-
block area in a city, showing residences,
parks, places of business, roads, etc,;
decide to which planning philosophy this
area comes closest to conforming

Look at the yellow pages in the tele-
phone book to see if organizations un-
der the same heading tend to have simi-
lar addresses; decide what factors ac-
count for this

3.

Social stratification Talk to some of your friends "who run
things" in their county to see how many
subscribe, basically, to an integrated
or a pluralist position

11. 1.

2. Draw a fake path-analysis diagram for
mobility in Northwest Pacific Indian
society, guessing at proportionate cau-
sal values, and try to include the basic
causes, as well as to estimate their
relative strength
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Kaplan, Paul and Clovis Shepherd, Dolnp; Sociology
(text), New York: Alfred Publishing Company, Inc

Book Number 11:
• »

1973.

Capsule Description of ExemplarTopics

1, Social construction
of reality

In the chimp games, they have learned
to talk; decide what rights you will
give to them

1.

2. Stereotype Make groups and study the attitudes
of each

1.

Be deviant3. Deviance 1.

2. Do an unobtrusive measure in a super-
market

4, Discrepant reality Compare articles on morals1.

5. Culture 1. Rank concepts

2. Do a sociogram

6. Urban 1. Study your town for concentric circles

2. Look at toys for children and determine
which are for boys and which for girls

3. Do a table and analyze information on
utopias

. 7. Institutions Set up a commune in class1.

2. Perform a sociodrama on authority

3. Attend a church

4. Map out a bank, trying to facilitate
interrelations

8. Stratification 1. Play a game in which countries are in
power conflicts

2. Rank cars for prestige

Observe service by employees by as-
cribed status positions

Decide on a trip (in a group)

3.

9. Power and decision

making
1.
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Decide who in a group would stay in
the "bomb shelter if there were limited

space

2.

Plan some changes

Devise a scale of changes (examples,
death of spouse, deviance)

10. Social change 1.

2.

Do interviews of three generations3.

Federico, Ronald C. Sociology (instructor's manual).
Reading, Massachusetts: Addison Wesley Publishing
Company, 1975.

Book Number 12:

Capsule Description of Exemplar

Violate small expectations (be ig-
norant, interrupt, etc.)

Topics

1. Sociology 1.

Coordinate behavior of others2.

Do a brief interviewScience and methods
of sociology

1.2.

Make a detailed study of your beha-
vior for one day

2.

List ten norms1.3. Culture, society, and
the individual

Discuss some activity without value
judgments

2.

Write a brochure of your area3.

4. Remember some slips of the tongue1.Personality and
socialization

2. Tell someone they look sick; keep it
up and see if they begin to feel ill

Be a newcomer with no role5. Position and roles 1.

2. List roles which you have

Write about yourself in terms of roles3.

6. List things that you want to do which
are defined as "bad"

Deviance 1.
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Be deviant and see if others say
that you are

2.

Block someone's goals and see if
he or she becomes deviant

3.

Deviance as a social
problem

1. Read a newspaper to see if it gives
an accurate picture of kinds of crime

7.

Try to explain "being crazy"2.

8. Go to church and describe the mani-
fest and latent functions

Institutions 1.

2. Act one way in institutions where such
behavior is appropriate and another
way in an institution where such beha-
vior is inappropriate; describe react-
ions

Read old texts to see if they socialize3.

4. Role play conflicting roles

Yfatch old television shows to observe
evidence of the changing family

1.9, Family

2. Select a couple and tell why they de-
cided to marry

List ways in which men and women are so-
cially approved for marriage

3.

Have each student list ways to use a
tire, then have whole class list ways.
Compare results to see if the group is
more than the sum of its parts

10, Human groups 1.

2. List serious illnesses individually and
in a group to see if the group changes
your attitude

Observe a group to see how the conversa-
tion goes

3.

11, Organization 1. Present a problem to the university to
see bureaucracy

2. Write a description of a voluntary
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organization

Find some informal rules within a

"bureaucracy
3.

Outline your city to see if it follows
the concentric-circle theory

12, Rural and urban
communities

1.

Observe a city in change and predict
how it will be in twenty years

2.

Compare urban and rural students in
the same area

3.

Explain how many children you want1.13. Population

Explain the results of a sex ratio of
your class

2.

14. Social class Choose a television family and discuss
the pattern of living

1.

Rate your own class2.

List thirty occupations and demonstrate
how that destroys functional theory

3.

15. Social mobility Describe downward mobility in your sum-
mer job

1.

List parents, grandparents, etc. and de-
cide if you are upwardly mobile

2.

16. List ten men and describe what kind of

power they exert
1.Power

List three groups and describe what kind
of power - they exert

2.

Explain where the power of school comes
from

3.

Social process List ways of initiative besides competi-
tion

17. 1.

Increase solidarity based on principles
of exchange

2.
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18. Race Report on prices in various neigh-
"borhoods

1.

Describe the image of blacks on tele-
vision

2.

Find examples of segregation on cam-
pus

3.

Think of different fadsCollective behavior19. 1.

Decide if you are gemeinschaft or
gesellschaft

2.

Describe your participation in crowd
behavior

3.

Social movements Analyze social movements in the news20. 1.

2. Consider your participation in social
movements

Role play social movement3.

21. Society in change Describe the consequences of a new
invention

1.

2. Describe culture lag

Book Number 13: Dean, Dwight G, and Donald M, Valdes. Experiments in
Sociolog/ (instructor's manual). 2nd ed,, 19&3* ^ew
York: Appleton-Century-Crofts, 196?.

Capsule Description of ExemplarTopics

1. Reproduce the study of a film ("Gentle-
men's Agreement") to see the effects
of media

1. Research

2. Culture 1, Do a questionnaire and tabulate results

1. Study the Crissman Scale of moral values3. Conventional morality

4, Conformity 1. Tabulate some data

Start a rumor and observe results5. Rumor 1.
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6. Language Tabulate the use of certain words1.

Tabulate after measuring role expecta-
tions

7. Role expectations 1.

8. Do Bogardus social distance scaleStereotype, racial 1.

1. Make a population pyramid of the
United States

9. Population pyramid

Social stratification Do North-Hatt occupational prestige
scale

10. 1.

Do the Thurston scale11. Religion 1.

12. Crime 1. Do the Porterfield study

Social isolation Do a public opinion questionnaire13. 1.

14, Forced choice Do California personality scale1.

Book Number l4s Biesanz, Mavis Hiltunen, Richard Biesanz, and Karen
Biesanz, Introduction to Sociology (study guide to
Introduction to Sociology by Mavis Hiltunen Biesanz
and John BiesanzX,2nd ed. , Englewood Cliifs, New
Jerseys Prentice-Haill, Inc 1973• I

Capsule Description of ExemplarTopics

1. Sociology 1. Ask a number of natural scientists
and sociologists whether or not they
feel that their fields can be charac-
terized as "science"

2. Nature and content
of culture

Consider some of your actions, thoughts,
and feelings during a more or less typ-
ical day and construct a table of four
columns

1.

2. Violate a norm

3. Importance of the
culture concept

4, Social organization

1. Ask a foreign student to speak

Note the development of a new organi-
zation

1.
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Visit a subsociety2.

Survey opinions on class differences5. Social stratification 1.

2. Research the class systems of foreign
countries

6. Variations in the Quali- 1.
ty and meaning of life:
conformity, deviance, and 2
autonomy

Take part in an encounter workshop

. Wear a hearing aid and observe the
reactions of others

Visit a prison3.

Visit an Indian reservationProcesses of social
and cultural change

1.7.

8. Interview people concerning change1.The great transforma-
tion: modernization

Investigate a company and find change
over a period of time

2.

9. Population and the
environment

1. Interview married couples concerning
the number of children that they have
and "things" that they have

10. Collective behavior
and social movements

Study a commune by participant observa-
tion

1.

Studying couples living together with-
out being married

11. Family, religion, and
education

1.

2. Conduct a content-analysis of a church
sermon

Construct a table of the chief differen-
ces between church and sect

3.

4. Observe a "free school"

Book Number 15* Bertrand, Alvin L. Basic Sociology (instructor's
manual). 2nd ed., New Yorks Appleton-Century-
Crofts, 1973.

Topics Capsule Description of Exemplar

1, Basic concepts 1, Analyze a specific social system, using
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the conceptual scheme of this chapter

2, Methods and techniques
of research

Outline a research study designed to
test some sociological proposition

1.

1. Analyze a news report, using concepts
of cultural relativism and ethnocen-
trism

3. The goal of socializa-
tion

The structure of groups 1,
and large formal organi-
zations

Observe and compare your family and
your peer group

Social controls the main-
tenance of social order

1. Using the definition of propaganda,
examine a current issue of a news

article as a method of social con-
trol

5.

6. Check crimes and age in your stateCrime and delinquency 1.

Using census data, determine the char-
acteristics of your area

7, Demography and popula-
tion problems

1.

Book Number 16: Ecks, James, Sociolog/'s a Biographical Approach
(instructor's manual for Sociology: a Biographical
Approach by Peter and Brigitte Berger)", New York:
Basic Books, Inc 1972.• »

Capsule Description of ExemplarTopics

Break a taboo1. Experience of society 1.

2. Observe a custom and write it up as if
you were a foreigner

2, Discipline of sociology 1. Do a survey of what people think soci-
ology is

Socialization Read Piaget, then observe children3. 1.

2. Interview the subject of recent soci-
alization (example, a new employee)

4. Institutions Observe the use of special language
in a group

1.

2. Break a linguistic rule and see results
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List the groups mentioned in a con-
versation

5. Family 1.

Go to two playgrounds of children with
different backgrounds and observe the
differences

2.

6. Community Divide an area you know into communities1.

Interview a new member of a community2.

7. Stratified community Watch old movies for information on

class
1.

2. Watch people for different mannerisms

3. Act like you belong to a different class

8, Stratified society Interview people who are socially mobile1.

2. Interview people concerning their as-
pirations and compare these with reali-
ty

Interview classmatesEducation 1.9.

2. Imagine the ideal college

10. Bureaucracy 1. Visit a bureaucratic office

2. Interview people in a bureaucratic of-
fice

11. Youth 1. Interview people over 35 and under 35
to get their response to; "America's
youth is our best and last hope."

2. Visit hangouts of the young and old.

12. Work and leisure 1. Interview professionals and nonprofes-
sionals about their work,

2. Participate in leisure activities

Interview leaders of a group concern-
ing distribution of power

13. Power 1.

2. Determine where the power in your area
is
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14. Deviance Be deviant1.

Attend a deviant group meeting2.

Interview people in rapid-change
situations

15. Change 1.

Announce some radical change and oh-
serve the results

2.

16, Old age, illness,
and death

Visit a rest home1.

Pretend you are sick and observe
reactions

2.

Write the inscription which you would
place upon a monument for yourself

17. Ultimate meaning 1.

2, Attend a ceremony of societal im-
portance

Book Number 17» Bell, Inge P. , ed. Involvement in Society Today
(study guide to Society Today by CRM Books). Del
Mar, California: Communications Research Machines,
Inc 1971.• #

Capsule Description of ExemplarTopics

Opinions Do a questionnaire about homosexuals1. 1.

Give two I. Q. tests, one regular and
one for blacks, and compare results

2.

Give a test to answer "Who am I?"
pare results

Socialization Com-2. 1.

Do a dependency ratioDemography 1.3.

4. Make a map of the campus1.Urban sociology

2. Play a game in which players win fake
money and power

Think of a role, all of its cues, and
how to describe it

5. Roles 1.

6. Reference groups 1. Interview to find a reference group
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Interview to find out about the gene-
ration gap

Generation gap 1.?.

8. Observe and compare formal and informal
organizations

Informal organizations 1.

Observe work culture in some occupationWork 1.9.

1. Study those who make decisions on campus10. Power

See the results if three people apply
for a job, one black, one white, et.

11. Inequality and mobili- 1,
ty

12. Politics Typology of the results of political
attitudes

1.

Social class Compare the attitudes of two different
groups

13. l.

14. Do a content analysis of newspapersRace . 1.

Family 1. Do a geneology15.

16. Education Visit a school1.

Visit different churches17. Religion 1.

18. Visit courtCriminology 1.

Watch people and their gestures (non-
verbal communication)

19. Communications 1.

Socioeconomic class20. Guess your class, then compare to re-
ality

1.

21. 1. Do interviews for information about
social change

Aged

22. Women's liberation Do a questionnaire and tabulate1.

23. War Do an analysis of textbooks in schools1.

24. Mass society Do a questionnaire to show opinions on
a non-existant policy

1.

25. Modernization 1. Interview foreigners

26. Social problems Interview different people about social
problems

1.
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Book Number 18j Bates, Alan P. Sociology Understanding; Socia-1 Be-
havior (instructor's guide for Sociology: Under-
standing Social Behavior by Alan F. Bates and Joseph
Julian). Atlanta: Houghton Mifflin Company, 1975

Capsule Description of ExemplarTopics

1, Sociology Compare articles for sociological per-
spective

1.

2. Ask lay people about sociological terms
and issues

Classify news articles as sociological
or moral

3.

Do a diary of you and a friend2. Culture 1.

2. Find values on a television serial

3. Violate a norm

4. Examine the women's liberation movement

5. Find examples of ethnocentricity

6. Determine the values expressed in a
holiday

7. List the countries which are friends or

enemies of the United States and tell
the reasons why

Socialization3. Select a character from a novel and
answer the question "Who am I?" about
him

1.

2. Make notes on the deviant or conforming
behavior of a peer group

Describe someone in a new situation3.

4. Compare values on television with those
in the real world

4, Groups Do Boles technique1.

2. Violate norms of spatial arrangement

Select two opposing groups and tell how
they are competitive or cooperative

3.
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4. Talk to members of your primary group;
determine if your relationship is a con-
tract or an emotional tie

Interview an old resident of an area to
determine how the area has changed

5. Communities 1.

2. Plan an ideal community

Apply the Burgess theory to your area3.

4. Get an agency outlook regarding communi-
ties

Write a portrait of a slum dweller5.

6. Stratification Diagram the pattern of seating at some
event

1.

2. Visit city council to see if there is
any vested interest

3. Visit and compare two areas of a city

4. Determine the social classes which are

catered to by summer camps, schools,
etc.

5. Visit and contrast two churches

Race 1. Find any want ads discriminating by
sex or race

7.

2. Count the number of blacks in televi-
sion commercials

Observe the seating pattern in a public
place

3.

4. List the qualities which each sex is
''known" to have

8, Occupations 1. Talk to a prominent person and deter-
mine why he chose his occupation

2. Determine if the occupations of minority
people as shown on television is realis-
tic
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Tell what you would do if you did not
work

3.

Determine if a volume organization is
instrumental or expressive

1.9. Complex organizations

2. Do a flow chart for organization

Do a report on a prison as an organi-
zation

3.

4. Do an alienation measure of different

organizations (by established inter-
views)

List the organizations behind some
activity

5.

Observe a crowd at a sports event10, Collective behavior 1.

2. Study a fadical group

Study some fads and fashions3.

4. Compare three organizations as collect-
ive behavior groups

5. Interview the police about groups

6. See a revival, protest, etc.

11. Deviance Study a famous deviant and decide why
he was deviant

1.

2. Debate an issue such as marijuana, homo-
sexuality, etc.

Visit an agency dealing with deviants3.

12. Family 1. Visit an agency about families

2. Do a geneology

Debate the issue as to whether or not

parents or peers influence attitudes
about sex

3.

4. Play act a family in a minority or a
subculture
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Make a list of alternatives to con-

ventional marriage
5.

6. Study the retirement of people

Clip and analyze "Dear Abby" material7.

13. Education 1. Determine what different people in
agencies see in education

2. Ask other students about education

Study organizations on campus3.

14. Religion Go to the bookstore and see how much
material is available on religion

1.

2. Observe kinds of churches in certain
neighborhoods

3. Ask people about their religion

4. Ask a religious friend to tell how re-
ligion has helped him or her

5. Rank certain people by popularity, then
by religion

Science15. Determine how many journal articles
speak of their funding sources

1.

2. Find the scientific steps in a journal
article

See the status of the scientist on the

occupational rating scale
3.

4. Determine the frequency of science in
women's magazines

16. Societies Solve a societal problem1.

2. Invent something and determine its ef-
feet on society

3. Determine if Ph. D, inventors are common

4. Compare editorials to see how many are
based on reason
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Book Number 19* Baldridge, J. Victor, Actions an Experiential
Approach to Sociology (student manual). New York:
John Wiley and Sons, Inc 1975.• I

Capsule Description of ExemplarTopics

1, Changing society Head Future Shock1.

2. Visit a factory in change to see the
attitudes of the workers

3. Interview people of different ages
about sex, mores, etc.

4. Compare cars for the last ten years

Conduct a scavenger hunt for items of
old fads

5.

2. Society as science Do field observations1.

3. Culture 1. Visit two different culture groups

2. Ask grandparents about their courtship

Interview someone from a subculture3.

4. Socialization and the

family
Watch Saturday morning cartoons to
see what they teach

1.

2. Visit a school to see what they teach

Interview persons of different ages
to get their opinions about women's
liberation

3.

4. Examine magazines to find values

Interview the head of a day care center5.

6. Interview women on the role of the wife

Interview men about women's liberation7.

5. Stratification Go to a place attended by different
classes and observe

1.

Go to a census bureau and gather in-
formation on different areas of town

2.
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Capsule Description of ExemplarTopics

Visit court to determine who has a

lawyer and who does not
3.

4. Ask different people about power-
holders in their communities

6, Social mobility Interview a personnel manager1.

2. Interview a social worker, psychia-
trist, etc, to see common problems of
blacks, women, etc,

3. Interview a high school counselor about
the track system used

7. Poverty 1. Interview an 0E0 official

2. Interview people from all classes, ask-
ing about health care, etc.

3. Interview the director of a social ser-
vices office

4. Interview business people about guaran-
teed income

5. Make a budget for your family to live
on $150,00 per month

8. Politics Interview the mayor1.

2. Observe a lobby group

3. Observe a decision group

4. Interview the local heads of political
parties. __

Diagram the basic structure of power in
your community

5.

Social movements
and revolution

Interview leaders of left wing groups9. 1.

2. Study a movement that is now dead to de-
termine reasons for its success or fail-
ure

Study a current movement and determine
why it is succeeding

3.
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Capsule Description of ExemplarTopics

Identify types of schools in your area1.10. Education and mo-

bility '
2. Visit schools

Conduct a panel discussion on as-
sembly line workers

Technology and eco-
nomic system

1.11.

2. Interview a public relations man

Find evidence of cultural lag3.

4. Visit a large plant or business

Observe and visit a low-income hous-

ing project
12, Population and urbani-

zation
1.

2. Visit a city and map it out

13. Social reform 1. Attend a school board meeting

2. Visit schools

Interview a school counselor3.

4. Determine the recruitment policy at
your school concerning the hiring cf
minority group people



APPENDIX C: TOPICS WITH EXEMPLARS

Book(s)Topic

1, 2, 4, 6, 7, 9, 10, 12, 13, 14, 15, 16, 18, 19

1. 2, 4, 5, 7, 8, 9, 11, 13, 14, 18, 19

1, 4, 5, 6, 10, 11, 13, 14, 16, 18, 19

1, 3, 4, 5, 8, 10, 12, 16, 17, 18

1, 3, 4, 6, 7, 8, 11, 12, 16

1. 2, 3, 5, 7, 8, 9, 12, 13

1, 4, 6, 8, 11, 12, 16, 18

2, 5, 8, 9, 12, 13, 17, 18

1, 3, 4, 5, 7, 12, 14

1, 4, 6, 9, 10, 12, 18

1, 2, 4, 5, 10, 11, 17

1, 2, 4, 5, 10, 12, 18

1, 4, 5, 10, 13, 17, 18

2, 4, 5, 9, 16, 17, 18

1, 4, 5, 16, 17, 18

1, 4, 10, 17, 19

1, 4, 5, 9, 17

2, 9, 11, 12, 16

2, 8, 9, 12, 17

2, 11, 12, 16, 17

1, 4, 10, 17

2, 12, 13, 18

3, 9, 16, 18

Sociology

Culture

Stratification

Family

Social change

Population

Deviance

Race

Organization

Groups

Urban

Collective behavior

Religion

Socialization

Education

Politics

Mass communications

Institutions

Class

Power

Economics

Role

Communities
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Books(s)Topic

2, 12, 19Social mobility

Social processes 2, 10, 12

4, 15, 1?

8, 10, 16

Demography

Bureaucracy

Crime 13, 15, 17

1, 4

1, 4

Personal organization

Intergroup relations

Science 2, 18

5, 8Primary groups

5, 8Associations

7, 14Family, education, and religion

7, 8Personality

7, 8Mass society

8, 9Social interaction

Technological development 3

Power and authority 3

Decisions 3

Creativity and innovation 3

Law 5

Technology and civilization 5

6Sociological concepts

6Individual and societal needs

6Role of sociologist

Politics and economics 7

Group norms 8
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Book(s)Topic

Norms and values 9

Role and status 9

Collectivities 9

Formal organisation and economics 9

Communications and social interaction 10

Values, norms, institutions 10

Social systems and society 10

11Discrepant reality

12Personality and socialization

12Rural and urban

Social movements 12

Conventional morality 13

Conformity 13

Rumor 13

Language 13

Social reform 19

Population and urban 19

19Technology and economics

19Education and mobility

19Social movements and revolution

19Poverty

Socialization and family 19

18Societies

18Complex organizations

18Occupations
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Book(s)Topic

Social isolation 13

Forced choice 13

14Deviance and quality of life

14Modernization

14Population and environment

Groups and organization 15

Social control 15

16Experience of society

16Youth

16Work and leisure

16Old age, death

16Ultimate meaning

1?Opinion

Women's liberation 17

Role 17

17Reference group

Generation gap 17

Informal organizations 17

17Work

Inequality 17

17Aged
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