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Dr. Maria Yellow Horse Brave Heart defines histatitrauma as the “collective
emotional and psychological injury both over thHe 8pan and across generations, resulting from
a cataclysmic history of genocide” (OttenbacheP®pulations with a legacy of genocide can
transfer the psychological trauma from one genamnab the next, creating a cycle of effects
such as alcoholism, domestic violence, and instalm the home. Native Americans and the
Jewish populations carry with them histories of@mde and have the potential to transmit
unresolved trauma from generation to generation.

This thesis discusses historical trauma as iisbéed in selected Native American and
Jewish texts. Each chapter discusses a differagé sif transmission, and the literatures from
Native American and Jewish authors are comparstidw similarities and differences. Elie
Wiesel's memoilNight (1958) and D’Arcy McNickle’sMnd from an Enemy Sky (1978) are
used in Chapter One to examine the effects ofrtherta on the first generation. The two young
boys, Eliezer iNight and Antoine inMnd from an Enemy Sky, are compared as witnesses to the
trauma. Through a sequence of stressors they exgera loss of culture, and are the generation
at the root of the cycle of the transmission ofdrisal trauma. In Chapter Two, Sherman
Alexie’s The Absolutely True Diary of a Part-Time Indian (2007) and Bernard Malamudl$e

Assistant (1957) are discussed in regards to the effedtsstdrical trauma on subsequent



generations. Junior ifhe Absolutely True Diary of a Part-Time Indian, and Morris and his
daughter Helen froriithe Assistant are compared to argue the transmission of theteftd
historical trauma through observation, subconscalsorption, and sociocultural factors. Junior
observes damaging behaviors like alcoholism irfdtiger; while Morris transmits his depression
and low self-esteem to Helen who begins to exlif@tsame behavior. The final chapter
introduces N. Scott MomadayThe Way to Rainy Mountain (1969) and uses texts from previous
chapters to discuss possible paths towards hefatinghistorical trauma and create a positive
collective memory. The importance of comparingabknization of North America and the
Jewish Holocaust is to bring attention to the twsidries, and keep them relevant in today’s
society in order to preserve the memory of those ditd not survive, and to fight the denial of

the trauma that lingers in the perpetrator’s sgciet
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INTRODUCTION:

HISTORICAL TRAUMA FROM A LEGACY OF GENOCIDE
The strongest parallel [to Indian suffering] in my mind has always
been the Jewish people and the Holocaust. . . .[ T] he fact is that
you cannot separate our identity from our pain.

(Sherman Alexie, Nygren 157)

Dr. Maria Yellow Horse Brave Heart defines histatitauma as the “collective
emotional and psychological injury both over tHe 8pan and across generations, resulting from
a cataclysmic history of genocide” (OttenbacheP@pulations with a legacy of genocide can
transfer the psychological trauma from one genandb the next, creating a cycle of effects
such as alcoholism, domestic violence, and instglil the home. The traumatic events that
were witnessed by the first generation to the geleoare often not discussed with the
subsequent generations and much of the guilt aeéligrinternalized, which can lead to
misunderstanding and unresolved grief and an utityeabllective memory. Brave Heart
primarily discusses historical trauma in regardghoNative American population, but she also
discusses the link historical trauma has with Jewislocaust survivors and the subsequent
generations. Both populations experience “survivaigd complex, disenfranchised grief and
transposition,” which break down into different peglogical causes and effects (Ottenbacher
7).

According to the United States Holocaust Memorialseum, in Europe in 1933 the
Jewish population was over nine million, and by3 8#the end of World War Il the Germans
had “killed nearly two out of every three Europdamws.” The Nazi Regime predominantly
targeted the Jewish citizens, but also targeteer gtbpulations such as gypsies, Poles, Russians

and the disabled—200,000 Gypsies, 200,000 merdaihysically disabled patients, and

between two and three million Soviet prisoners veystematically exterminated because they



were considered alien and inferior. The killinggevearried out through extensively planned
methods in order to exterminate as many of thestathpopulations as possible. Gas chambers
were specifically designed for killing large numberf people in concentration and forced labor
camps that were built to house the targeted pdpukas prisoners. Many prisoners were
executed, starved to death, died of maltreatmeahdhe “death marches” that were
implemented to prevent the liberation of a largembar of prisoners.

After the liberation of the concentration and fatdéabor camps by the Allied forces in
1945 most survivors were left without families @nies to return to and a large number of
survivors went to displaced persons camps that sedrap by the Allies. As the displaced
persons camps closed, the survivors immigratedterica, Israel, and other European nations,
which devastated the number of Jewish communiti€surope and traumatized the Jewish
culture as a result of many Jews immigrating awasnftheir roots and each other.

Many historians and critics have made direct adlit@ct comparisons between the
Jewish Holocaust and the colonization of the Anaeyioy European settlers. Theda Perdue and
Michael Green, in their bodKorth American Indians: A Very Short Introduction, state that at
the time of European invasion in the fifteenth andeenth centuries, there was a diverse
population of natives in America that had “had #enhia to figure out how to live and prosper”
on the land, and had “long and dynamic historieg;taand diverse array of cultures, and a
satisfying way of life” (Perdue and Green 16). Ehetere an estimated four hundred different
languages spoken in America by the different Naginaups at the beginning of the sixteenth
century, but only “about half remain alive and yesix are spoken by enough children to suggest
they will survive” (15). The exact number of Natvéving in America at the time of European

contact is difficult to define, but the estimataage from five to eight million (16). In 1890 the



United States census revealed a shocking collapbe dNative American population with a
count of only 250,000 (16). Before contact with &gan settlers and explorers the Natives had
no exposure to foreign diseases from outsiders asamall pox, influenza, whooping cough
and a multitude of plague. This lack of immunitythe foreign diseases was devastating to their
population. The multitude of deaths by disease als® devastating to their culture because
“valuable knowledge died with the elders, necesskilis died with the young adults, mothers
and fathers left their children orphans, and winenchildren died, so did the future” (16). Along
with battles over land, food and trade the changéise Native’s environment was so
overwhelming that there was no time to adjust eidowp immunity or knowledge of the
newcomers to evolve fast enough to adapt beforedhtfered great losses.

Aside from disease the Native populations werectdf by warfare, against European
settlers and amongst themselves as land and faari@escarce. The battles against the
government policies that often appeared to berpptace to benefit, but in the end betrayed
them, were disheartening for the Native Americ@res who hoped to find a common ground
with the European settlers. The Peace Policy, wiigs implemented during the term of
President Grant and was in place from 1869-1876,m@ant to keep peace between the
government and the Indians on the reservationsgliemaccording to Perdue and Green, it was
only peaceful for tribes “that followed orders, @med within the boundaries of their
reservations and enthusiastically embraced thenegiof culture change that the
missionaries/agents proclaimed” (Perdue and Gr8gnrpnically under the Peace Policy the
conflicts between Sitting Bull and General Custeswred, and shortly after its abolition the
massacre of Wounded Knee occurred. The massatvewhided Knee decimated the Native

American population of the plains, and is one efithost discussed incidences in the traumatic



history of the Native Americans. The failure of manf the policies can be attributed to the lack
of experience the agents and missionaries hadthgtiNatives and their culture. They had no
interest in learning the cultures or historiesh&f Natives and were “petty, insulting, impatient
and unreasonable in their relations with their ghat (Perdue and Green 78).

As the buffalo and other sources of food becamecscatarvation drove many Natives to
the reservations that had been established byabvergment. Starvation did not cease when they
settled on the reservations, since they dependédeogovernment to ration food, but the
reservation officials were not dependable: “congj@sal appropriations were inconsistent,
dishonest agents stole and sold the food, and soesbdfficials withheld available rations to
control Indians” (Perdue and Green 79). The reg@ms were meant to control the Native
population and to segregate them to specified aneagler to control their effect on the
expansion of the European movement; this is conppata the motivation behind the
concentration camps, and ghettos implemented bi#ze Regime during the Jewish Holocaust
which were built to separate the inferior ethnigugrs from the rest of the population in order to
further to Nazi movement. In both situations thendwating group meant to cleanse the area of
the “inferior” ethnic culture and population, altigh in the case of the Jewish Holocaust some
methods were used to exterminate mass numbersveftBat were not used by the European
settlers on the reservations, such as gas chaniiterslire times when the reservations had just
been put into place in the nineteenth century hed\atives to turn to their traditions, and the
Ghost Dance that had been dreamt by a holy mantstwepigh the Sioux reservations, igniting
fear in their non-Native neighbors. The militarysaaalled in, and during a search of a Sioux
camp at Wounded Knee Creek a shot was fired antblad outbreak of cannon and gunfire. At

least 300 Indians, many of them were unarmed memem and children, were massacred and,



ended the “brief but spectacular history of theseamounted, buffalo hunting Indians of the
plains” (79). The attempted extermination of thaiqd Indians culture is just one example of a
piece of the Native American culture that was wipatiby an act of genocide and cultural
cleansing.

Aaron Denham stated in his article “Rethinking Hrgtal Trauma: Narratives of
Resilience,” that the historical trauma that plagseme members of the Native American
population today is attributed to “treaties andgovnent policy resulting in forced removal
from homelands, mandated residential schools amedocadoption programs, racism, warfare,
murder, smallpox (bioterrorism), and loss of triatial life-ways, subsistence patterns and
culture” (Denham 397). The link to their ancestamns culture was uprooted when their land was
taken, the tribes were violently split up and sggted, and their beliefs were denied and
regarded as those of savages. This disconnectiantfieir ancestors and culture is then passed
down to the next generations, because the griehagdr was never resolved; because they were
forced to assimilate into the dominating culturesorvive on a reservation the subsequent
generations grew up in the society and culturedkated their own root culture. This conflict
between cultures can confuse the younger genesati®ifar as where their loyalties should lie
and what path they should take in order to remaoartiof their Native nation, but also be a
successful member of society. Centuries of genaalidets the Jewish population, comparable
to the centuries of genocide that affects the Mafinericans, but this thesis will focus on the
mid-twentieth century when approximately six-millidews were killed by the Nazi regime.

The Jewish population struggles with historicalitna in relation to the Holocaust—the
attempted extermination of their race through syste killing: forced labor, gas chambers,

torture, starvation, execution and other shockimgihyymane methods of killing. Many other



countries were unaware of the actual events oetutheir heads in order to avoid further
conflict, which led to feelings of abandonment aodtributed to the internalized rage that is one
of the symptoms exhibited by survivors and theildcan. In Elie Wiesel's memoir of his
experiences during the Holocausight, Eliezer questions the world’s silence repeatetijas |
alive? Was | awake? How was it possible that memmen and children were being burned and
that the world kept silent?” (Wiesel 32). After tA#ies liberated the concentration camps the
survivors of the Holocaust were forced to immigratether countries that had remained silent
during the time of the genocide, or assimilate batk their own society that had been
influenced by the Nazi Regime. This parallels tbeflict felt by the Native Americans when
trying to come to terms with living in the Europeiafiluenced culture of America.

This thesis discusses how historical trauma pdagart in Native American and Jewish
fiction and non-fiction. The first chapter compate® texts with narratives with characters from
the first generation: those who directly experiehttee trauma by living it. Elie WieselNight
(1958), his memoir from his time in multiple cont@tion camps, will be compared to D’Arcy
McNickle’s Wind from an Enemy Sky (1978) with a focus on the main characters in éaxth
Eliezer inNight and Antoine inMind from an Enemy Sky. Eliezer experienced many facets of the
tortures of the Holocaust—the death of his fanti death march, forced labor in Auschwitz
and the liberation by the Allied forces. He is an&ss to the deterioration of his culture,
experiences displacement, and exhibits the roatseohistorical trauma response.

Antoine is the youngest generation of the Little geople and is a part of the Boarding
School and Reservation era after the massacre ahdféd Knee. This era follows centuries of
death of the Native population due to Europeanadise@nd warfare. At the start of the novel he

has just been welcomed back into his tribe aftewaie taken from them to be “educated” in a



boarding school. His mother’s passing is what bhbingm back to the camp, and he is being
raised by his grandfather and leader of the tribk. Bull is the strongest holdout against the
white government men who are converting the sudogtribes into farming communities—
one of the converted being Bull's brother Henry.Jimtoine is a withess to the destruction of
the land around his tribe, the breaking point sfdulture when their sacred bundle is destroyed,
and to the death of his family and culture. A migyoof Wind from an Enemy Sky is narrated in
the third-person omniscient, which makes Antoimaaae internal character than Eliezer and
more of an observer to the trauma rather than rataer The story is not narrated by Antoine,
and his perspective to broken up into parts througthe novel. Eliezer tells the story directly to
the reader and describes the things he witnesdes sees them in a more fluid format. Antoine
represents the generation that witnesses the Ingesdhool era, as well as the generation that
will experience the coming warfare and diseasewhiaturther change their culture. The
analysis of the effects of historical trauma—psyobizal, physiological, and sociocultural—
through generations will begin witkight andWind from an Enemy Sky through comparing the
two characters that play the part of withessessamdvors.

Chapter Two moves into the subsequent generatitarstide trauma. Junior, a part of the
third generation, is the main character of SherAamrie’'s semi-autobiographical novéhe
Absolutely True Diary of a Part-Time Indian (2007), and Helen from Bernard Malamud’s novel
The Assistant (1957) will be compared to show the effects ofdrisal trauma on the subsequent
generations after the original traumatic eventgilllalso consider Morris iThe Assistant as an
immigrant struggling with the psychological symp®of trauma. The difference between the

forced assimilation of the Native American popuatinto the society that colonized them, and



the assimilation of Morris’ family into American ciety from Europe will be discussed as well
in regards to increasing the traumatized mentality.

The final chapter will introduce possible path&aling as shown through N. Scott
Momaday’'sThe Way to Rainy Mountain and Elie Wiesel's Nobel Peace Prize acceptance
speech. Elie Wiesel has become one of the mostetsgpintellectuals and humanitarians of our
lifetime. He tells the story of his experiencesidgithe Holocaust in order to fight against
apathy and to keep history from repeating itselbrBelling has become his foundation to link
him to his fellow survivors and subsequent genenatiof the Jewish population affected.
Healing the collective memory helps the populaasra community move forward. This chapter
will also show how for Native Americans, findinggtive roots in the native culture can help
the population grow from a positive memory insteddne rooted in trauma. Momaday traveled
back to the home of his grandmother in search @twhks him to his culture. He finds this link
in the form of storytelling, which is what shapés journey inThe Way to Rainy Mountain. He
retells the stories that were passed down to himidyather who has heard them from his own
relatives, and thus continuing the oral narratreelition that is the foundation for remembering
and preserving the Native American culture.

The conclusion of this thesis addresses questegeding what readers can learn from
comparing the two histories of trauma as shownutpnatheir literatures. The different aspects of
historical trauma are considered as a whole asilonwugh the texts and their characters, and
suggestions for further research are discussedcdimparison between the Jewish Holocaust
and the colonization of the Native Americans carcdigsidered controversial for multiple
reasons, one of which is because comparing onesigae other could be seen as implying that

one is more important than the other. Anotheras gairing the two histories of genocide could



be interpreted as suggesting they are equals gestigg that histories of genocide are all the
same. | argue that this is an important compariasrijlancy Peterson states in her essay on
references to the Holocaust and genocide in SheAtexie’s work, drawing parallels between
the Jewish Holocaust and the colonization of Nafiugericans is a way for Native Americans to
“articulate and call attention to their own traurodtistories” (Peterson 63). By drawing
attention to the traumatic histories of the Jevaeistd Native American populations the authors of
the fiction and non-fiction have the ability to ate a sense of validation, and a strong collective

memory through their stories.



CHAPTER ONE
FIRST GENERATION: WITNESSES TO THE SOURCE OF THEABMA

In Elie Wiesel'sNight and D’Arcy McNickle’sWind from an Enemy Sky, two characters
play the roles of witnesses to the source of whihte a legacy of genocide linked to their
people. The events that Antoine and Eliezer faeeaes that were detrimental to their culture,
place in the world, and psyche individually andedtively. For Eliezer and the Jewish
population the trauma occurred in a relatively sharount of time. Eliezer’'s story begins in
1941 when he is a young boy learning about religion ends in 1945 where he is recovering
from starvation, abuse, and has lost his familth&ohorrors of the concentration camps. The
losses he experienced were so abrupt that he hlash@do mourn and would have been severely
punished, if not killed, if he had shown emotionnggakness. The legacy of genocide that affects
the Native American population began at the timthefEuropean invasion—as early as 1492—
and spanned five centuries. This chapter focusekeoperiod of time when the frontier was
closing, the reservation system was put in place,the Dawes Act of 1887 divided reservation
land into farming plots. Two characters, Eliezed &mtoine, will be compared as witnesses to
traumatic events that affected their immediate kaeand community and to the stages in history
that marked the beginning of what would be a lege#ayenocide and the source of their
populations’ historical trauma.

Night, the memaoir published in 1958 by Elie Wiesel, dddaust survivor, follows the
journey of Eliezer, a fifteen year old boy, who tvesgthe memoir on track to be a spiritual leader
in his community. He and his family begin to heanors about Jews being murdered by the
German troops, but ultimately deny them in disbet{&V]ipe out a population dispersed

throughout so many nations?. . . In the middléhefttventieth century!” Eliezer wonders



(Wiesel 8). Eliezer and his family are moved intphetto and then taken to a concentration
camp in 1944 where he and his father were chogdalfor, and his mother and sisters were
never heard from again. Eliezer and his father mana stay together through transfers to
different camps and death marches. In the end &lgefather passes from starvation and
physical abuse, and his last words were calls liezEr. Shortly after the death of his father,
Eliezer was admitted to the camp’s infirmary witfoat injury and managed to escape the
purging of the camp when the camp is about tolimrdited. After the camp is liberated, Eliezer
finds himself unrecognizable physically and psyolatally as a result of the trauma he has
endured.

Wind from an Enemy Sky, published in 1978 by D’Arcy McNickle, follows thees of a
fictionalized Native American tribe, the Little Efeople, in the Northwest United States as they
battle against the oncoming colonization of thaird, and the assimilation of their people into a
farming community. The exact year depicted in theehis never stated, but it estimated to be in
the first half of the twentieth century. Antoinetiee grandson of the leader of the Little Elk
people, Bull, and has just been sent home fromaading school due to the death of his mother.
The text opens with the discovery of a dam builthmy colonizers; this is a devastating blow to
the Little ElIk people, who viewed the location bétdam as sacred and the stopping of the water
as unnatural. This discovery leads to the murderadm official by a member of the Little Elk
people which along with other events builds up tmafrontation with the government officials
and the builder of the dam. Antoine witnessesdhaglual buildup to the final confrontation
which escalates when the Little EIk people discdhkat their sacred medicine bundle has been

destroyed. The novel ends in a shoot-out with gtttk of Bull, Rafferty the government
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official, and the builder of the dam. Antoine swes and represents the survival, but struggle, of
the future generations.

The first experiences leading up to the approacbuants that will affect the entire
population are, according to the research of Driid/fdellow Horse Brave Heart, considered
part of the “First Contact” phase of Historical inaa (Ottenbacher 4). This idea of “First
Contact” in regards to the Native American respdodastorical trauma is in the introduction of
the source of trauma, colonization. Brave Heartdless the process of colonization thus:
“introduction of alcohol and disease, main traumatients (Sitting Bull, Wounded Knee
Massacre), boarding schools, relocation and assionl’ (Ottenbacher 4). Aaron Denham, in
his article that discusses the transmission ofie@se as opposed to trauma, argues that
historical trauma can be brought on by “multipl@esences, the accumulation of mild stressors
over time, or as a single traumatic event” (Denl3®%). In Antoine’s story the reader can
identify an accumulation of stressors over a peobtime, the first major one being the boarding
school, then his mother dying, the dam being hailtalt the natural processes and then the
escalating argument between the Little EIk peopktktae white government. According to Dr.
Maria Yellow Horse Brave Heart each of these stnesskas a different effect on the subject in
the future, and since the population experiencegtents as a collective, the effects have a
broad reach which can lead to widespread sharathraFor example while in the boarding
schools, many of the young Native Americans weegddsg raped, their native culture and
language prohibited and their personal identityie®nThe students were from all regions of the
country and these experiences left them in a fguglychological state that was never resolved.
When they returned home to their tribes they wiemated because of the barrier that the

“education” has built between their families, tisbend culture. The “lasting effect” of the
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experience in the boarding schools is being “idgared for parenting” as a result of the
unresolved issues with abuse and cultural displaceg®ttenbacher 5). The coping strategy is
often alcohol or drug use if the trauma remainerimlized and unresolved, and then it carries
onto the next generation beginning the cycle ollective intergenerational trauma.

Midway throughWind from an Enemy Sky the reader is able to see that Antoine’s
psychological trauma begins with his separatiomffos mother. The reader learns that when
Antoine was taken from his mother she died shattigr: “When the government men came to
the camp and took him, without even saying where/tigld go, she told everybody, ‘he is
dead,” and soon she was dead” (McNickle 110). Amailoved ones and assumptions about life
were stripped away by the missionaries in chargenwte arrived at the boarding school.
Antoine recalls being told by the “Long-Armed Mattie headmaster), “You students, now, you
listen to me. | want you to appreciate what we'oend for you. . . .Forget where you came from,
what you were before; let all of that go out goiyounds and listen only to what your teachers
tell you” (McNickle 106). With his hair crudely cand his scalp soaked with kerosene, because
the teachers assumed the Native children they btangvere savages with hair full of lice, he
became a “student” alongside other young Native #gaas from tribes close to his and some
from regions far from his native Oregon.

The reader learns of this experience in the bogrsiamool in the middle of the text, and
in the beginning of the novel they see a “returrshglent” who is “letting his hair grow long
again. . . .Sometimes he chewed on the end ofid, uat to know it was there” (1). This is an
image of renewal, the growth of his hair, but as\ast notes, the “trauma of the boarding
school continues to be on his mind” and Bull, hisnglfather, is trying to help Antoine reconnect

with his culture and the natural world. This isruggle because the experience of being in a
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boarding school, being educated to the Westermatds, has alienated Antoine from the tribe
and “impaired his relationship with his grandfatBedl” (Vest 50). Bull asks his grandson,
“[A]Jm 1 talking to you or to a piece of paper?” thuoicing an obvious disapproval for the
education Antoine received which leads to the fegiof alienation, even though Antoine was
not educated willingly, and whenever he is showngilis education it is to his and his
grandfather’s dismay (McNickle 1).

A barrier has begun to be built between Antoine laisdraditional culture with the
education from the boarding school. Similar towray the dam stopped the water, the boarding
school sealed off some of the traditional mentdhigt the Little Elk people live with. Perdue
and Green imNorth American Indians: A Very Short Introduction, explain the effects that being
separated from their tribe and being taken to adwg school had on adolescent Native
Americans: “These youths remembered their Natingues, but they spoke like children, not
adults. They had missed the instruction and rittle$ should have inducted them into
adulthood,” (Perdue and Green 86). At one poinb#m struggles to find the right words in his
Native language to describe his experience in dadng school: “Of course, there is no such
word in his language, but Antoine made it comera@ltt by calling him ‘man with one long
arm’'—that is, man with a whip in his hand” (9). bgi“man who one long arm” instead of
“disciplinarian” creates two sides to Antoine’s cheter because of his experiences at the
boarding school. The other members of the Little g8ople do not understand what he means
by disciplinarian because this is not a traditioiade in their culture—especially not in the way
Antoine experienced it when he was whipped andtéerfar his Indian culture. These little gaps
of understanding set Antoine apart from his triblkich is shameful to him and only adds to the

shame he felt as a student in the boarding sclengtberated for his Native American heritage.
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Bull links Antoine’s education by the white setfi¢o his brother Henry Jim, who
abandoned the tribe in order to be compensatetéwhite settlers with a home, land to farm as
they taught him, and an education. Henry Jim disle she Feather Boy Bundle out of anger for
not being chosen as the leader of the Little Eldgbes he not only left his culture behind, he
took a large piece of it with him and sold it t@ tpovernment. Bull places this internalized anger
and disapproval that he has for Henry Jim on Amtoaneating a cycle of alienation and shame.
This placement of internalized trauma on the nexiegation is an illustration of the effects of
historical trauma as explained by Dr. Maria Yellerse Brave Heart. Bull has seen his tribe
shrink and his land swallowed up by settlers amdithited States government, his grandson
kidnapped, and his daughter die. He is being ahgéld emotionally, culturally and
psychologically by the stressors that keep coniingrttim. His unresolved issues from the death
of his daughter, the departure of his brother, theddestruction of his natural world are
beginning to create distance between Bull and Ator his not only unintentionally transmits
emotional stress on to Antoine who is desperatglgg to cope with losses of his own, but also
makes it more of a struggle for Bull to transmgasitive cultural memory down to Antoine as
his grandson.

When colonizing the Native American lands and pedlpé settlers were not just trying
to build up their society. With each action, like tbuilding of the dam, they were driving the
Native Americans further away from their way ofitig, traditions and tribal community. This
made them weaker as a population which creategbanimmg for the new Western world. Jay
Vest explains the difference between the Westasw af nature and the Native American view:
“The Western world view characterizes nature agena, mechanical, devoid of spirit.’

Conversely, among Native world view, ‘nature throagt’ is regarded as ‘an extended family or

15



society of living, ensouled beings™ (Vest 52). Tdreation of the dam iWind from an Enemy

Ky is the breaking point for Antoine’s tribe and oittely leads to the deaths of Bull, the builder
of the dam, and the government official Raffertyll@xplodes at the discovery of the dam, “I

am a man walking this earth! Who is this creatuh® uilt that thing of rock and stopped the
water? . . . Is he a monster first man who dedidiegs in his own way? Why should he do this
to me?” (McNickle 7). He views the constructiontloé dam and the destruction of the earth as a
personal attack on his natural world which is ateesion of his family.

The “First Contact” phase in regards to the Jewigbulation’s struggle with historical
trauma is similar in progression, but differenewents. The events are the introduction to World
War 1l (the rumors of extermination and the systiendeportation), acceleration of the
extermination through concentration camps (cultbrebhkdown, starvation, torture,
psychological warfare), the defeat of Germany (caame purged before liberation, marches to
escape discovery), and liberation from the camzplacement, assimilation into a world that
seemingly kept silent, no time for grief). As Antels experience was marked by an
accumulation of different stressors, Eliezer’s eigee was more abrupt and sent an immediate
shock to his system. He experienced the loss ahbiber and sisters, many friends and other
family, his home, and essentially his childhooamne day. The combination of this abrupt loss
and being in a place where he had to switch tgla fo survive mentality made it impossible for
him to mourn his loss. He did not have a changadarn openly personally, or as a whole with
the Jewish population. Even after the war had eaaeidthe camps were liberated, the Jewish
population was displaced and the Holocaust was alémied or avoided which leads to
disenfranchised grief and internalized rage. Thei Nmategy when exterminating the Jewish

race was to not only torture the prisoners physksichut to destroy them psychologically as well.
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As Rachel Lev-Wiesel argued in “IntergenerationariBmission of Trauma across Three
Generations,” the tactics were “aimed at the ahatibn of the Jewish people by destroying the
individual's personality and identity, both as agmn and as a Jew” (Lev-Wiesel 80). Eliezer at
one point in his journey witnesses a man beingkic and killed by his own son for a piece of
bread. The goal of the Nazi regime was to extertaittee Jewish population and to exterminate
their humanity on every level as well.

John Roth in his philosophical discussiorNoght noted that Eliezer was shown at the
beginning of the story as “a boy who ‘believed profdly,” and that the ending image that the
reader is left with of Eliezer gazing into the mirand seeing himself as a corpse illustrates how
the trauma he experienced stripped away “assungtieasured and person’s loved,” (Roth 60).
In Night Eliezer witnesses brutality beyond what is imalgiaand is separated from his mother
and sisters, and in the end his father as wekliazer recalls the Nazi soldier saying, “Men to
the left! Women to the right!” Eight words spokemetly, indifferently, without emotion. Eight
simple, short words. Yet that was the moment wheft my mother” (Wiesel 29). Eliezer
guestions humanity and his perception of what hunaae capable of when he watches a truck
load of infants being dumped into the flames (32).

Like Antoine, Eliezer experiences changes in tHeuoeiand familiar world around him.
Eliezer watches as Moishe the Beadle is “depon@t other foreigners, and then after Moishe
escapes and returns to the town he listens to M@stories of the deaths of the other deportees,
but like everyone else does not believe him. Heriless images that Eliezer cannot process as
possible because they are too brutal and too inharfa the twentieth century. Eliezer reflects
on the denial he felt at that time when he say&s;¥ve even doubted his resolve to exterminate

us. Annihilate an entire people? . . . So manyiom of people! By what means? In the middle
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of the twentieth century!” (8). A similar disbelief present during Antoine’s journey to see the
dam with his grandfather Bull who says, “They catdp water. Water just swallows everything
and waits for more. That's the way with water” (Mckle 1). McNickle foreshadows the
attempt of the white settlers and the Western sptoeswallow everything that is Native
American culture.

The loss of a traditional spiritual connectiora®sult of trauma is present in both of
Eliezer and Antoine’s stories. Eliezer was on tathgo become a spiritual leader under the
guidance of Moishe the Beadle who caused him teaebn his beliefs by asking him, “Why do
you pray?’ he asked after a moment. Why did | pi&tyange question. Why did I live? Why did
| breathe?” (Wiesel 4). Praying and worshipping @@s natural to him. He had faith in the
beginning that God would not allow such atrocisesh as Moishe tried to warn the town about.
After first witnessing the deaths of the childrémi entry to Auschwitz, Eliezer began to feel
anger towards God; Eliezer cries, “The Almightye &ternal and terrible Master of the Universe,
chose to be silent. What was there to thank hird"f(83). Eliezer was rooted in his spirituality,
but he puts God on trial after a child, who is datethe text for his purity and beauty, is hung in
front of the crowd of prisoners: “But the third pvas still moving: the child, too light, was still
breathing. . . . And so he remained for more thalhdn hour, lingering between life and death,
writhing before our eyes. . . . ‘For God’s sake mehis God? Where is he? This is where—
hanging here from this gallows™ (65). Eliezer wagés as the innocent boy is executed without
any intervention from the God whom he had trustedrglicitly in the beginning of the memaoir.
The child is hung in between two other men whoichmediately—the fact that the child is
executed in the middle parallels the image of @lrigucifixion, and metaphorically it is

Eliezer’s faith, innocence and childhood that isdiag there from the gallows struggling to
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survive. Sandu Frudzyuotes Michael Berenbaum when he states thatdflgegpiritual
experience in Auschwitz “is one of absence in alavttrat was once pregnant with Presence.
Where Wiesel formerly experienced God, he has doneecounter the void” (qtd. in Fruhz
99).

The references to natural beaut\ight offer either a testament of hope or one of irony
to the presence of God in Eliezer’s journey. Beajl notes that with images of despair and
atrocity come images of the natural beauty th#itestist around Eliezer while he is in the
concentration camps. While being forced to maromfone camp to another Eliezer notes the
beauty of the day: “Looking around me | had notiteat the barbed wires were behind us. We
had left camplt was a beautiful day in May. The fragrance of spring was in the air. The sun
setting. But no sooner had we taken a few more steps tleasaw the barbed wire of another
camp” (emphasis mine) (Wiesel 40). The readerseanEliezer slipping into nostalgia just for a
moment when he takes note of the beauty of theTag/ noting of these details also brings a
taste of cruelty as well; just as Eliezer finds th@age of hope or lightness, the barbed wire of
another camp slices through his vision. ThoughZeligecalls some images of natural beauty, he
also recalls how indifferent the natural world washe face of the nightmare he was living in:
“Never shall | forget the small faces of the chaldy whose bodies | saw transformed into smoke
under a silent sky” (Wiesel 34). The reader cantseesmoke twisting into the sky that does
nothing but form a backdrop to the horror of thattie that Eliezer witnessed. Eliezer does not
see hope behind the images that had once showthhipresence of God. He sees these silent
images of beauty as God looking silently on asrameerace of his people are being
exterminated. This loss of his spiritual conneci®also a loss of the connection to his religious

heritage and tradition. When they are forced tomete the religious traditions in the camp,
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Eliezer sees no point in praising God, and on teea# Rosh Hashanah though starving no one
touched their food and gathered for prayer; Eliegesstions: “Why would | bless him? Every
fiber in me rebelled. . . . Because He kept sixna®ria working day and night, including
Sabbath and Holy Days? Because in His great mitghhad created Auschwitz, Birkenau, Buna
and so many other factories of death?” (Wiesel Bé)still followed the traditions, but had
consciously lost the spiritual connection he hatthwhem.

Antoine’s perspective of the changes being irdlictipon his people by colonization is
broader, and the reader watches as the conneotimature, as a root to their traditional spiritual
beliefs, is chipped at by the colonization of theiritory—the building of the dam, the
community of Native Americans who have turned &dlitional Western ways like Henry Jim,
and the loss of their Feather Boy Medicine Bundlthe government. Before the dam’s
construction the location was a place of spiritetleat and relaxation for the Little Elk people,
and with the stopping of the water, “the place vehamger was to be left out of men’s thoughts
was drowned” (McNickle 6). As opposed to Eliezerowbses his faith as his journey progresses,
Antoine tries to regain the connection that he begdose when he was a student at the
boarding school. Throughout the text there is Hopéhe Little Elk people to strengthen their
connection to nature and reach an understandingeleatthem and the government. Near the
end of the story there is a moment where the Litkepeople are sharing stories, and the reader
sees a revived tradition and a connection betweadnie and his grandfather; “[I]n his
storytelling, Bull turned to his grandson, as iflimg the boy to himself... ‘Now, Grandson,
someday you will need to know where our people cora and what is was like in the
beginning. Perhaps your own son will ask abownt] it will shame you if you can't tell him”

(McNickle 203). At this moment preserving the pastomes more important than fighting to
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return to it. The shame that Bull mentions is ohthe effects of trauma that can keep Native
Americans who are affected by historical traumantivin the past; which makes it difficult for
them to progress in the future.

Wiseman, Metzl, and Barber define “survivor’'s gjusls “feelings of guilt for outliving
loved ones, though the survivors themselves wartens of the atrocities, but somehow
managed to survive” (Wiseman, Metzl ,and Barber)13drvivor’'s guilt plagues those who
survived the Jewish Holocaust and the Native Ana@sovho survived the colonization of
America. If this guilt is left unresolved and imeatized it forces them to live in the past, and
their progression forward to live in the preserttasnpered by guilt they feel for leaving their
ancestors behind. They feel a “perceived obligatiotineir ancestors” to keep the memory of the
trauma and their loved ones alive (Ottenbachefl&g.inability to let go of the anger towards
those who could have prevented the atrocitieskdsps the survivors from being able to move
on. Eliezer felt guilty for staying silent whiledhfather called for him near his death and tried to
capture the last moment he had with his fatheismind, “I remained more than an hour
leaning over him. . . . Etching his bloody, broKace into my mind. . . . His last word had been
my name. He had called out to me and | had not aresiV (Wiesel 112). Elie Wiesel's
testament to his experiences throughout the Hokigaunis way of ending the silence that he felt
weighed so heavily upon him when he did not det@sdather just before his death. In the
preface oNight, Wiesel addresses the original version of thegmesshat describes his father’s
death in which he says, “His voice had reachedrora 5o far away, from so close. But | had
not moved. | shall never forgive myself” (Wiesel)xi

The two boys were forced to abandon their childhfoo a life that required them to fight

for survival. Eliezer and Antoine witnessed thersewf the trauma that is linked to their
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culture. Elie Wiesel states at the end of the peetaNight that “For the survivor who chooses
to testify, it is clear: his duty is to bear witsdsr the deadnd for the living. He has no right to
deprive future generations of a past that beloagsit collective memory” (Wiesel xv). This
could also be said for the survivor of the Nativae&ican legacy of genocide. Authors like Elie
Weisel and D’Arcy McNickle are contributors to tballective memory of their culture, and an
obligation to tell the stories of their ancest@sonnected to their stories. Eliezer’s trauma was
an immediate shock that sent him reeling with disbas opposed to Antoine who experienced
stressors that accumulated over a period of tiniéthey reached a breaking point at the
confrontation with the builder of the dam.

ThroughoutMind from an Enemy Sky there is a theme of miscommunication across
cultures. In the Afterword at the end of the ndvaliis Owens notes that this theme is shown
through “the barrier of silence between Indian beos, in miscommunication between Indian
and white, and in the seeming impossibility of dgale between all men” (McNickle 259). Each
event of misunderstanding is a chain reactionldeads to the confrontation between the
government officials and the Little ElIk Indians, ialin causes the biggest misunderstanding of all
over the meaning of the Feather Boy Medicine Buiadlle Little Elk Indians. The first event
being the separation of Bull and his brother Hehny, who took the Medicine Bundle with him
out of spite, and gradually the events, or stresdmrilt up until they came to a head at the
meeting between the Little Elk people, the goveminodficials and Adam Pell who is the
builder of the dam. This was the moment when thigeliElk people were under the impression
that the Medicine Bundle was supposed to be retiiimet unbeknownst to them it had been
destroyed. Adam Pell misunderstood the significaridbe bundle itself and believed he could

simply replace it with something he considereddtullvalue—a gold statute. This
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misunderstanding cost him his life at the handBwf who in turn was shot by The Boy, an
Indian working as a government police officer. Tughout the confrontation each side’s
argument is lost in translation, and Adam Pell nenvelerstands the value of the Medicine
Bundle, and the Little Elk Indians never understBedl's gesture. Antoine is an observer who
speaks both languages, and has to ability to camepeeach side of the story. At the moment
when Antoine realizes that Bull is about to kill#&d Pell, he expresses pride when he says:
“Black blood [the blood of the government men] wabspill on the ground. His grandfather
would feel strong again, and the boy was proudiior’ (McNickle 255). He understands his
grandfather’s motivation to kill, and the sacrifize is about to make. This understanding
completes the bond they have been fighting to ntlalaighout the story in order to preserve the
future of the Little Elk people by passing down Buknowledge and beliefs to Antoine. The
fact that Antoine survives is important for theult of the Little EIk people, and could be read
as an end to the theme of misunderstanding andfoopee future. The story that is told Wind
from an Enemy Sky could be read as a testimony to the Little Elkgbe@nd their fight against
the dam, and for survival; perhaps told by somdieeAntoine, a survivor and witness
responsible for adding to the collective memoryhaf Native American populations, just as Elie

Wiesel feels he is responsible to add to that @fJgwish population.
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CHAPTER TWO

EFFECTS OF HISTORICAL TRAUMA ON SUBSEQUENT GENERAJINS
IN SHERMAN ALEXIE'S THE ABSOLUTLEY TRUE DIARY OF A PART-TIME
INDIAN AND BERNARD MALAMUD’S THE ASSISTANT

The first generation survivors of the trauma tttgds the collective population often
transmit the psychological effects to their childr&he trauma goes unresolved, the grief, rage
and memories are internalized, and then manifesh$kelves through depression, anxiety and
Post-Traumatic-Stress-Disorder (PTSD). In the cdske Native American population
unresolved issues have led to poverty, alcoholifprepared parenting, domestic abuse, and
diabetes. Many Jewish survivors of the Holocaushiignated to other countries and struggled
with guilt for leaving their country and survivingnd to find their place in a different society;
Morris and Helen in Bernard Malamudrbe Assistant (1957) are good examples of Jewish
immigrants who have difficulty successfully assatihg while maintaining a healthy cultural
identity.

In Bernard Malamud’s novélhe Assistant, the protagonist Morris Bober is a grocery
store owner who gives more food away than he ddlisris suffers from depression which
stems from the unresolved grief he internalizemftbe loss of his son, and his feelings of
displacement as a Jewish immigrant who fled thesRuaamilitary yet has difficulty finding his
place in American society. Many of his customeesrairror images of him, struggling Jewish-
Americans who are in their own way suffering, aedcbpes with his suffering by giving many
of his customers credit or free food. The storgasin the late 1940s-early 1950s and Jewish
immigrants like Morris escaped the direct horrothedf concentration camps in Germany, but
with that escape comes survivor’s guilt that weighdMorris. He tries to make up for what he

may see as abandoning his fellow Jews by lettiegntbuy groceries with credit, opening the



store early to serve one regular customer, anagrimdausing his own suffering through

economic hardship. Morris’ daughter, Helen, worksaaecretary and must help pay her parents’
bills in order for them to keep the store open. &églects her studies in order to earn a steady
income for her family which is where her own suffigris rooted. Helen feels as though she is a
failure for not attending school full-time like heeers who are wealthier than she, and she is
conflicted with her Jewish identity as she had lestvirginity to a boy who represents the path
she would like to follow as a full-time law studemith prospects. After she gives into him too
easily he is dismissive of her and treats herdikall-back which hurts her self-esteem.

Frank Alpine is the non-Jewish assistant who st&esMorris’ life to run the grocery
store while Morris is ill. Frank takes an interesHelen and in turn the Jewish culture in order
to be suited as a husband for her. Frank’s gaihstfrom his participation in the robbery that
opens the novel which leaves Morris injured andstioee in shambles. Frank is constantly trying
to redeem his actions only to lose control agalre Story peaks when Frank rescues Helen from
an attempted rape, but then rapes her himself.dévastating event is followed by Morris
falling ill, and then dying only days later. Fratakes over the store and begins to reform himself
by learning Jewish traditions and at the end ggttincumcised after Passover.

In Michael Brown’s article “Metaphor for Holocaumtd Holocaust as Metaphdihe
Assistant andThe Fixer of Bernard Malamud Reexamined,” he argues thaHthlecaust is an
underlying metaphor illustrated by Morris’ quiefffewing and the bleak neighborhood around
him. Brown states that Morris is “confined to thers and to his hopeless life, as if to prison,”
and that the different characters in Morris’ lif@aypa part in this metaphor (Brown 483). Morris’
greatest competition is with a German store owther customer he opens early for each morning

is Polish, and Frank who steals from his registel seduces his daughter is Italian; as Brown
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points out: “The Germans and their World War lleslconspire against Bober, the Jew” (Brown
483). Morris’ neighborhood is “removed from realitguch like the reservations established for
the Jews of Nazi Europe,” and locations outsidtisf Brooklyn neighborhood sound more like
far away fantasies—Helen’s school ambitions, Framplst travels, and Morris’ aspirations to
sell the store. It is a prison that confines Moamsl Helen most obviously, and seems to force
them to carry a burden of suffering. Brown conchitteat Malamud suggests with the
underlying Holocaust metaphor that “Jewish suffgrincluding that of Holocaust victims, is not
futile. . . . Being humane is also a life-givingeenplary experience, that can offer hope and
meaning to one’s self and others” (Brown 484). Tigto Morris’ suffering he gives new life to
Frank who converts to Judaism, and after Morrigitdeakes on the burden of running the store.
This ending leaves the reader with a feeling ofehfp the futures of Helen and Frank who were
being held back by Morris’ suffering. The main caer in Sherman Alexie’s novéhe
Absolutely True Diary of a Part-Time Indian is also affected by the suffering of his familydan
those around him.

Ase Nygren argues in her introduction to her in@mwith Sherman Alexie in 2005 that
his texts can be considered “trauma narratives’¢ak “attention to the inherent unsharability
of suffering” (Nygren 150). Sherman Alexie’s youadult autobiographical novéhe
Absolutely True Diary of a Part-Time Indian (2007) confronts current issues on Native American
reservations, specifically the Spokane Indian Regem where the main character, Junior, and
his family live. Poverty and alcoholism is prevdlen the Spokane Reservation and in Junior’s
life. Much of Junior’s tragedy is because of ald@dm—his mother is a recovering alcoholic, his
father is an alcoholic, his sister dies in a trdile because she passed out from consuming too

much alcohol, his grandmother was hit and killedalrunk driver, and his father’s best friend
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was killed over the last drink in a bottle of liqudunior is aware of the stereotypes surrounding
his people, and aware of the fact that many of thegrbeing lived out by his family. His best
friend Rowdy, who is physically abused by his fathethe only constant in his life. Junior was
born with hydrocephaly which caused him to have ymardical problems, such as seizures,
over-sized hands, feet and head, and speech disoAfter a confrontation with a teacher over
the reservation not being able to afford new teakiso Junior makes the decision to attend the
all-white school off of the reservation where ircally the mascot is an Indian. The teacher, Mr.
P, convinces him that if he stays on the resemdt®will be held back by the negative
influences, “You’ve been fighting since you weratha . . You fought off that brain surgery.
You fought off those seizures. You fought off &ktdrunks and drug addicts. You kept your
hope. And now, you have to take your hope and guesdhere where other people have hope. . .
. You're going to find more and more hope the farénd farther you walk away from this sad,
sad, sad reservation” (Alexie 43).

Junior confronts his parents after talking to Marl tells them he wants to leave the
reservation school to attend Reardan High Schootder to find hope off of the reservation.
When Junior becomes a student at Reardan, herfadise with a white girl named Penelope,
and makes a new friend named Gordy; but distamm@gbetween him and Rowdy because he
left the reservation school, Wellpinit High Schadlany nights Junior has to walk the twenty-
two miles home or hitch-hike, because his pareatd @fford to put gas in their car to pick him
up, and he is too embarrassed to ask his frienBeatdan for a ride. He begins to fit in at
Reardan when he earns a spot on the Varsity Baskethm and becomes Penelope’s boyfriend.
The story reaches its climax when Reardan hasketisdl game against Wellpinit and Junior

keeps Rowdy from scoring more than a few points\&fedipinit loses. Junior is struck by how
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devastated Rowdy and the Wellpinit players areiammderwhelmed with shame for defeating
his own people. Leaving the reservation and defgdtis old team makes him feel as though he
is betraying his people, and even though he isemding in his new school, he has survivor’'s
guilt for leaving his people behind. Aaron Denhamis article “Rethinking Historical Trauma:
Narratives of Resilience,” states that this is lbgeahe is not “sharing the ancestors’ pain” and
seeming to side with the majority culture inste&flis own (Denham 397). In the end Junior and
Rowdy find a common ground, and Rowdy defines Jussoa nomad—reaching back to the
traditional Native Americans who roamed from tHaimiliar territory instead settling in one
place.

Researchers have found that in populations affdayddstorical trauma there are “higher
levels of depression, withdrawal, various formsuwxiety, suicidal ideation and behavior,
substance abuse, anger, violence, guilt behavbadopting a victim identity” (Denham 397).
In an article by the Center of Disease Control knaian Health Services, “1 in 10 Native
American Deaths Alcohol Related: Rate is Three Bitdgher than General Population, federal
report says,” a study found that one in every tegtlis of Native Americans is alcohol related,
whether it is liver damage, motor-vehicle accidehtsnicide due to alcohol consumption, or
suicide (Associated Press 2008). Junior is threemgions from the boarding school era of the
trauma that has affected his Spokane people, amesges the way his tribe still lives in the
past. Dr. Maria Yellow Horse Brave Heart argues tha first generation such as my examples,
Eliezer fromNight and Antoine fromiMnd from an Enemy Sky, suffer from PTSD and historical
trauma response, while the subsequent generatiohbaving actually withessed the trauma,
suffer from “historical unresolved trauma” (Ottechar 6). Junior's mother who is an “ex-

drunk” and his father who “is a drunk,” and higeiavho has left the reservation and is also
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abusing alcohol are all part of this unresolvedrnra that was passed down to them from their
ancestors who never fully dealt with the trauma #fected them (Alexie 46). The reservation
where they live is a place of collective depressind traumatized identity, and poverty is
everywhere. The schools on Junior’'s reservatior mavresources to buy new equipment,
textbooks or pay highly qualified teachers; “I vgaaring at a geometry book that was at least
thirty years older than | was. . . . My school angltribe is so poor and sad that we have to study
from the same dang books our parents studied fitwat is absolutely the saddest thing in the
world” (Alexie 31). The issues of substance abdsgression, and other
physiological/psychological issues are aggravatetimacro-level socio-economic conditions,
poor access to healthcare, government policy atidmd (Denham 397). Abusing drugs and
alcohol, and taking on the identity of a colonipsgulation are coping mechanisms to avoid
resolving the trauma transmitted to them by theaestors (Ottenbacher 7). After the death of
his sister, Junior was disgusted with his relataed sarcastically mocked their automatic turn
towards alcohol: “How do we honor the drunken dedita young married couple? HEY, LET'S
GET DRUNK?” he thinks angrily to himself (Alexie 2L3This cycle of grief and coping with
alcohol is kept alive through transmission to te&trgeneration.

Denham discusses Kellerman'’s theories of diffeneodles of transmission:
psychodynamic, sociocultural and socialization,ifasystems and biological. Psychodynamic
theory argues that trauma is transmitted to thiel through “the unconscious absorption of
repressed and unintegrated trauma experiencesyiingethe child is absorbing the behaviors of
the parents unconsciously (Denham 397). The ideotithose around Junior on the reservation
is shaped by the survivor’s guilt they carry fongung, or not directly experiencing the trauma

that affected their ancestors. Junior’s sister Mgy up in an environment that did not feed her
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desire to be a writer, and she subconsciously toothie mentality of her father and mother that
kept her from moving forward towards fulfilling hdream.

According to Denham, sociocultural theory focuseshe “direct impact the parents and
social environment have on the child, as the de#dns vicariously through observation”
(Denham 397). Mary watched her parents drink, arddther turns to alcohol because of his
depression. Rowdy watches as his father drinks phgsically abuses his mother and then him;
as Junior observes, “His father is drinking hard #tmwowing hard punches, so Rowdy and his
mother are always walking around with bruised aloddy faces. ‘It's war paint,” Rowdy always
says, ‘It just makes me look tougher’™ (Alexie 1Rpwdy knows his father drinks and beats him
because he is himself in pain; subsequently whemdgas in pain he tries to hurt others.
Junior’s teacher on the reservation Mr. P. tellgalu “The only thing you kids are being taught
is how to give up. Your friend Rowdy, he’s given Ujat’'s why he likes to hurt people. He
wants them to feel as bad as he does” (AlexieR@yvdy’s father is transferring this coping
mechanism to Rowdy through observation and physicase. Rowdy is angry because he is
beaten; he beats others because he is angry.

Junior is more of an observer; he is resilienthpps because he is so different from his
peers due to his health problems. Junior thirstgriowledge, and he compares his departure
from the reservation to his sister’'s when he stdidyg sister is running away to get lost, but |
am running away because | want to fsathething” (Alexie 46). The family systems model of
transmission argues that transmitting the traunpediés on the “communication between
generations and the degree of enmeshment thatsi¢@enham 397). Junior defends his
parents throughout the novel when he says “Theyt wéetter life for my sister and me. . . .And

my parents love me so much that they want to helpYeah, Dad is a drunk and Mom is an ex-
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drunk, but they don’t want their kids to be drunk&fexie 46). Junior’'s parents suffer from the
effects of historical trauma, but they supportitiebildren above everything. By sending Junior
to Reardan, they cross a border that was builhby tribe.

Junior discovers the root of the cycle of alcohmlislepression and death—qgrief and
loss—in a play by Euripide$jedea, that was introduced to him by his friend GordyrRatrdan.
When Medea, one of the main characters asks—“WHeatey grief than the loss of one’s native
land?”—Junior is struck by a realization: “We Inalsshave LOST EVERYTHING. We lost our
native land, we lost our languages, we lost ougs@nd dances. We lost each other. We only
know how to lose and be lost” (Alexie 173). Aftarstrealization he slips into a deep depression
when his father’s best friend was killed right aftés grandmother was hit and killed by a drunk
driver; he thinks, “I could have easily killed mifs&illed my mother and father, killed the birds,
killed the trees, and killed the oxygen in the Bore than anything | wanted to kill God. | was
joyless” (173). Without the support of his classesadat Reardan, and his own conscious
realization of cultural loss, Junior may have trieatope like his father and grandfather had
through internalizing the grief and turning to dlob After a teacher mocked his grief in front of
the class, his classmates rebelled against hesslawled their support for him by standing,
dropping their textbooks onto the floor, and wagkout. This gave Junior enough hope to find a
coping mechanism that became a sort of ceremongngvand drawing cartoons. Junior wrote
and drew illustrations about how he felt, and aliburigs that made him happy instead of things
that brought him grief. The “unsharability” that §hgen mentions is emphasized in Junior’s story
by the prevalence of the trauma and its effectsthgecharacters internalize their suffering.
Nygren states that Alexie’s characters “are mutethb traumas of hatred and chaos, loss and

grief. . . and cannot—except in a few rare casesieudate their suffering” (Nygren 150). Junior
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is a case where he is able to find a path to datieunis suffering through reading, writing and
drawing cartoons.

Although I discuss paths to healing more fullyhe hext chapter, | would like to point
out here how Junior breaks the chain of transmisisiofinding another path to heal and help
guide others down the path, including Rowdy andplaients. At the end dhe Absolutely True
Diary of a Part Time Indian, Junior weeps with his parents for the loss ofsisger, grandmother
and Eugene, but he also weeps “because so many f@llow tribal members were slowly
killing themselves and | wanted them to live. | wexhthem to get strong and get sober and get
the hell off the rez. . . . Reservations were méake prisons. . . . Indians were supposed to
move on to reservations and die. . . . Indians liangotten that reservations were meant to be
death camps” (Alexie 216-217). Junior knows tha itecessary for his fellow tribal members to
realize that reservations are serving the purguetetie colonizers meant them to serve—to keep
Indians from surviving as Indians, to keep thenmfgerforming ceremonies, from staying close
to their natural spiritual connection, and fromniy outside of the boundaries set for them by
those who took away their identity. Junior findatthe still belongs to the Spokane Indian Tribe,
but he also belongs to the tribe of “cartoonisggentige boys, tortilla chips and salsa lovers,
funeral goers” (217). He did not have to define $gthas a part of only one tribe. Junior resolves
his grief and guilt for leaving the reservation aging with loss by saying, “I would always
love and miss my reservation and my tribe. | hoged prayed they would someday forgive me
for leaving them. | hoped and prayed that | wowdheday forgive myself for leaving them”
(230).

In Bernard Malamud’3he Assistant the modes of transmission can also be seen through

Morris and Helen's father-daughter relationship anMorris and Frank’s relationship which
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could be seen as a type of father-son relationshapris is a self-doubting businessman with a
store that reflects his lack of motivation stemmiirggn his depression. His store is not
successful due to its appearance; the narratorgssthat “in twenty-one years the store had
changed little. . . . Ten years ago the sign hanpgurside fell to the ground but he had never
replaced it” (Malamud 5). When Morris immigratedBomoklyn from Russia where he had fled
service in the military, he moved into a neighbarth@f characters that took advantage of him
and mocked him. Morris left his father, a poor deddback in Russia when he escaped the
Czar’'s army. He escaped dramatically, being chhgeal“red faced sergeant waving a
revolver,” and after he tells the story to Frank feels saddened, guilty for leaving his father
behind and disappointed because his present isradgalamud 83). Frank observes this in his
thoughts after hearing Morris’ story, “That was the jig in his life but where had it got him?
He had escaped out of the Russian Army to the U,81A once in a store he was like a fish
fried in deep fat” (83).

Helen struggles with her self-esteem after givipdhar virginity to Nat Pearl, one of
their neighbors who is a law student at Columbig son of a successful store owner. She had
not realized that he had only “wanted without toachntrouble a lay and she, half in love, had
obliged and regretted,” and he had never botheéoddtroduce her to any of his friends because
“she was as poor as her name sounded, with Iittimise of a better future” (14). After
promising herself she would not give in to him agahe did and “fought self-hatred” causing
further damage to her self-image and esteem. kErdsgo Denham’s psychodynamic mode of
transmission, Helen subconsciously absorbs Madoetavior—poor self-image, self-esteem and
depressive state—and constantly circles back tetmmomic status, which would be much

different if not for Morris’ behavior. Morris letfiose around him take advantage and walk all

33



over him, and Helen is exhibiting the same behawoletting Nat have his way with her and by
letting Louis Karp kiss her in order to keep hinisfged. She is always hoping that things will
improve as Morris does, but never makes any stepsgrove her predicament. After a date
with Louis Karp, another store owner’s son, sheéypes her father dreaming of the son he had
lost and she asks herself, “What am | saving myeel What unhappy Bober fate?” (46). Helen
wants to give up and wallows in her fate which sakeves is determined by her inability to find
a husband and economic status.

In terms of Denham’s family systems mode of trargsion, Helen constantly gets advice
from her parents, and they show concern for hem élrough they are also forced to rely on her
to bring in an income when they should be selfisigifit without her. Helen holds education in
the highest esteem, because she believes, anty sghthat she will be able to “change her
prospects” with a degree and a good job. Her par@sb don’t communicate with her about
their issues, financial and personal, which leawagy of them unresolved. Morris’ mentality
improves when he begins to exchange stories wahk=+this communication heals his wounds
left by the passing of his son, and the abandonwignis own father because he is building a
stronger relationship with Frank through storytejlwho he is unconsciously grooming to take
over the family business. Helen’s relationship vindr family could be strengthened through
communication and the resolution of underlying esslike Morris’ depressive state. This could
lead to the improvement of Helen’s self-image dmlimage of her family.

When comparing Helen and Junior as the subseqeeetations from the trauma of their
ancestors, there is a common thread which is thghasis on education. They both know that it
will be the key to their success, and in Juniodseclearning, reading, and drawing become his

new roots. In both novels there are two sidesadéhce—the educated and the uneducated.
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They both would be leaving their families behinddwyposing education, but they realize in the
end that it is the only way to move forward.

The sociocultural mode of transmission is alsongies in Junior’s environment because
there is more observable destructive behavior—alisin, abuse, and extreme poverty. These
behaviors are subconsciously learned, but areadiserved constantly by adolescents in not just
parents, but grandparents, aunts and uncles, mdi$r They are widespread and are sadly what
make up the Native American stereotypes. This isaging that alcoholism and other
observable behaviors don’t exist in Jewish Holotausvivors, but the Jewish immigrant
population is more widespread than the Native Acagripopulation like Junior's Spokane tribe
which lives on a bordered reservation. The strongesle of transmission in both novels is the
psychodynamic mode for the reason that a majofithe@psychological issues the first
generation suffers from are not discussed andcharekept unresolved. Much of the rage, guilt
and depression are internalized and only surfaceigih behavior like Morris’ and Junior’s
father. The internalization of the trauma has &lsen considered a separate transmission
mechanism called the “conspiracy of silence,” @ ‘#xplicit or unstated taboo which forbids
the asking about of discussion of trauma” (Denh&®8).3This results in the subsequent
generations learning about the trauma in “fragm#rasare cast in mystery, thus perpetuating a
narrative void surrounding the subject or expegi{898). Denham also argues against this
theory by saying that it may place more value @atkihg about trauma” than is accurate for
some cultures because it is a Western model a$rimagsion. In Junior’s life the history of his
population is taboo in schools like Reardan wheaayrof the controversial acts of the United
States government are avoided in discussions,rbtiieoreservation the history surrounding the

tribe and the presence of a reservation in antselfiweighs on the tribal members. Although
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those on the reservation are aware of the histai@nts, like the boarding schools and broken
policies, they are still not openly discussed arfoanted. Junior finds healing in the
confrontation of the issues that affect his fanaihd learns througiedea to grieve loss openly
instead of internalizing it. Helen learns only katsd pieces of how her family came to America
and is not involved in the store except for hertabations financially. Her parent’s economic
status is ominous, and the only information sheix&s is what she observes. There is no
communicative break-through at the end’bé Assistant. Morris’ passing is not a prominent
event and Frank’s step into his position at theest®subtle. Nothing is discussed or openly
confronted as in Junior’s resolution. Junior’s gtexhibited more resilience and desire to cope
with the issues at hand; while Helen took on mdrieen father’s personality and moved on after
her father’s death without breaking the silence:. fdther’'s death was the moment of release
instead of being another moment of trauma likedgth of Junior’'s grandmother and sister.
These differences illustrate the fact that themisvay to foresee how an individual will react to
a traumatic past. Historical trauma affects cuKutéferently and will different responses will be
exhibited through different members of the popolati

In Ase Nygren’s interview with Sherman Alexie, stgks him about his comparisons to
the Jewish Holocaust and his thoughts on colled¢tangma. He answers by saying that “the
strongest parallel in my mind has always been ¢wash people and the Holocaust. . . . [T]he
fact is that you cannot separate our identity flam pain” (Nygren 157). A legacy of genocide
is attached to the identities of the Native Amarniead Jewish populations. Alexie considers
drawing parallels between the two legacies andhcpihe colonization of America a
“Holocaust” rebellious, but he argues that altholthle term was generated to mean something

specific” he wants it to mean more (Nygren 166x’s use of parallels between the Jewish
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Holocaust and the colonization of the Native Amamipeople is motivated by honoring the
Native American nations that were lost; he saysyaht what happened here to receive the same
sort of sacred respect that what happened in Ggrohaes. | want our dead to be honored”

(166).
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CHAPTER THREE

PATHS TO HEALING IN ALEXIE’'S THE ABSOLUTELY TRUE DIARY OF A
PART-TIME INDIAN, WIESEL'SNIGHT, AND MOMADAY’'S THE WAY TO
RAINY MOUNTAIN
Dr. Maria Yellow Horse Brave Heart discusses thmegor hypotheses in regards to paths

of healing from historical trauma, and insteadrahsmitting the trauma, transmitting a
resilience that is rooted in a positive collectmemory. She argues that “education increases
awareness of trauma, sharing affects provided ralel collective grief resolution creates
positive group identity and commitment to commuh{ttenbacher 12). Completing
communal grief rituals such as storytelling andristggpersonal pain will help relieve some of
the psychological pressure from internalizing tfaeitna and help form a collective grief
resolution. Education could be a solution on déferlevels—on the academic level, as we saw
in Junior and Helen'’s situation, and on a resebawdl where researching family history,
cultures and roots can “increase cultural sengjtiyiLO). Peterson emphasizes the need for truth
when she quotes Amy Lonetree (Ho-Chunk), “The ovdy for Native people to heal from the
historical trauma that we have experienced—genbuideare, land theft, ethnic cleansing,
disease, the attempted destruction of our religgmgsceremonial life at the hands of the
government and Christian churches—is for us tolsgeatruth about what has happened” (gtd.
in Peterson 70). The three hypotheses that | didoy®r. Maria Yellow Horse Brave Heart are
examined to show possible paths to healing in Afsxihe Absolutely True Diary of A Part-
Time Indian, and Wiesel'Night, while | introduce Momaday'$he Way to Rainy Mountain to
supplement the discussion of returning to one’ssras a path to heal from historical trauma. |

will also use passages from Elie Wiesel's Nobelced?rize Acceptance Speech as a



supplemental source to discuss the importancessiepving the memory of the Holocaust to
help subsequent generations heal from the trauma.

In Aaron Denham'’s article, “Rethinking Historicatalima: Narratives of Resilience,” he
argues for Native American narratives of resilieand discusses a study that was performed
from 2001 to 2002 on the transmission of resiliemca Coeur d’Alene Indian family spanning
four generations. The family and surrounding rekdiwere observed during communal
activities such as Pow Wows, a Winter Spirit Darace] “unstructured” family time, and one on
one interviews were conducted in which traditicswadl historic stories were told (Denham 394).
Sherman Alexie is a Coeur d’Alene Indian, and | sawose parallel between Junior’s family on
the Spokane Reservation and the subject famil¥8#2 the Coeur d’Alene people encountered
Jesuit missionaries who introduced Catholicism fanehing techniques in order to make it easier
to “convert and educate” the Coeur d’Alene. Thaiidssorced them to “burn their spiritual
power bundle..They were given new Christian names. The childvere forced to attend
residential schools, cut their hair and speak &mglish. The loss of a traditional name helped
transfer one’s identity away from his family ancgst The loss of their language undermined
their cultural identity and social cohesivenesséfibam 402). The father of the subject family
stated that “in a very short period of time theullsscame in and placed a cut behind the knees of
the Coeur d’Alene and we’ve been crippled everesigd02). The narratives that were recorded
during the study confronted the trauma and toldestaf specific moments where the Coeur
d’Alene people suffered, but also showed strength@ower. In this way the pain was shared as
Brave Heart suggested, but also discussed in ahlvehyould suggest growth beyond mourning.
The father spoke of one moment in particular teabnated in his own life. A family member

had been captured, was about to be hung by thefdtc®s and used his last words to tell his
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family, “[W]hen times get really really tough, rgahard, and you think there is no way out,
don’t lie down and die. Sing this song; | leavesthong for you. And it will replenish you, carry
you forward, and will save your family and yourldnen” (403). The father sang the song many
times to help him through while fighting in Vietnaifhe man’s daughter also discussed the
strength she found in her foundation of the teaghimer relatives had taught her while she lived
in Europe far removed from her family and cultddou learn from it, learn from it and try to
absorb as much as you can. . . . | think | coulcelaumbled up in the corner and cried my head
off. But, | could just hear my grandma and grantjbeing to me, what are you going to do? . . .
It was the teachings, being cemented and stronghii@m 407). The father was told the story of
the death song while he was a child, and then bgggithe story down to his daughter. It is this
tradition of storytelling, of passing down narrasvof strength in the face of trauma that alters
the cycle of the effects of historical trauma. NaReterson argues that Sherman Alexie is an
influential storyteller in the Native American aulé, and his stories in relation to the Jewish
Holocaust and the extermination of the Native Acaats “emphasize the significance of
narrative and storytelling to reveal the truth afaumatic past” (Peterson 68).

In Sherman Alexie’The Absolutely True Diary of a Part-Time Indian, Junior’s family
suffered from a more desperate domestic situakian that of Denham’s subject family, but at
the end of the text there is a different tone ftbmbeginning when the reader first encounters
Junior who was full of anger and resentment dubéaconditions on the reservation. Junior
resolves his grief by sharing his pain in differesatys—through his drawings, with his friends,
and through communal activities with his tribe. giandmother’s funeral is the turning point for
his relationship with his tribe. Grandmother Spivés the figure in Junior’s life who never

consumed alcohol, upheld tradition, and represemiedultural roots. Her death was another
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moment of grief for his family, but the remarkableow of mourning and respect for her helped
Junior reconnect with his communal identity. Jumffirms, “I was still a part of the rez. . .. No
matter what else happened between my tribe and wayld always love them for giving me
peace on the day of my grandmother’s funeral” (Adeb60).

Momaday reconnects with his roots after the defthsograndmother as well ifhe Way
to Rainy Mountain. N. Scott Momaday’3he Way to Rainy Mountain follows the narrator on a
journey in his Kiowa ancestors’ footsteps from tlagicient beginnings in Montana to his
grandmother’s graveside at Rainy Mountain in Okiahpwhich was the place of the Kiowa
nation’s final war and surrender. The form of tlettis three different voices: the personal, the
voice of the ancestors, and the historic commentariyer article, “Dancing the Page’: Orature
in N. Scott Momaday’'3he Way to Rainy Mountain,” Arlene Elder argues that this unique form
communicates a “combination of personal and cominexyaession and composition” (Elder
273). This combination of communal and personalysttiing illustrates the fusion of the voices
of his ancestors with his own and represents hismeo tradition through his journey to Rainy
Mountain. In the prologue to the text Momaday nahes the “verbal tradition by which it [the
way to Rainy Mountain] has been preserved hasradfa deterioration in time. What remains is
fragmentary” (Momaday 4). By telling the storiagditions and history of his Kiowa people in
the three voice format, he is preserving the thm@ees as a whole on paper for present and
future generations. This text differs frofhe Absolutely True Diary of a Part-Time Indian in
that it does not confront historical trauma resjgomsdepict images of trauma directly. In
Junior’s story the reader witnesses through hineffexts of historical trauma—alcoholism,
poverty, domestic issues—and Junior discusse®fses$ that the Native American population

has experienced over centuries. His story follows fnrom unresolved trauma to a point of
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mourning the loss and healing while rememberingotst of his people. Momaday’s journey

that is depicted iThe Way to Rainy Mountain does not discuss the trauma in the same way as
The Absolutely True Diary of a Part-Time Indian. Momaday takes the reader through his process
of remembering the origins of the stories and tras of the Kiowa people as a way of
connecting with his roots, and by recording thisjey he gives future generations a way to
connect with them as well. It is a path to takée¢al from historical trauma and connect with a
positive part of the Native American history.

Momaday teaches throudine Way to Rainy Mountain about sacred traditions like the
origin of the Sun Dance and the birth of the Taidmdle, which is only viewed at the annual
Sun Dance ceremony and represents the strendtie gfiowa tribe. Traditions like these that
may be lost in the memories of ancestors are bitdoaytk to life through Momaday’s teachings
through the three perspectives. The illustratidritbe traditional stories are almost like another
voice, but are more a part of the ancestral stameisthe art of oral tradition. They were painted
by Momaday’s father to illustrate important momentghe traditional stories, and represent
what Arlene Elder calls the “unity of the arts, catine portion of oral performances that cannot
be simply told, but must be shown (Elder 273). Ellgues that the paintings are “necessary to
the meaning oThe Way to Rainy Mountain in the same way face and body painting, sacred and
secular masks, hand-held objects, and symbolizicosy are intrinsic to ceremonial
performances” (Elder 273). In an interview, Momgadated that he considers illustrative art a
form of storytelling in that “writing is drawingna so the image and the word cannot be
divided” (qtd. in Elder 273). Another illustrativietail that further connects the reader to the
journey is Momaday'’s scripting of the title of ttext at the bottom of the page and the flow

always ending in “The Way,” thus guiding the readewn the path throughout the text and it is
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almost as if there is another voice showing thieaway (Elder 274). It is these thematic details
that complete the oral tradition that Momaday yay to preserve, and serve as the element of
performance and art that is used in Native Ameraah tradition to tell parts of the story where
words may fail.

The Way to Rainy Mountain can be read different ways, but Arlene Elder satgyhat
the most “fruitful” reading is as an autobiographythis reading the significance of Momaday’s
personal journey along the path of his ancestamnstisost by assigning the narrator an
anonymous identity. Through Momaday's journey hen&tructs a communal self,” and
“‘community here, moreover, includes the readeg manner essential for the educative purpose
of his book” (Elder 276). By telling a personalrstand connecting it to his experiences in the
footsteps of his Kiowa ancestors he builds uponrtd&vidual identity and takes the reader on an
exploration of not only “communal and personal titgrconstruction,” but “that of the
conventional journey of maturation” ( Elder 276hrdugh their journey the Kiowa construct
their identity as a tribe by coming out of the kngd opening themselves up to the natural and
spiritual world around them (Elder 276). Just as/thuilt upon their culture by gaining new
traditions and facets to their spirituality, Momgdauilt upon his identity as part of the Kiowa
tribe by reviving the culture within himself thraugtorytelling and following their path from
their origin.

By following the path of his ancestors and rootmgself in a positive and powerful part
of their history, Momaday found a way to reviveasitive cultural memory for himself, and set
the foundation for the present and future genarmatto rebuild a positive collective memory. In
her article “Historical Trauma Response,” Rosem@hyjteshield says that the significance of a

path like the one that Momaday followed is thaifia path toward healing that is “tapping into
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history; not the trauma, but the thousands of yehstrength, spiritual direction, inherent
resiliency, and the discovery of a positive idefit{tVhiteshield 8). Momaday tapped into the
history of the Kiowa people and instead of focusinghe destruction of their culture and
livelihood at the hands of the European settlezsploused on how his tribe formed and grew
through community and spirituality. Education wgsaat of Momaday'’s journey towards
creating a positive identity; he was educated leystiories passed down to his by his father and
grandmother which led him on his journey, and sprving his traditional Kiowa stories in

The Way to Rainy Mountain he gives others the opportunity to learn the traws and history as
well. Elie Wiesel can be considered a storytelfewall who preserves the memory of the trauma
that affects the Jewish population. Instead ofimgiabout a path towards healingNight, he
confronts the trauma to create a feeling of vaiaator those survivors who feel as though those
around them cannot understand the terror they equmd in the past or the unresolved feelings
of loss and guilt they feel in the present. He alsnfronts the trauma in his humanitarian efforts
and speeches.

Even after the liberation of the concentration cdghipzer was not able to mourn the loss
of his father or mourn the deaths that he witnesgddhis fellow prisoners. After he gained
back strength, Elie Wiesel waited ten years toesh& experiences with the world. Presently he
is an influential humanitarian who refuses to stégnt. He shares his pain and memories with
those who want to hear and understand in ordgorevént the enemy from enjoying one last
victory by allowing his crimes to be erased fronmtaun memory” (Wiesel viii). Wiesel shares
his pain through recording his experiences andestom order to confront his pain as a path to
healing, and leads many other survivors down thie wéh him. He also shares his experiences

in order to preserve the memory of those who wéledkand make sure that the world does not

44



forget the atrocities that occurred. Wiesel's gatlards healing is significantly different from
that of Alexie or Momaday. He uses memory as theyirdthat he preserves the history for
future generations, but he uses the confrontatitim thve trauma to also confront the unresolved
issues that have been fueled by silence that eftdatequent generations. When he hears the
voice of the young boy that witnessed and survihedbrutality of the Holocaust asking him
what he has done with his future he answers, Fhiet that | have tried. That | have tried to
keep memory alive, that | have tried to fight thede would forget. Because if we forget, we
are guilty, we are accomplices” (Wiesel 118). Wigseserves the memory not only to honor
and cope with the loss, but to combat the forge#ss of society. Wiesel’'s humanitarianism and
writing could be perceived as coping strategiesdeal with the trauma of his past. By testifying
to the deaths he witnessed and the regrets hesavith him, Wiesel attempts to resolve his past
and honor the obligation he feels to his family &melboy he was before entering the camp.
Momaday, Alexie and Wiesel use their storiesetolve their grief over the loss of
community, culture and familfight is Wiesel's memoir of his experiences through the
Holocaust, but he is also telling the story of Eiewho went into the camp as a spiritual child
and only wanted to remain with his father. He cameof the camp empty of spirit and an
orphan who perceives himself as a betrayer todtief whose last calls for him went
unanswered. The story of Eliezer functions as ancanal grief ritual for Elie Wiesel's fellow
survivors as a form of storytelling and sharindexive grief. Wiesel's storytelling does not
repair the collective identity in the same way asnMhday'’s, in that iflNight he focuses on the
trauma instead of focusing on the positive pasflasiaday does on his journey. He educates
those who did not experience the Holocaust andnateto help the subsequent generations

understand what their ancestors went through. iées! for understanding ties in with Dr. Maria
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Yellow Horse Brave Heart’s possible solution foe thansmission of trauma—education to
increase awareness of trauma, and as Elder sudgastacrease the knowledge of one’s history
and culture. Momaday preserves the stories of tbev& origin, spiritual beliefs and traditions in
order to preserve the history of his Native Amarieacestors and add to the collective memory
of his people. Wiesel preserves the history otthema itself, he validates the grief and breaks
the silence that threatens to internalize the rpgig, and stress of trauma for future generations.
The lack of recognition that the decimation of Nhegtive tribes gets in the present affects how
the present generations cope with the lossespikeple have experienced. Many of Alexie’s
characters “silence themselves or are denied theramity to tell the truth,” but this is his way
of articulating “the terrors of genocide when oaiywwords are inadequate” and perhaps adding
more of an emphasis on the trauma by making it eraminous (Peterson 69).

As stated in the introduction to this thesis chaptepaths towards healing from
historical trauma, Dr. Maria Yellow Horse Brave lHemrgues that “education increases
awareness of trauma, sharing affects provided ralel collective grief resolution creates
positive group identity and commitment to commuh({ttenbacher 12). As a representative of
the subsequent generation, Alexie confronts theceffof historical trauma as he has witnessed it
on the reservation, and Momaday follows a patheailing for the present generation by
reconnecting with their root culture. As a repreagwve of the survivors of the trauma, Wiesel
confronts the trauma as he experienced it and timg crimes against his people to the forefront
thus validating their stories and psychologicalitna. The stories educate the reader and the
present generations through the characters’ expsrsein order to bring the discussion of
collective trauma, the effects of trauma and thesgmlity of healing to the table instead of

letting the issues stay internalized fueling thelewf trauma. The texts call for moving past the
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trauma by letting go of guilt and pain insteaderhaining part of the cycle because of

unresolved grief and damaged collective identity.
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CONCLUSION
COMPARING LITERATURES FROM TRAUMATIZED POPULATIONS:
THE JEWISH HOLOCAUST AND THE COLONIZATION OF NORTAMERICA.

Throughout this thesis different forms of Nativenérican and Jewish Literature have
been compared in terms of how historical traumaifests itself through the characters and the
narratives. In regards to the issue of compariedeacies of genocide, Lilian Friedberg notes
in her article “Dare to Compare: Americanizing thelocaust” that German-speaking Jewish
writers have taken to using the Native Americamidyg and history to “inflect their own
historiography with an added degree of moral cuayarn the landscape of a contemporary
German still caught in the throes of denial conirerits own genocidal past” (Friedberg 353). It
can be argued that comparing genocidal historiedeaseen an trivializing one or both of the
legacies if the comparison seems as though igigirag that one is more important or valid than
the other. The purpose of this thesis is to comNatere American and Jewish Literature to
show the effects of historical trauma through tre@metharacters, to show the similarities and
differences, and to call attention to the importantpreserving the history of the trauma. Native
American authors like Sherman Alexie make compasdo draw attention to their history in
order to honor those who were lost and exploitethkyEuropean invasion. Alexie states in an
interview in 2003 that when he compares the cobttion of North America to the Jewish
Holocaust: “I'm not measuring the size. One deattoo many. . . .And | think they’re [the
deaths] all important. | want them all to be ackfemged” (Nygren 166). The interviewer, Asa
Nygren, states during the interview that the coiNectrauma that is present in the lives of
Alexie’s characters “both damages and creates camtynand identity alike. Both identity and

community are, of course, condemned to ongoinguiggion” (Nygren 157). Alexie responds



by making a parallel between the Native Americaltective trauma and Jewish collective
trauma by saying, “[T]he fact is that you canngiasate our identity from our pain. At some
point it becomes our primary identity” (Nygren 158herman Alexie calls this “blood

memory,” and if a comparison is made between tleegopulations, the subsequent generations
or outside audience may be able to understand bietter through the similarities and
differences. Junior iithe Absolutely True Diary of a Part-Time Indian could not separate his
suffering from his identity until he understood swurce of his suffering, the loss of culture. For
example, the comparison made on page 2Th@Absolutely True Diary of a Part-Time Indian
between the concentration camps and the Native ikarereservations drew attention to the
similarity that they were both meant to confine @&ulate the “inferior” ethnic groups. This
comparison has the potential to change the pewmepfithe reader, and help them understand
the motivation behind the reservations or concéntraamps by linking something unfamiliar

to something familiar. | argue that the comparibetween the Jewish Holocaust and the
colonization of North America is especially relevanour present day American society that
keeps its genocidal past below the surface ofist®ty textbooks and focuses instead on the
Jewish Holocaust.

Lilian Friedberg also argues that in the caseewfogidal histories “the perpetrator culture
invariably turns its gaze on the horrors registenetthe archives and accounts of the ‘other
guys™ (Friedberg 354). She theorizes that thithescase in America when textbooks focus on
atrocities like the Jewish Holocaust instead of Waed Knee or Sand Creek (354). This is also
the case in Germany in that they often refer td'li® Americans” instead of those lost in the
Jewish Holocaust (353). The denial of the genooideée Americas is often considered to be

rooted in the thought that it was an “inevitablelpde to the rise of the greatest nation on earth,”
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(356). Itis this denial that emphasizes the intgooze of recording the history of the trauma and
its effects on the populations through literatinat reaches many outside ethnic groups and
societies through readers. These readers when comative American and Jewish Literature
learn about the long lasting effects of trauma, amdeducated on the subject of genocide, which
is a controversial subject left very much alonenany text books aside from the Jewish
Holocaust which is internationally thought of agar the most inhuman crimes in history.
Through this thesis the readers can learn thattsffeom collective historical trauma are not on
the surface; they are internalized and transmittad one generation to the next if the cycle is
not broken through communal or personal morninguttiural loss. A conversation has been
started through Native American and Jewish Literata bring attention to those who have been
affected by genocide, and by studying and compadhadwo the conversation will be fueled and
ideally become more open and the effected populatiall receive the acknowledgement to

help heal their past.
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