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 Teacher collaboration has become an essential component of an elementary school. 

Student achievement, content area and pedagogy, and school relationships are some benefits that 

result from teacher collaboration. Five action teams (Staff Morale/Sunshine, Student Leadership, 

Technology, PBIS, and Clubs) are used at Stephens Elementary School to collaborate and 

accomplish goals for the school. This mixed methods study used a non-experimental descriptive 

design and examined the perspectives of 24 elementary teachers and staff regarding collaboration 

in their respective action teams. Quantitative and qualitative data were collected from an online 

survey and analyzed using descriptive statistical analysis, a priori coding, and open coding. 

Analysis revealed themes of perceptions on collaboration in action teams, benefits of 

collaboration, barriers to collaboration, and suggestions for future collaboration. Findings from 

this study revealed implications for administrators and participants regarding action teams. 
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Introduction 

This paper presents a mixed methods study that aimed to explore teacher and staff 

collaboration that happens within an elementary school setting during action team meetings. 

Collaboration, one aspect of teacher leadership, has multiple impacts on schools, including 

positive impacts on student achievement (Goddard, Goddard, & Tschannen-Moran, 2007). Other 

impacts of collaboration are improving teacher pedagogy (Briscoe & Peters, 1997), meeting the 

needs of students (Ronfeldt, Farmer, Mcqueen, & Grissom, 2015), and trust and respect among 

staff (Schneider & Kipp, 2015).  

Working together can be defined in different ways depending on who it encompasses. 

Collaboration can occur between teachers, students, administration, communities, and other 

school support staff. Teacher collaboration is one of the most influential ways to build rapport 

between staff, students, and the community (Porter, 1987). Action teams can involve staff in 

what is happening and allow them to include their opinion on the decisions being made within 

their school (Jordan, 1999).  Collaborating allows for general education teachers, special 

educators, and support staff the chance to create relationships in their professional environment 

that can be enriching and lasting relationships (Gable, Mostert, & Tonelson, 2004).  

At Stephens Elementary School (pseudonym), teachers and staff (e.g., administrators, 

instructional coaches, social workers, counselors, specials teachers, and exceptional children 

teachers) collaborate in action teams once a month to discuss and implement ways to improve 

the school in a variety of areas. Teachers, staff, and administrators are divided into five different 

teams: Staff Morale/Sunshine, Student Leadership, Technology, Positive Behavior Interventions 

and Supports (PBIS), and Clubs. The school leadership team identified these action teams based 

on what they deemed the school needed and what would best support the school’s mission. The 

school’s mission is that they are a family that seeks to create responsible citizens and lifelong 
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learners who achieve academic excellence, personal growth, and success in a safe, positive, and 

diverse environment. Each action team requires teacher collaboration in order to accomplish its 

specific, unique responsibilities provided in the mission statement within the school.  

The Staff Morale/Sunshine action team organizes and implements monthly staff morale 

boosters, staff appreciation events, and holiday celebrations. The Student Leadership action team 

identifies student leadership opportunities within the school, engages the school and specific 

grade levels in community service projects, communicates with teachers and staff, selects student 

leaders, and coordinates times for students to participate in various activities. The Technology 

action team updates and maintains the school website, communicates important information 

through social media, and identifies technology tools and best practice strategies for technology 

integration in the classroom. The PBIS team ensures that the Tier 1 PBIS systems are in place, 

reviews discipline data monthly, troubleshoots problem areas, and communicates PBIS best 

practices for staff throughout the year. The PBIS action team is the only team required to have a 

representative from each grade level in order to most effectively communicate. The Clubs action 

team organizes and implements multiple clubs throughout the schoolyear, such as Jr. Beta Club, 

Battle of the Books, Student Council, Girls on the Run, Coding, Robotics, and Boys Club.  

Through my studies in teacher leadership, I have been intrigued about how teacher 

collaboration can be used in an elementary school in order to impact the school community. In 

the previous academic year, Stephens Elementary School was identified as a low performing 

school, a devastating moment for the teachers, staff, and administration. However, this was also 

a defining moment for the school, and administrators and teachers focused on how they could 

improve the school in as many ways as possible. For the current school year, the leadership team 

decided to reduce the number of action teams from eight to five in order to best utilize 
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collaboration and maximize growth in the school as a community, learning environment, and an 

academically successful school.  

Due to my background knowledge of collaboration and my varied experiences during my 

teaching career, I decided to concentrate my research on teacher and staff collaboration within 

elementary action teams. Thus, this study investigates the following research question: How do 

elementary teachers and staff describe their collaboration within their respective action teams? 

Investigating this question allows me to determine how the teachers and staff feel about the 

action teams and collaboration currently in place. Additionally, I investigated the way people 

perceive collaboration within the school and the possible ways this information can be used to 

improve the school collaboration for future school years. The findings of this study will inform 

administrators and participants about the current level of collaboration within action teams and 

concepts to consider for future action teams.  



 

Literature Review 

 Before conducting research on collaboration in elementary school action teams, it is 

important to first analyze the different aspects that are involved. The following literature review 

will address these aspects. First, I define collaboration in the elementary schools. Next, I 

investigate the meaning of an action team. Then, I discuss the importance between collaboration 

and its role in an action team. Finally, I discuss the paucity of research on professional 

collaboration.   

What is Collaboration? 

 Collaboration can be defined in numerous ways depending on the situation in which it is 

being used. “Collaboration underpins how we structure and conduct most of our work, serve 

students, and learn and grow as professionals” (Vincente, 2017, p. 34). Collaboration for teachers 

is working together as a staff, community, or team in order to fulfill the school’s mission, and it 

serves as an important part of elementary teacher and staff relationships (Gable et al., 2004). 

There is some concern that not every educational institution maintains teacher collaboration in 

their schools (Briscoe & Peters, 1997; Goddard et al., 2007). Briscoe and Peter (1997) discussed 

that, “sustained collaboration is not easy. This is evidenced…by the fact that within-school 

collaborative relationships did not even form among teacher-participants unless they shared 

grade levels” (p. 63). Ten years later, Goddard and colleagues’ (2007) found the same 

phenomenon where not all teachers had the ability or opportunity to collaborate despite the 

possibility for improving instruction.  

Vincente (2017) describes the link between teacher improvement and student 

achievement, emphasizing the strong relationships that it can help enrich. Multiple researchers 

have also found collaboration has a positive impact on both teacher improvement and student 

improvement (Gable et al., 2004; Goddard et al., 2007; Vincente, 2017). Not only does fostering 
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teacher learning progress teachers’ conversations within their teams, but it can also help foster 

student achievement.  

 Collaboration can be one way to facilitate teacher improvement by bouncing ideas off 

other colleagues when the school has an issue or situation that needs attending to (Sundstrom, 

Meuse, & Futrell, 1990). One goal of a teacher is to continue to grow as an educator and not stay 

stagnant in educational experience. Coworkers who collaborate and become friends can 

experience higher levels of productivity when working together (Hargreaves, 2019).  

When educators collaborate, the focus can be placed on new types of instructional 

strategies (Vincente, 2017).  Collaboration can help lead to new instructional strategies by 

completing teacher-to-teacher talk (Vincente, 2017). These innovative instructional strategies 

can then be implemented in schools and classrooms. Further, collaboration can provide multiple 

rewards, such as satisfaction in their job or the ability to improve their classroom practice based 

on their analysis of the classroom (Briscoe & Peters, 1997).  

As the educational system continues to evolve to include more advanced curriculum and 

technology, there is an emphasis on professional collaboration and its potential impact on student 

outcomes (Gable et al., 2004). There is a resulting pressure on schools to continuously improve 

their services, and collaboration is an important factor behind these improvements (Gable et al., 

2004).  

What is an Action Team? 

 “Action teams are defined as teams in which members with specialized skills must 

improvise and coordinate their actions in intense, unpredictable situations” (Sundstrom et al., 

1990, p. 122). Action teams can appear differently depending on the area in which they are being 

used. For instance, Handelzalts (2019) outlines collaborative teams as Teacher Design Teams 
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(TDT) that work together to design their curriculum. When compared to Stephens Elementary 

School, action teams are used to collaborate to insure they are covering tasks or matters needed 

for improvement in their school. Edmondson (2003) concluded that sometimes staff are 

presented with intense, unpredictable situations that action teams must respond to. Staff must 

take the information agreed upon during the action teams to implement the action needed in 

response to the events.   

 The concept of action teams was developed by Southwest Educational Development 

Laboratory (SEDL):  

SEDL's experience revealed the need for a well-defined planning process that allows 

community teams to determine their most important needs, agree on how to address 

them, and plan and implement projects. At the same time, members needed to develop 

strong relationships to help them become an effective team. As a result, SEDL has 

designed a Collaborative Action Team (CAT) process with team planning and team 

building activities as its linchpins. (Jordan, 1999, p. 50)  

The original idea behind collaborative action teams was to create involvement to establish a 

school that was defined as a community school (Jordan, 1999). This connects not only the 

community surrounding the school, but the community within the school. Jordan continued to 

note that the collaborative process and tools that were developed by SEDL allow schools and 

communities to learn team building, team planning, and momentum generation skills. Stephens 

Elementary School’s views align with Jordan’s (1999) view in that they view the school as 

community, and collaboration will help strengthen the community in the school for the 21st 

century.  
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When members of an action team come together, they work as a team in order to plan and 

implement projects that are needed in the school. “An Action Team should be a group of 

friends.  Better yet, it’s a family who desire to accomplish individual goals to fulfill the group’s 

purpose” (Morales, 2019, para. 4).  Morale’s (2019) ideas aligned with Jordan’s (2019) 

discussion in that the staff work together in order to accomplish the tasks that are needed for 

their school. Action teams have building elements where team members work together as equal 

partners, build trust, and respect diversity in order to solve problems and create new 

opportunities (Jordan, 1999).  

There are three main elements which school leaders should focus on when developing 

action teams: a) the characteristics of the organizing group, b) school system influences, and c) 

overall community culture (Jordan, 1999). First, when considering the characteristics of the 

action team, members of the action team should understand their purpose.  More specifically, 

members should understand the importance of time and actions that will take place during their 

group meetings. Teams whose members understand their expected level of commitment can 

make steady progress (Jordan, 1999). The second component is school system is influenced 

within the school and district. The administration and district being supportive or not of action 

teams and the decisions that need to be made during the meetings is important. “The ways a 

superintendent's office shows support for the collaborative team and its work can make or break 

the whole effort” (Jordan, 1999, p. 52). The final feature is the culture of the community and its 

level of influence and support. This factor involves the attitudes and values of the community 

and how supportive they are with the partnership of the school (Jordan, 1999).  

SEDL's process includes five stages that are important in developing and creating these 

specific action teams: a) identification, b) mobilization, c) project development, d) 
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implementation, and, e) evaluation (Jordan, 1999). During the first stage of team identification, it 

is determined who will be on the team and how they will work together to represent the whole 

community. The second stage is team mobilization in which a vision, mission, and priorities for 

the school and team are decided upon. During the third stage of project development, the team 

members create action plans. The fourth stage is project implementation in which team members 

carry out the action plans and maintain the team's focus while accomplishing its goals. Lastly, 

the team conducts a project evaluation to assess the results of their actions (Jordan, 1999). The 

five stages include elements designed to help build strong teams with the possibility to 

collaborate successfully for their needs. (Jordan, 1999).  

The Importance of Collaboration for Teachers     

 Collaboration should lead to an educational institute that works smoothly and flows 

together well. As Jordan (1999) discussed, collaboration is significant to make sure that the 

school is working together as a community. Dagostino (2013) found that creating professional 

collaborative relationships and maintaining them helps create a positive environment where 

student support teams can work collaboratively to encounter the needs of their students. Further, 

continuing professional development can result in both learning and change (Forte & Flores, 

2014).  Collaborating with peers provides “multiple opportunities for learning both content and 

pedagogy that would support their teaching” (Briscoe & Peters, 1997, p. 63). Professional 

learning communities provide opportunities for teachers to improve their practice as educators 

using dialogue and shared practice (Battersby, 2019). Porter (1987) found that this frequent 

conversation amongst peers allows them to collaborate while engaging in professional 

development.  
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In a recent study by Bush and Grotjohann (2020), many first year and pre-service 

teachers did not find an importance in collaboration, but other veteran teachers found 

collaboration and communication more beneficial to their careers. Due to these findings, Bush 

and Grotjohann (2020) recommend that universities should start teaching the importance of 

collaboration within the education system. The exchange that transpires during teacher 

collaboration can add to many of their upcoming careers. “Exchange is the most highly rated and 

most intended form of collaboration” (Bush & Grotjohann, 2020, p. 8). This study shows the 

importance of collaboration for younger teachers compared to veteran teachers.  

Reflective dialog could possibly foster improved understanding for their profession and 

would in turn promote mutual trust and respect (Schneider & Kipp, 2015).  Schneider and Kipp’s 

(2015) research showed that professional collaborations could positively impact professional 

growth in order to become a smooth flowing education system. This research supports decisions 

by teachers and administration to collaborate on different aspects of their jobs.  

Collaborative relationships are replacing the existing teacher relationships in schools 

(Cochran-Smith & Lytle, 1999). Collaborative relationships are also important to the elementary 

school staff who are working together in the school in that it allows them the ability to have 

constructive dialogue with each other on the messier parts, as well as the positive aspects, of the 

profession (Cochran-Smith & Lytle, 1999).  

Schools with greater collaboration, and educators who are improved collaborators, can 

show greater gains in student achievement (Ronfeldt et al., 2015). In order to test the impact of 

collaboration on student achievement, collaborative lesson research has been conducted 

(Takahashi & Mcdougal, 2016). This research shows that teacher collaboration within the 

schools is allowing for further student growth with new Common Core mathematics standards. 
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In continuation of collaboration on student achievement, Constantinou and Ainscow’s (2019) 

research discusses that alterations needed in schools begin within the educational system using 

collaboration as one of its key components. 

Collaboration Within Action Teams 

An action team’s organization can be an influential tool. “A team’s organizational 

context can provide resources and slack in its schedule to support practice, experimentation, and 

reflection on what works, all fostering learning and improvement” (Edmondson, 2003, p. 1425). 

Constructing collaboration with the strengths already in place and focusing more on those 

struggling groups can be influential in building collaboration in the school (Lockton, 2019). If 

the action team is struggling to produce decisions and complete the information that is needed 

for their groups, team members may need additional collaboration between the teammates. This 

is an aspect that can be focused on during the action team meetings in order to ensure that the 

leaders are helping to provide the type of collaboration that their group may require (Lockton, 

2019).  

Teacher beliefs regarding the expectations of their school leaders is significant for the 

types of interactions in collaborative teams (Lockton, 2019). Action teams often involve 

administration and district representation to show support for their staff and the team’s decisions. 

The support of the administration can greatly enhance any collaborative team (Jordan, 1999). 

Team members must be able to work together successfully and that may require some 

intervention by the school leaders (McEwan, Ruissen, Eys, Zumbo, & Beauchamp, 2017). 

 Collaboration is favorable when focused on instructional fields such as curriculum and 

teaching strategies (Ronfeldt et al., 2015).  Ronfeldt and colleagues’ (2015) data supports 

schools’ implementation of action teams focused on collaboration with strategies to ensure they 
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receive the full knowledge needed in schools. Schools with higher student achievement gains had 

teachers who were strong collaborators in a secure collaborative environment (Ronfeldt et al., 

2015).  

Lack of Research on Professional Collaboration 

 There is a paucity of empirical research published on the implementation, effects, and 

benefits of professional collaboration (Banerjee, Stearns, Moller, & Mickelson, 2019; Gable et 

al., 2004; Kennedy & Stewart, 2011); rather, “a disproportionally greater amount of attention has 

been given to how collaboration occurs (process), with far less attention given to the results of 

those collaborative efforts (outcomes)” (Gable et al., 2004, p. 5). Seven years later, Kennedy and 

Stewart (2011) noted that they were only able to find four studies in which the professional 

collaboration was documented; thus, specific strategies to promote collaboration were 

considerably less documented. More recently, Banerjee and colleagues (2019) made the case that 

few studies have identified the relationship between student achievement and teacher satisfaction 

in their job. The need for research on professional collaboration is evident based on this trend. 

 In an attempt to address this gap in the research, Gable and colleagues (2004) researched 

professional collaboration within elementary schools and its impact on bringing teachers closer 

together by documenting when teachers met and the time period the collaboration continued 

afterwards. They discussed that while teachers were more involved in collaboration, there was a 

discrepancy between the reason behind collaboration and what happens with collaboration within 

schools. They also found a connection between the teacher as a stakeholder and the collaborative 

process.  

We believe that successful collaboration is most likely to occur when all participants are 

able to evaluate every collaborative process and outcome across the entire life of the 
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collaborative exercise. Therefore, what follows is a model for assessing professional 

collaboration in schools across (a) the collaborative process and (b) the stakeholders 

involved in all levels of the collaboration. (Gable et al., 2004, p. 6) 

The teachers who are involved in the process of professional collaboration, and in helping to 

create it, are more likely to continue contributing to the process of collaboration in their 

workplace (Gable et al., 2004).  

  Investigating possible causal relationships between collaboration and student 

achievement, Ronfeldt and colleagues (2015) provided a descriptive analysis of teacher 

collaboration. They found there was little known “about the current social-institutional landscape 

of teacher collaboration across teachers and schools” (Ronfeldt et al., 2015, p. 477).  They 

studied the few existing large-scale descriptions and found that they suggested there is wide 

variation in teachers’ collaborations.  “Existing literature is also silent about the role of the larger 

school environment in shaping the relationship between teacher job dissatisfaction and student 

achievement” (Banerjee et al., 2019, p.204). Each of these researchers identified a gap in the 

literature involving teacher job dissatisfaction and student achievement.  

 In this review of the literature, I defined collaboration and action teams. I outlined the 

importance of collaboration for teachers and the role collaboration plays within action teams. 

Finally, I explored the paucity of research on professional collaboration after it is implemented.  



 

Methodology 

 This mixed methods study is designed to investigate the following research question: 

How do elementary teachers and staff describe their collaboration within their respective action 

teams? The quantitative component follows a descriptive, comparative design, and the 

qualitative component follows a case study approach. Data were collected using a survey with 

both quantitative and qualitative questions and were analyzed to identify teachers’ perceptions of 

their current collaboration in action teams. 

Setting 

 The setting of the study took place at Stephens Elementary School in a rural area of the 

MidAtlantic United States. The county is an agricultural area with some struggling mills and 

furniture factories that are remnants of the previous economy of the county. There are seven 

elementary schools, two middle schools, and one high school in the county. The area is a high 

poverty area with many families who are in the lower income or working-class brackets, with 

some in the middle-class socioeconomic status. (National Center for Education Statistics, n.d)  

Stephens Elementary School was founded in the 1970s and was destroyed in a fire in 

1982. The school has since been rebuilt with multiple additions in order to accommodate the 

ever-growing rate of students from the growing population of the county. There are 

approximately 500 students at Stephens Elementary School, of which approximately 70% 

receive free or reduced lunch. There are 67 teachers and staff and the current average class size is 

approximately 21 students per class. While Stephens Elementary School was a lower performing 

school in previous years, the classification was recently removed. 

This study focused only on the teachers’ and staff’s perceptions who are involved in the 

five action teams at the school; therefore, this research does not involve any student subjects. 

The study focused on teacher and staff collaboration within the action teams. The principal 
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agreed to provide the background resources he used when developing the action teams. The 

principal granted permission for this study (see Appendix A) and provided resources, such as 

information on each specific action team. The assistant superintendent of the county agreed that, 

after approval of the IRB, permission was granted to conduct the study at Stephens Elementary 

School.  

Participants  

 There are currently 33 people involved in the action teams at Stephens Elementary 

School, but since I could not participate in my own survey, I removed myself from the invitation 

list. Thus, 32 teachers and staff (e.g., administrators, instructional coaches, social workers, 

counselors, specials teachers, and exceptional children teachers) were invited to participate in the 

survey. These teachers, staff, and administration are a part of five action teams that are in place 

at the school. 

A total of 24 elementary teachers and staff (see Table 1) participated in the survey. The 

participants’ years of professional experience spans from less than one year to more than 16 

years of teaching experience at their current school. Half of the respondents have been teaching 

at their current school for three years or less. Half of the teachers have a bachelor’s degree and 

half of the participants hold a master’s degree. Three-fourths of the staff hold an elementary 

education degree with the other 25% holding a physical education, special education, or other 

degree. All five action teams were represented in the participant pool. Approximately two-thirds 

of the participants who replied were on their first to third year in their action team with the other 

third being four years or more.  

Table 1 

 

Participants’ Demographics 

Characteristic n* Valid % 
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Action Team   

Technology 3 12.5 

PBIS 6 25.0 

Student Leadership 3 12.5 

Clubs 8 33.3 

Staff Morale/Sunshine 4 16.7 

Years on Current Action Team   

1 Year 7 29.2 

2 Years 2 8.3 

3 Years 7 29.2 

4 Years 2 8.3 

5 or More Years 6 25.0 

Years at Current School   

1 Year 5 20.8 

2 Years 3 12.5 

3 Years 4 16.7 

4-5 Years 2 8.3 

6-8 Years 5 20.8 

9-12 Years 1 4.2 

13-15 Years 1 4.2 

16 Years or More 3 12.5 

Highest Degree Held   

Bachelor’s degree 12 50 

Master’s degree 12 50 

Type of Teaching Certificate   

Elementary Education 18 75 

Physical Education 1 4.2 

Special Education 2 8.3 

Other 3 12.5 

n*: total number of participants who responded 

Research Procedures  

For this study, a mixed method research design was implemented, and data were 

collected through use of a survey. The survey was researcher-created and included both 

quantitative and qualitative questions. The participants were selected based on their participation 

in one of the five action teams that are present within Stephens Elementary School. After IRB 

(see Appendix B), district (see Appendix C), and principal approval (see Appendix A), 32 

teachers, staff, and administrators were invited to participate in the survey. At a faculty meeting, 

I introduced and explained the survey (see Appendix D for script), including the format of the 
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survey, the purpose of the study, what the data would be used for, and the level of anonymity. 

Within 24 hours, I emailed the teachers and staff with a link to the survey. The consent form (see 

Appendix E) was located at the beginning of the survey in order to gather the participants’ 

consent and inform them they were not required to participate. I requested the staff complete the 

survey within two weeks and a reminder was sent after exactly one week.  

After the two-week window concluded, 27 out of 32 participants had started the survey. I 

exported the survey responses from the Qualtrics survey program and imported them into SPSS 

software. One participant did not answer any questions and two participants only answered the 

demographic questions. Thus, I excluded these three participants. Three participants partially 

completed the survey questions; I included these participants’ data because they shared important 

information about the participants’ perceptions of collaboration. In total, there were 24 

participants who completed all, or a majority of, the survey for a response rate of 75%.  

I was the sole researcher in this survey. In order to prepare myself in this role, I 

completed the CITI training in social/behavior research investigators that is required by the 

university (see Appendix F). I was the only person who implemented this survey and the only 

person who needed preparation for this study. I was completely responsible for creating the 

survey, sending it, receiving results, and analyzing the data from the survey using the Qualtrics 

program. There were not any monetary costs needed for implementing the study. 

Reliability and Validity  

I used multiple strategies when creating my survey in order to strengthen the reliability. 

First, I used a mixed methods survey to provide teachers the opportunity to respond in multiple 

ways and to explain those responses. I then triangulated the data in order to determine 

consistency across the participants’ responses by comparing the quantitative and qualitative data 
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to see the similarities and differences in the data. Second, I chose low inference descriptors in the 

Likert scale questions so the participants could easily understand the response options and more 

consistently respond. An example of a low inference descriptor Likert scale question I used in 

my survey is, “I believe collaboration in my action teams helps to improve my teaching method.” 

This type of low inference descriptor attempts to make the wording clear by minimizing words 

with multiple meanings. Third, I answered participant questions to clarify content of the 

questions or structure of the survey. For instance, two teachers contacted me separately with a 

concern that their specific action team might not provide enough information about collaboration 

since they did not all meet together at the same time, but instead worked on specific tasks. I 

explained that their input was valuable and requested they answer as honestly as they could 

about their collaboration within their team.  

I also used specific strategies in order to strengthen validity within my study. First, I 

researched multiple surveys on teacher collaboration as I developed the survey.  This allowed me 

to gain knowledge about possible constructs, questions, and wording. Second, the survey was 

anonymous, which could reduce social desirability and increase accuracy of participants’ 

responses. After a staff member expressed a concern about anonymity, I reiterated to the entire 

staff that the survey was anonymous. Finally, I strengthened the internal validity by triangulating 

Likert scale and open-ended responses during data analysis by comparing the quantitative and 

qualitative data produced by the responses.  

Trustworthiness                                          

 Several strategies were used to strengthen the trustworthiness of my study. As the 

researcher, I recognized my prolonged engagement with the full school community; therefore, I 

worked to reduce possible biases. I kept a reflective journal to help me be cognizant of, and 
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minimize, my biases.  I developed the survey to allow the data to speak for themselves and 

participants to share their perceptions about collaboration in their action groups.  For example, I 

did not include leading questions in the survey. Additionally, I kept detailed notes on all 

communication with the participants. The qualitative and quantitative data were triangulated in 

order to check the consistency of the findings. Finally, I kept a detailed audit trail of all the data 

and materials collected through each stage of the study.  

Data Sources 

The main source of data used in this study is a survey (see Appendix G), which allowed 

for larger scale data collection.  I first identified two published surveys on similar topics (see 

Appendix H).  UNCC (n.d.) suggests that K-12 teachers and administrators use their sample 

survey to identify how participants view collaborative teaching. Moore’s (2009) survey was used 

to compare the level of collaboration across two districts. Both surveys were used to investigate 

teacher collaboration in schools; however, they did not focus specifically on action teams.  Thus, 

I adapted them to make the questions specific to action teams.  I developed the survey to include 

a demographic section and three sections based on the purpose and research question for this 

study.  The first section focuses on overall perceptions of teacher collaboration in action teams.  

The second section focuses on the benefits of teacher collaboration in action teams.  The third 

section focuses on the barriers experienced with teacher collaboration in action teams. 

There were five selected-response demographic questions at the beginning of the survey. 

There were five multiple choice questions (i.e., action team, highest degree earned, years 

participated in action teams, years at the school, and teaching degree). These questions were 

chosen to better understand the teaching experience and educational background of the 

participants.  
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The survey included both quantitative, Likert Scale questions and qualitative open-ended 

questions. The Likert scale ranged from one to five: one represented strongly disagree, two 

represented somewhat disagree, three represented neither agree or disagree, four represented 

somewhat agree, and five represented strongly agree. The qualitative questions allowed for free 

response. 

The first section focused on teachers’ overall perceptions of teacher collaboration in 

action teams.  There were six quantitative, Likert scale questions (e.g., “I believe collaboration in 

my action team is supported by my school”).  There were two qualitative, open-ended questions 

(e.g., “What other aspects of collaborative action teams do you feel are important?”) The focus 

of the questions was to collect the perceptions of the participants with an opportunity to provide 

more details. This allowed for triangulation of the quantitative and qualitative data.   

The second section focused on teachers perceived benefits of teacher collaboration in 

action teams.  There were five quantitative, Likert scale questions (e.g., “I believe collaboration 

in my action teams helps to benefit me as a teacher”).  There were two qualitative, open-ended 

questions (e.g., “List any comments or opinions you have on the benefits of collaboration within 

your respective action teams”). The focus of these questions was to find out how the staff viewed 

the benefits of collaboration and to provide an opportunity to explain their responses in depth. 

The quantitative and qualitative questions were used for triangulation of the data.  

The final section focused on teachers’ perceived barriers experienced with teacher 

collaboration in action teams. There were five quantitative, Likert scale questions (e.g., “I 

believe collaboration in my action teams hinders me as a teacher.”)  There were two qualitative, 

open-ended questions (e.g., “Are there any suggestions you have on how to improve barriers to 

collaboration in your action team that you have identified?”) The questions of this section were 
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important to identify any barriers that the participants may perceive in their group and offered 

them the chance to give opinions on suggestions for improvements to the barriers they identify 

using the qualitative section. These questions allowed me to better understand the data and the 

participant’s voices through triangulation.  

 Additionally, I collected articles and materials that my principal provided. For example, 

my principal shared the Jordan (1999) article with me to provide research that supports his 

decision to have action teams at the school. He also shared the leadership minutes from this 

summer where they organized the five action teams and pulled the reasons why they felt these 

teams were necessary for the school. These resources provided background information about 

the reasoning behind the action teams in our school and the specific responsibilities of each 

action team.  

Data Collection  

I emailed the survey to members of each action team through Qualtrics survey service 

because it offered the greatest option of understanding with layout of questions and data access 

through an excel document. The quantitative data were collected from the 16 Likert scale 

questions. The qualitative data were collected from the participants’ responses to the six open-

ended response questions. The data were exported from Qualtrics after the two-week period had 

ended. There were not any monetary or professional incentives for the participants to complete 

the survey. However, the results of the study will be shared with the school in narrative format, 

which will allow the administrators to use the results to guide future action team decisions.  

Data Analysis 

 In order to answer the research question, several data analysis techniques were employed. 

First, the demographic data of the participants were analyzed using frequencies. Then, 
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quantitative data were analyzed using the SPSS software with descriptive statistical analysis. 

Next, the qualitative data were analyzed using a priori coding and open coding. Finally, all of the 

data were triangulated to better understand the participants’ responses and confirm the findings. 

Demographic data. The demographic data were analyzed using frequencies to obtain the 

number of participants and valid percentages for the responses. This enabled me to better 

understand the participants’ experiences and backgrounds by identifying their participation in 

action teams, years of experience in action teams, years of experience teaching, level of 

education, degree earned, and teaching certification.  

Quantitative data. I analyzed the quantitative, Likert scale responses using descriptive 

statistical analysis in SPSS. Using this analysis, the range, mean, and standard deviation for each 

question was identified in order to understand how the participants felt about the constructs (see 

Table 2). This analysis revealed the range (from one to five) of participants’ perceptions of 

teacher collaboration across action teams. The mean of the responses and the standard deviation 

between the answers of the group were revealed. I chose to analyze the data for all action teams 

together, rather than compare the teams, since I am studying overall perceptions in their action 

teams. Further, this decision allows me to protect the identity of participants.  

Table 2 

 

Summary of Descriptive Statistical Analysis of Quantitative Data from Collaboration Survey 

Item Text N 

Statistic 

Range 

Statistic 

Mean 

Statistic 

Mean 

Std. 

Error 

Std. 

Deviation 

Statistic 

Variation 

Statistic 

P1. I believe collaboration in 

my action team is supported by 

my school. 

24 

 

1 4.96 .042 .204 .042 

P2. I believe collaboration in 

my action team is supported by 

the staff members in the 

school. 

24 1 4.75 .090 .442 .196 
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P3. I believe collaboration in 

my action team is contributed 

to by all the members of our 

action team. 

24 1 4.79 .085 .415 .172 

P4. I believe collaboration in 

my action team is an important 

aspect of our action team. 

24 2 4.83 .098 .482 .232 

P5. I believe collaboration in 

my action team is used to 

guide our discussion during 

our action team. 

24 2 4.71 .127 .642 .389 

P6. I believe collaboration in 

my action team is used to 

make decisions as a team. 

24 1 4.83 .078 .381 .145 

BE1. I believe collaboration in 

my action teams helps to 

improve my teaching method. 

23 4 3.22 .243 1.166 1.360 

BE2. I believe collaboration in 

my action teams helps to 

improve my ability to teach 

subject content. 

23 4 2.96 .231 1.107 1.225 

BE3. I believe collaboration in 

my action teams helps to 

improve my ability to manage 

students. 

23 4 3.57 .225 1.080 1.166 

BE4. I believe collaboration in 

my action teams helps to 

benefit me as a teacher. 

23 3 4.22 .166 .795 .632 

BE5. I believe collaboration in 

my action teams helps to 

benefits me as a collaborative 

member or the community 

here at my school. 

23 2 4.39 .163 .783 .613 

BA1. I believe collaboration in 

my action teams hinders me to 

improve my teaching method. 

21 2 1.62 .189 .865 .748 

BA2. I believe collaboration in 

my action teams hinders me to 

improve my ability to teach 

subject content. 

21 2 1.67 .199 .913 .833 

BA3. I believe collaboration in 

my action teams hinders me to 

improve my ability to manage 

students. 

21 

 

2 1.57 .177 .811 .657 
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BA4. I believe collaboration in 

my action teams hinders me as 

a teacher. 

21 2 1.33 .144 .658 .433 

BA5. I believe collaboration in 

my action teams hinders me to 

benefit me as a collaborative 

member or the community 

here at my school. 

21 2 1.33 .144 .658 .433 

Valid N 21      

 

Qualitative data. I examined the qualitative, open-ended responses using a priori coding 

and open coding. I printed off the open-ended responses and first coded them using the a priori 

codes of perceptions, benefits, and barriers of teacher collaboration in action teams. Using these 

a priori codes, I first wrote any codes in the margin that applied to the three a priori codes (e.g., 

my voice was heard). Then I collapsed the codes by similarities into categories (e.g., all voices 

heard, respect). Finally, I collapsed the categories into subthemes (e.g., feeling valued) and 

themes (e.g., perceptions of the importance of action teams). I identified three themes: 

perceptions on importance of action teams, benefits of collaboration, and barriers to 

collaboration. Additionally, many subthemes emerged (e.g. feeling valued in the perceptions of 

the importance of action teams).  

Data were also analyzed using open coding in order to capture additional codes from the 

participants’ responses. Through open coding, a fourth theme emerged: suggestions for future 

collaboration.  The themes, subthemes, and categories are represented in Table 3. 
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Table 3 

 

Themes, Subthemes, and Categories 

 

Themes Subthemes Categories 

Perceptions of 

the Importance 

of  

Environment Safe environment 

Action Teams  Comfortable to share thoughts and ideas 

  See/learn different perspectives from 

various staff 

  Same mission and vision for the team’s 

outcomes 

  Focus on task at hand 

 Feeling Valued All voices heard 

  Everyone’s opinion matters 

  Respect 

  Freedom of expression 

  Trust 

 Tasks/Products Tasks evenly distributed 

  Work together to come to an agreement 

  Making decisions for the school 

Benefits of  Feelings Sense of belonging and friendship 

Collaboration  Respect 

  Boost each other up 

  Motivation 

 Outcomes Best decisions made for school and 

students 

  Benefit to students 

  Promotes cooperation at our school 

 Collaborative Behaviors Working together 

  Hearing and receiving the ideas and 

perspectives of others across the school 

  Brainstorming/Bounce ideas off of each 

other 

  Splitting workload/Time management 

Barriers to  Need to feel safe  

Collaboration One person takes over  

 No Barriers  

 Not a teacher  

Suggestions for 

Future 

Make collaboration key in 

decision making 

 

Collaboration Divide responsibilities  

 Hearing ideas when 

brainstorming 

 

 Overcoming barriers on 

collaboration 

No barriers found with no suggestions 
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Triangulation. I triangulated the quantitative and qualitative data to fully answer the 

research question, identify patterns across the data, and best represent the participants’ 

perceptions. Analyzing multiple data sources increased the strength of the themes and 

subthemes. For instance, using the data from the participants’ responses made visible the few 

barriers participants feel exist in their action teams when compared to the qualitative responses. 

When participants completed the quantitative barrier section on the survey, most participants 

selected disagree or strongly disagree about barriers in their action teams. The qualitative data 

listed three barriers in the action teams: a) need to feel safe to share ideas, b) one person takes 

over, and c) not being a teacher. This showed that although most (n=19) participants answered 

“disagree” or “strongly disagree” in the quantitative data, there were some participants who felt 

some barriers did exist.  



 

Findings 

 In this section, the four themes that emerged from the data are discussed: a) perceptions 

on the importance of action teams, b) benefits on collaboration, c) barriers to collaboration, and 

d) suggestions for future collaboration. Both quantitative and qualitative data are presented in 

order to represent these themes, as well as highlight the results of my triangulation. 

 The quantitative data from the Likert scale questions were analyzed using descriptive 

statistics. The Likert scale ranged from one to five: one representing strongly disagree, two 

representing somewhat disagree, three representing neither agree or disagree, four representing 

somewhat agree, and five representing strongly agree.  

 The qualitative data were analyzed using a priori coding and open coding. I include thick 

description with participant quotes for each theme. Finally, I provide an explanation of how the 

data were triangulated in order to gather a deeper understanding of the four themes.  

Perceptions of Collaboration in Action Teams 

 The theme of perceptions of collaboration in action teams is essentially how the 

participants perceive the current collaboration in their action teams. I identified participants’ 

(n=24) perceptions about collaboration in their action teams (see Table 2). Most participants 

(n=23) strongly agreed collaboration is supported in their school (M=4.96, SD=.204) and 

collaboration (n=18) is being supported by staff in the school (M=4.75, SD=.442). Belief that 

collaboration is contributed to by all members of their action team was high in agreement 

(M=4.79, SD=.415). Approximately 88% of participants also strongly agreed that collaboration is 

an important part of their action team (M=4.83, SD=.482). Belief that collaboration is used to 

guide discussion in their action team was agreed upon by most participants (M=4.71, SD=.642). 

and most of the participants (n=20) agreed in the belief that collaboration is used to make 

decisions as a team (M=4.83, SD=.381).  
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The qualitative data supported the previous quantitative data on teacher and staff 

perceptions of collaboration. Further the participants’ responses provided more insight into their 

perceptions of collaboration, as represented by the three subthemes: environment, feeling valued, 

and tasks/products. 

Environment. The environment subtheme focuses on the environment in which the 

action team takes place and the feelings within the environment.  In the environment subtheme, I 

discovered one of the participants felt having a safe environment where he or she felt 

comfortable to share thoughts and ideas was important. The participant shared, “I feel it is 

important for all members to feel comfortable to share thoughts and ideas with each other 

without feeling judged.” Other perceptions of the environment by the respondents were: a) they 

felt it was important to be able to focus on the tasks at hand, b) they believed they should have 

the same mission and vision for their team’s outcomes, and c) they valued seeing and learning 

the perspectives of other staff members. Having the same mission and vision for outcomes aligns 

with the perception from the quantitative data that collaboration allows them to guide discussions 

in their action teams.  

Feeling valued. In the next subtheme, feeling valued, the focus is on the perceptions of 

feeling valued while within their action teams. The emerged subtheme of feeling valued 

presented two participants who felt trust is important. Two participants also said that they felt 

valued when all voices were heard. One participant wrote, “Everyone has a part and all voices 

are heard.” “Everyone’s opinions matter” and “respect” were also important in feeling valued in 

their action teams. Freedom of expression during their action teams left the participants feeling 

valued as well.  
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Tasks/Products. In the final subtheme of perceptions, tasks/products focused on splitting 

the task evenly within the group members and the outcomes from their action teams. A 

participant responded, “Everyone should be a part of decisions. Delegation of tasks should be 

evenly distributed to all team members.” Collaboration being contributed to by all members is a 

piece of quantitative data with which this aligns. Three participants presented working together 

to come to an agreement was an influential part of this perception. Making the best decisions for 

the school was another finding discovered in this subtheme. 

 After analyzing both quantitative and qualitative survey data, the data were triangulated 

in order to strengthen validity. I looked at the quantitative and qualitative data on perceptions of 

collaboration together to identify the similar angles in each set of data. In the quantitative data, I 

found that participants felt that collaboration is used to guide discussions and to make decisions. 

This was supported by the qualitative data when they responded that collaboration helped them  

come to an agreement and work through the issues in the action teams.   

Benefits of Collaboration in Action Teams 

The second theme of benefits of collaboration in the action teams in order to see the 

positive outlook of collaboration also emerged. In looking into the benefits of collaboration in 

the action teams, there were some disagreements in what some participants (n=24) saw as 

beneficial to their action teams. Some participants (n=10) did not agree or disagree that 

collaboration in their action teams helped to improve their teaching method (M= 3.22, 

SD=1.166) or collaboration helped improve their ability to teach subject content (n=11) 

(M=2.96, SD=1.107). Again, this occurred when asked if collaboration in their action teams 

helped them to manage their students, with eight participants saying neither disagree nor agree 

(M=3.57, SD=1.080). The belief that collaboration benefited them as a teacher had 88% of 
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participants somewhat agree or strongly agree (M=4.22, SD=.795) which was higher than the 

previous three questions. When asked if collaboration helped benefit them as a member of the 

community within the school, it was more highly agreed upon with a higher mean and with 13 

strongly agreeing (M=4.39, SD=.783). This could be due to the fact that some of the staff who 

participated were not teachers and the other questions pertained more to teachers.  

The qualitative data supported the quantitative data on teacher and staff perceptions on 

the benefits of collaboration in student achievement. The qualitative data did not support the 

quantitative data with participants not seeing benefits of collaboration in their teaching content 

and subject areas. Further, the participants’ responses provided more insight into their ideas on 

the benefits of collaboration through three subthemes: feelings, outcomes, and collaborative 

behaviors. 

Feelings. The subtheme of feelings is based on the feelings that participants have on the 

benefits of collaboration. The feelings on the benefits of collaboration included respect, 

motivation, and boosting each other up. One participant said, “I feel it is extremely important 

because we as a school need to boost each other up. Teaching can be so stressful and I feel that 

our action team really takes time to make teachers feel important and recognizes them for the 

good things they do.” Four participants said a sense of belonging and friendship were other 

benefits of collaboration.   

Outcomes. This particular subtheme focuses on how collaboration in the action team 

benefits the participants to complete their work. The subtheme showed three participants felt it is 

important to have collaboration in order to make the best decisions for the school and the 

students. One participant felt, “The best decisions can be made for the welfare of our students 
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and community.” Participants also felt collaboration benefits the outcome of student achievement 

and promotes cooperation within their school.  

Collaborative behavior. In this subtheme, participants identified the collaborative 

behavior benefits that come from collaboration. The final subtheme is collaborative behavior as 

the benefit of collaboration. This has shown an outstanding agreement on hearing and receiving 

the ideas and perspectives of others across the school as a benefit to collaboration of their action 

teams, with eight participants finding this as a benefit. A participant stated, “It's important to get 

the perspective of different team members when making decisions for the school.” In the 

quantitative data, many participants said a benefit of collaboration was feeling like a member of 

the community. This qualitative finding aligns with the quantitative data. Some other 

collaborative behaviors on the benefits identified by the participants on collaboration were 

working together, brainstorming/bouncing ideas off each other, and splitting the workload/time 

management.  

After analyzing both types of data on the benefits of collaboration, I was able to 

triangulate the data in order to strengthen validity. I was able to look at the quantitative and 

qualitative data to identify the differences presented by the two types of data.  

Barriers on Collaboration in Action Teams 

 The third theme that emerged was on barriers to collaboration in action teams to see the 

possible issues that may exist in the action teams. The barriers section of the survey provided a 

positive outcome on the barriers of collaboration in the action teams. Many seemed to answer 1 

(strongly disagree) or 2 (somewhat disagree) in this section. I analyzed the beliefs that 

collaboration hinders them as teachers/staff of the school. Some participants (n=13) strongly 

disagreed that barriers hindered their ability to improve their teaching method (M=1.62, 
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SD=.865). The same correlation occurred with the hinderance of ability to teach subject content 

with 13 participants strongly disagreeing (M=1.67, SD=.913). 13 participants strongly disagreed 

collaboration hindered the ability to manage students (M=1.57, SD=.811). Collaboration as a 

hinderance to being a teacher had the same mean and standard deviation as collaboration 

hindering them as a collaborative member in the school community (M=1.33, SD=.658) with 16 

strongly disagreeing. The low scores on this section are due to the fact that many of the 

participants did not find collaboration in their action teams as a barrier to them or the school.  

 In the analysis, the qualitative data supported the quantitative data on staff perceptions 

related to the barriers of collaboration within their action teams. Further, the participants’ 

responses provided more understanding of their barriers in the action team by the three 

subthemes: a) feel safe to share ideas, b) one person taking over, and c) not being a teacher.  

Need to feel safe to share ideas. The need to feel safe in order to share ideas was one 

subtheme found in the qualitative data that showed the barrier that they found on collaboration in 

their action team. This barrier was only mentioned by one participant. They stated that, “You 

need to feel safe to share ideas.” This shows that collaboration can be a barrier if one does not 

feel safe to share ideas.  

One person takes over. This subtheme focuses on showing the barrier that a participant 

may feel during collaboration within their action team. On a qualitative barrier question, one 

participant noted, “when [one] person takes over and everyone else does not contribute”. This 

showed the participant felt that collaboration can be a barrier in their action team when one 

participant takes over the conversation and the other members do not get to contribute to the 

discussion.  
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No barriers. This subtheme focuses on the participants’ beliefs of barriers in the action 

team. Four participants responded that they found no barriers on collaboration in their action 

teams.  

Not a teacher. In this subtheme, a participant focused on the barrier they felt on 

collaboration that existed with them not being a teacher. Not being a teacher was a barrier on 

some of the collaboration in the action team. “I am not a classroom teacher; therefore, this is not 

really applicable to me.” It seemed this participant felt that since they were not a teacher, some 

of the collaboration dealing with classrooms did not pertain to them based on a participant’s 

response.  

When I analyzed both types of data for the barriers, I was able to triangulate the data in 

order to strengthen validity. The quantitative and qualitative data on the barriers were analyzed 

to identify the similar angles between each set of data. The quantitative data presented that 

participants did not see many barriers to collaboration in their action teams. There were four 

participants that agreed there were no barriers to be found in the collaboration in their action 

teams in the qualitative section. This signals that both sets of data found few barriers. 

Suggestions for Future Collaboration  

In the final theme, “suggestions for future collaboration in action teams”, participants 

offered opinions on items to change in the future for the school. This theme emerged during the 

open coding (see Table 3). This theme was only found within the qualitative data but does align 

with some quantitative data as shown in the following subthemes.  

Make collaboration key in decision making. This subtheme is based on a suggestion of 

how to improve the barriers found in their action team. One participant felt collaboration was key 

to making decisions. The participant said, “…collaboration should be key to make sure we are 
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making the best decisions for both the school and local community.” This aligns with the 

quantitative question where 20 participants agreed that collaboration is used in order to make 

decisions as a team.  

Divide responsibilities. This subtheme was focused off of a suggestion a participant 

matter about collaboration in their action team. The participant said, “It is easier to take care of 

our issues if we divide responsibilities.” According to this participant, it is important to keep in 

mind they should divide the responsibilities. This data aligns with the quantitative finding that 

participants (n=24) strongly agreed and somewhat agreed that collaboration is used to make 

decisions. Dividing the responsibilities, and collaborating through them, can help them solve the 

issues.  

Hearing ideas when brainstorming. The subtheme of hearing ideas when brainstorming 

is another important suggestion that many participants made. One participant responded, 

“…brainstorming and researching together to come up with new ideas.” Another participant said, 

“We are able to bounce ideas off of each other to provide the best opportunities for students.” 

This demonstrated that participants felt these were important things to remember in action teams 

to benefit collaboration where there are barriers. This aligns with the quantitative data where 24 

participants somewhat or strongly agreed that collaboration is contributed to by all members of 

their action team. This collaboration allows for them to hear the ideas of others when everyone 

contributes.  

Overcoming barriers on collaboration. During the open coding a subtheme appeared 

called “overcoming barriers on collaboration”. When participants were asked about overcoming 

barriers on collaboration, there were four participants who said there were no suggestions they 
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could give. This suggested the barriers they identified in their action teams exist, but they have 

no suggestions on how to solve these.  



 

Discussion 

 In light of these findings, there are several points on the qualitative and quantitative data 

that I feel are important for discussion. The triangulation of the quantitative and qualitative data 

allowed me to interpret the themes to deepen my understanding of the data.   

 Environment, feeling valued, and tasks/products plays a big part in the perceptions people 

notice about their action teams based on the open-ended responses. “If teams set shared goals 

and all team members feel like their contributions are valued, it is only natural that members will 

feel a sense of accountability in completing any tasks assigned, reaching the goal and will be 

motivated to do so” (Jao & Mcdougall, 2016). This quote supports the subthemes found in the 

perceptions of collaboration. When participants have an environment in which they feel valued, 

it will allow the motivation of completion of tasks. When I examined the quantitative data in 

association with this, 21 out of 24 respondents felt collaboration was an important part of their 

action team. This finding aligned with Gable’s (2004) research findings which presented 

collaboration was important to staff relationships. This showed collaboration opens an 

environment up for the participants in their action team that leaves them feeling valued. Twenty 

out of 24 participants said it allowed them to use it to come to a decision in order to complete 

their tasks. Dagostino (2013) found that creating professional collaborative relationships and 

maintaining them, helps create a positive environment. Perceptions showed positive connection 

with how people felt within and about their action teams in order to show participants and 

administrators what they are doing sufficiently with collaboration.  Working together to come to 

an agreement was another finding in the perceptions of collaboration in the action teams in both 

sets of data when dealing with the tasks/products. The findings of this study align with Newell & 

Bain’s (2019) research which showed working together toward a common goal is an important 

point to working as team found commonly in literature. “All participants identified four elements 
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to understanding course team collaboration from the literature. They were: working together; 

toward a common goal; working willingly or voluntarily; and sharing or coming to a shared 

understanding of the problem domain” (Newell & Bain, 2019, p. 7). This finding supports the 

collaboration in the action teams by presenting to the participants and administrators that 

working together can lead to positive outputs on task and products by the teams.    

 Perspectives of others were important in the benefits of collaboration during the open-

ended responses. Feelings, outcomes, and collaborative behavior are the important subthemes 

found in the benefits. This was supported by the quantitative and qualitative data on the benefits 

of collaboration. When asked if they believed collaboration helped benefit them as a 

collaborative member of the community here at school, 20 out of 24 participants agreed that it 

did. During the analysis, benefits to students became one of the findings that stood out in both 

sets of data. “Of course, the ultimate benefit of teacher collaboration is that it can improve 

student achievement” (Jao & Mcdougall, 2016, p. 561). Along with this study, Jao & McDougall 

(2016) found the importance of collaboration on student achievement also in their research. This 

was resounding in the qualitative responses, where in the quantitative data this was not as agreed 

upon. Since many participants struggled with seeing the benefit from collaboration in their action 

teams to their teaching content and subject areas, increasing discussion during action teams on 

these items may allow teachers to bring those experiences back into the classroom.    

 Perceptions on the barriers to collaboration were revealed as a) feeling safe, b) one 

person taking over, c) not a teacher, and d) no barriers found in the qualitative responses. Four 

respondents agreed there were no barriers to collaboration in their action teams based on 

participant data. When asked the hinderance of collaboration during their action teams, most 

participants said strongly disagree or disagree in the quantitative data. This conveyed many 
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people believed collaboration was not a barrier they found in their action teams. Suggestions 

were provided for future collaboration to improve the barriers they identified in the action teams: 

a) collaboration being key in decision making, b) dividing responsibilities, c) brainstorming to 

hear ideas of others, and d) no suggestions on how to improve the barriers. Constantinou and 

Ainscow’s (2019) research discusses using collaboration as a key component in alterations in 

schools. The data on the suggestions aligns with this research on collaboration being a key 

component in making changes and decisions. These findings suggest the few barriers that exist 

and how to overcome them in the action teams. Administration and participants can take this data 

into their future meetings in order to be aware of the barriers and, ways to work to overcome 

them, while in their meetings.   

 Some of the participants said not being a teacher made the qualitative questions not apply 

to them. This also may have affected the quantitative responses. Some of the questions asked the 

participant to give information on barriers and benefits within their classroom or with teaching 

the content. These questions would have been answered differently by these participants. 

Considering the research conducted by Porter (1987), collaboration can happen between many 

different individuals in the school. Porter’s (1987) findings suggest that collaboration can apply 

to the participants who are not a teacher in a different setting. Allowing staff to collaborate on 

how their content connects to others, even if they are not a teacher, may increase the staff’s 

connectedness to the content.  

 There was some literature in my research that did not align with my findings in my study. 

The research conducted by Briscoe and Peter (1997) and Goddard and colleagues’ (2007) stated 

that collaboration did not happen often unless it was within their own grade level or there was 

little opportunity for it. I did not identify any findings to support this research. Since I did not 
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offer a question that pertained to this, the explanation for this could be that I did not allow for it 

to come forth. There is also the possibility that action teams are integrating more staff members 

that are outside of their grade levels the opportunity to collaborate in their action teams.  

Vincente’s (2017) claim that collaboration helped lead to new instructional strategies did not 

align with the data provided in the quantitative section for benefits. In fact, most of the 

respondents claimed the opposite. All the action teams are not always focused on content and 

subject matter of the school, so this could explain the data not supporting the claims made by 

Vincente (2017). This could be an idea for implementation in the future for the school.  



 

Implications 

 There are several important implications of this research for administrators and 

participants in the action teams. In future action team meetings, administration and participants 

may want to apply the information given from this study. The first implication showed support is 

needed to reduce the few barriers that were found, along with the suggestions made by 

participants to improve them. The next implication is to note the positive perceptions on 

collaboration in the action teams to see what is going well. The final implication would be 

constructing the action teams to reach the maximum benefits for the participants and staff.  

The first implication is to reduce the few barriers that do exist. The data showed support 

is needed to reduce the few barriers that were found, and the suggestions made to improve them. 

Administrators and participants should make sure the responsibilities or tasks of the groups are 

split between the team members, the workload is not on one person, or one person is taking over. 

Gable, Mostert, and Tonelson’s (2004) research exhibited collaboration is important to building 

professional relationships. This research supports the point that collaboration should be had by 

all, rather than one person contributing. They must ensure collaboration is key in the decisions 

being made in the action teams by hearing each other out when brainstorming. Participants want 

to feel safe when sharing ideas, so we must create the environment that it is okay for them to 

freely share. Administration must also find a way to make sure staff that are not teachers can take 

collaboration from the action teams and apply it to help in their work. As Briscoe and Peters 

(1997) found, a reward of collaboration can be improvement in their practices.  

 The second implication administrators and staff members should also see is the positive 

impacts of collaboration. The strong evidence in the perceptions and barriers section of the data 

shows many things they are doing sufficiently in those areas that should continue. The 

perceptions of the school and staff members supporting collaboration in action teams’ ties into 
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the literature of Jordan (1999), where she identifies the support of administration can greatly 

influence the action team meetings. Lockton (2019) agreed that school leaders had an influence 

on the type of interaction that occurred in the meetings. Contribution by teammates, using 

collaboration to guide discussions and make decisions, and the belief that collaboration is an 

important aspect of the action teams are all positive measures in the action teams.  

 The third implication is that benefits seem to be an area in where participants were not 

able to feel that collaboration in their action teams was helping in their teaching method or in 

their subject content. An implication for an administrator would be to see how they can construct 

the action teams in order to make sure they are reaching these areas. These data aligned with 

Ronfeldt, Farmer, Mcqueen, and Grissom’s (2015) finding that if the staff members are better 

collaborators, it will produce a stronger collaborative environment. An implication for staff is if 

teachers can become stronger collaborators with their peers, then there is a possibility this can 

transfer into their classroom environments.  



 

Future Research 

 Looking forward, there are many concepts that could be addressed in future studies. In 

the survey, I chose not to include interviews with the qualitative data to keep the survey 

anonymous and to allow more truthful outcomes. This could be an idea included in future 

research to allow the participants to explain their answers and give a deeper understanding of 

their responses. I did not include socioeconomic or gender data in the demographic information. 

This data could possibly allow the researcher to see if there were any difference in the 

perceptions between the different genders or possibly from teachers who are from different 

backgrounds.  

 I chose not to identify data from administrators compared to their staff. This could 

possibly show the difference in how administrators feel about collaboration in their action teams 

compared to other staff and teachers. In my research, I decided to not analyze within each action 

team and compare across action teams. This could possibly be another research method in the 

future to compare each action team’s perceptions on collaboration within their specific action 

team. Future research could be conducted in the same county but looking at multiple schools. 

This possibly could allow them to see how collaboration in their action teams may differ in other 

schools. In this study, I decided not to investigate how collaboration in the school impacted 

student achievement. Thus, future research could be conducted across schools with varying 

levels of collaboration to identify potential impacts on student achievement.  



 

Conclusion 

 The purpose of this mixed method study was to investigate the question: How do 

elementary teachers and staff describe their collaboration within their respective action groups? I 

emailed a survey to staff members at Stephens Elementary School. The survey consisted of 

quantitative Likert scale questions and qualitative open-ended response questions. The 

quantitative data provided by the participants was analyzed using SPSS for descriptive statistical 

analysis. The qualitative data was analyzed using a priori coding and open coding. The data were 

triangulated in order to deepen my understanding of the participants’ perceptions of collaboration 

in action teams.  

 Findings from the survey exhibit perceptions of the collaboration in the action team were 

highly regarded as the environment, feeling valued, and outcomes were being done sufficiently. 

Benefits on the collaboration in the action teams had the subthemes of feelings, outcomes, and 

collaborative behaviors. Collaboration in the action teams seemed to benefit the participants as a 

teacher and as a part of the school community, but not in teaching subject content or teaching 

method. Based on the analysis of the data, findings from the survey were that few barriers 

existed. The few barriers were one person taking over, feeling safe, and not being a teacher. 

Suggestions were given on how to improve the barriers by making collaboration key in decision 

making, dividing responsibilities, and hearing ideas of others while brainstorming.  
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Appendix D 

Speech Given at Staff Meeting 

Hey Everybody! 

I know that it has been a long day for you, so I will try to keep this as short as possible! I am sure 

many of you have heard that I am working on completing my masters in elementary education. 

My focus is in teacher leadership for my degree. I am currently working on completing a thesis 

dealing with staff and teacher collaboration. Since we use collaboration multiple times in our 

day, I decided to narrow it down to a specific time that we can all relate on. I will be focusing my 

study on the staff and teacher collaboration within our respective action teams. My goal is to find 

out your perspective on collaboration during our action teams. I will be sending out an online 

survey through an email after this staff meeting ends. There will be questions for you on how 

you feel about collaboration and its possible barriers or benefits. You have up to two weeks to 

complete this survey. Answer honestly about how you feel about the collaboration in your action 

team. I will use this data in order to complete my thesis and provide Mr. Draper with any 

suggestions on changes we can make to better our action teams. Thank you for your time today!  

 



 

Appendix E  

Participant Consent Form 

Dear Participant, 

I am a master’s student at East Carolina University in the College of Education. I am 

inviting you to take part in my research study entitled, "Teacher and Staff Collaboration Within 

Their Respective Action Teams in an Elementary Setting".  

The purpose of this research is to be used for publication for my thesis, professional 

development, and as a resource for collaboration in our school. By doing this research, I hope to 

learn how do elementary teachers and staff describe their collaboration within their respective 

action teams. Your participation is completely voluntary.  

You are being invited to take part in this research because you are a teacher, 

administration, or staff member in our elementary school who is involved in one of our five 

respective action teams. The amount of time it will take you to complete this survey is 10 - 20 

minutes. 

If you agree to take part in this survey, you will be asked question that relate to your 

action teams. These questions will include opinion questions that are open-ended questions, 

questions on barriers and ways that the action teams are helpful using the Likert scale, and 

demographic questions.  

This research is overseen by the University and Medical Center Institutional Review 

Board (UMCIRB) at ECU. Therefore, some of the UMCIRB members or the UMCIRB staff may 

need to review your research data. However, the information you provide will not be linked to 

you. Therefore, your responses cannot be traced back to you by anyone, including me.  

If you have questions about your rights when taking part in this research, call the 

University and Medical Center Institutional Review Board (UMCIRB) at 252-744-2914 (days, 

8:00 am-5:00 pm). If you would like to report a complaint or concern about this research study, 

call the Director of Human Research Protections, at 252-744-2914. 

You do not have to take part in this research, and you can stop at any time. If you decide 

you are willing to take part in this study, continue with the survey below. 

Thank you for considering participation in my research. 

 

Sincerely,  

 

Heather Ingram 

ingramh19@students.ecu.edu 

828-638-5320 
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Principal Investigator 
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Appendix G 

Survey 

Demographic Questions: 

Directions: Select your answers from the choice below 

1. What is your respective action team? 

2. How many years have you been a part of action teams? 

3. How many years have you been teaching at this current school? 

4. What is the highest type of degree you have?  

5. What type of teaching certification do you have?  

Opinion of the Teacher and Staff Collaboration Within their Respective Action Teams 

Directions: Choose between 1-5 (1: strongly disagree, 2: disagree, 3: neither agree nor disagree, 

4: agree, and 5: strongly agree).  

I believe collaboration in action teams is: 

1. Supported by my school.  

2. Supported by the staff members in the school. 

3. Contributed to by all the members of our action team.  

4. An important aspect of our action team.  

5. Used to guide our discussion during our action team.  

6. Used to make decisions as a team.  

Directions: Please type your answers for each question below. 
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1. What other aspects of collaborative action teams do you feel are important?  

2. What do you feel is the most important benefit of collaboration within your respective 

action team?  

Opinion of the Benefits of Teacher Collaboration in their Respective Action Teams 

Directions: Choose between 1-5 (1: strongly disagree, 2: disagree, 3: neither agree nor disagree, 

4: agree, and 5: strongly agree).  

I believe collaboration in my action teams helps to: 

1. Improve my teaching method. 

2. Improve my ability to teach subject content. 

3. Improve my ability to manage students. 

4. Benefit me as a teacher. 

5. Benefit me as a collaborative member of the community here at my school.  

Directions: Please type your answers for each question below. 

1. Please list any comments or opinions that you have of the benefits of collaboration within 

your respective action teams.  

2. Are there any suggestions you have on the benefits on collaboration in your action team 

that you have identified?  

Opinion on the Barriers of Teacher Collaboration in their Respective Action Teams 

Directions: Choose between 1-5 (1: strongly disagree, 2: disagree, 3: neither agree nor disagree, 

4: agree, and 5: strongly agree).  
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I believe collaboration in my action teams hinders me: 

1. To improve my teaching method.  

2. To improve my ability to teach subject content.  

3. To improve my ability to manage students.  

4. As a teacher.  

5. To benefit me as a collaborative member of the community here at my school. 

Directions: Please type your answers for each question below. 

1. Please list any comments or opinions that you have on the barriers on collaboration 

within your respective action team.  

2. Are there any suggestions you have on how to improve any barriers on collaboration in 

your action team that you have identified?  

 



 

Appendix H 

Example Surveys 

This first survey I received from the UNCC system (UNCC, n.d.) as an example that they have 

posted on their website for students to use. I adapted this information when developing benefits 

of collaboration questions in my survey.  
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This survey is one that I pulled from a research article by Moore (2009). I adapted questions 

from this survey to create my demographic questions, Likert scale questions on the benefits and 

barriers of teacher collaboration.  
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