Title: Internship Pivot @ ECU: Responding to Our University’s Transition 
 
Authors: 
William Joseph Thomas, Assistant Director for Collections and Scholarly Communication, Academic Library Services Mailstop 516, East Carolina University, Greenville, NC 27858 thomasw@ecu.edu ORCID: 0000-0002-3503-6615.

Kaye Dotson, Associate Professor of Library Science, Interdisciplinary Professions Mailstop 172, East Carolina University, Greenville, NC 27858 dotsonl@ecu.edu 


Title: Internship Pivot @ ECU: Responding to Our University’s Transition 
Abstract: The Master of Library Science program at East Carolina University requires internships for graduate students, pairing them with cooperating professionals to bridge the gap between theory and practice and to provide real-life experiences. The COVID-19 pandemic’s resulting transition to online-only instruction during the spring semester of 2020 impacted the traditional in-person internship significantly. ECU’s MLS internship director described the resulting changes to programming, placement, and cumulative projects; and a site supervisor described the tools and techniques used to communicate, plan, and work collaboratively online. Audience members shared additional tools and strategies for making online-only internships beneficial for students and cooperating field sites.  

Introduction:
	East Carolina University’s Master of Library Science program requires internships for graduate students, pairing them with cooperating professionals to bridge the gap between theory and practice and to provide real-life experiences. The COVID-19 pandemic’s resulting transition to online-only instruction during the spring semester of 2020 impacted the traditional in-person internship significantly. Associate Professor Kaye Dotson is ECU’s MLS internship director. In this presentation she describes the resulting changes to programming, placement, and cumulative projects. Joseph Thomas is the Assistant Director for Collections and Scholarly Communications in Academic Library Services at ECU, and served as a site supervisor during the summer of 2020. Thomas described the tools and techniques that he and the student intern used to communicate, plan, and work collaboratively online. Audience members shared additional tools and strategies for making online-only internships beneficial for students and cooperating field sites.  

Literature Review:
	As Craft (2020, p. 228) reminds us, remote work in libraries is not new; what is different with COVID-19 transitions is that the timing prevented “extensive planning activities in advance of the shift” and required a scale not previously imagined. However, even though remote work has been established in libraries and more and more library science programs are going online, internships have not followed suit at the same pace (Bird, 2015). Early advice on virtual internships was offered by library faculty from programs at San Jose State University, the University of Houston, and Valdosta State University (Franks & Oliver, 2012; Westbrook, 2012; Yang, 2012), and Bird (2015) mentions options for virtual internships appearing on webpages for programs at the University of British Columbia, Syracuse University, San Jose State University, and the University of Alberta. However, virtual internships seem to have dropped off from the US library literature afterward. 	Comment by Thomas, William Joseph: Each of these articles has a different focus. Does each one need its own sentence to describe?	Comment by Dotson, Kaye: Not necessarily.  The lit review is brief, and that is all that is needed here.  Just my thoughts.

 Although ECU’s pivot to an online internship was required suddenly due to COVID, we might need to consider whether the changes may continue due to student demand and longer-term effects on host sites. Reporting on a survey of 2,000 college students conducted in March 2021, Ezarik (2021) finds that nearly 40% of students are interested in an online internship, and more than a third would be interested in a remote job after graduation. MLS Student Sarah McKenna (2020), writing for the Hack Library School blog, details her experience as a “Remote Data Intern” for the Law Library of Congress, an internship she used to meet a degree requirement for the University of Maryland. McKenna provides some pros and cons from her experience and expresses an expectation that more virtual internships would be offered in future. Writing more recently, Kobert (2021) describes efforts at North Carolina Central University and the University of Washington to work with host sites and MLS students to provide virtual internships. Students from both programs affirmed some of the benefits of their online internships, the two most important being flexibility and opportunities for diversity in work settings. Flexibility was also required of the MLS instructors, especially for areas like school librarianship, which must meet licensing requirements. Despite the challenges that virtual internships bring, increased demand and their positive aspects might mean that ECU’s pivot becomes permanent. 

Background:
East Carolina University (ECU) is a public research university in Greenville, North Carolina. With more than 28,000 students and 2,000 faculty members, it is the fourth largest university in North Carolina (“Stats, Data, & Reports,” 2021).  One of the largest programs within the ECU’s College of Education is the Master in Library Science (MLS) program, which has awarded an average of about 80 degrees per year over the last four years (“ECU Fact Book,” 2021). The MLS program, an American Library Association (ALA) accredited graduate degree program, has prepared library professionals since 1939.  Today with a high-tech and hands-on emphasis, the MLS program is providing a web-based course of study using new and emerging technologies. 

Three areas of concentration are offered. The school library media coordinator concentration leads to the North Carolina licensure and is recognized by the American Association of School Librarians (AASL) and the National Council for the Accreditation of Teacher Education (NCATE). The public library concentration leads to the North Carolina Public Library Certification. The accreditation by American Library Association (ALA) supports needed credentials for public and academic librarians in the United States. The program is designed for students seeking employment as librarians and information professionals in pre-K-12 schools, universities, community colleges, and public libraries. Each concentration requires an internship is the candidate’s field of study.

Internships in the Past:
ECU’s MLS program is 100% online, with asynchronous courses, especially attuned to the needs of nontraditional students. The internship, a critical component of the program, however, has traditionally been completed in person, at a designated site. The internship provided a daily face to face opportunity for interns to promote a positive and productive relationship among faculty, directors, and other library professionals at work in public institutions, businesses, and schools. So, while the program coursework has been delivered online, the actual internship site experience has been face-to-face. The required110 hour working experience intentionally incorporates increased freedom and professional responsibility, leading to social construction of knowledge. 

Internships present an opportunity for students to experience the library science area or specialty that they chose. They could work in the field, with students, patrons, or clients that they wanted to serve in their preferred specialty. Interns developed and offered professional development sessions, and other on-site projects that they shared with site supervisors and stakeholders in the face-to-face setting. In some cases, they discovered needs or problems while on the job and then developed solutions to those needs. Interns developed contacts, made peer collegial contacts, and developed relationships in a face-to-face environment. Interns were able to observe the activities and behaviors of the professional site supervisors while attending meetings, performing duties, etc. Students could become critically conscious of themselves as professional librarians with the integration and application of theory, skills, and knowledge through the totality of the on-site internship experience.

But then COVID:
As the COVID-19 pandemic rapidly emerged as a force of change in the United States, North Carolina’s Governor Roy Cooper issued an executive order in March of 2020 in response. This order led to closing in-person instruction in public schools, colleges, and universities for the remainder of the year (Cooper, 2021). Students seeking internships in school, public, and academic libraries suddenly found themselves facing new challenges. Site supervisors and internship program directors also realized challenges and difficulties not faced before as a result of adaptations needed because of the pandemic.

Since internships are mandatory and required for graduation by every ECU MLS student without exception, it became essential to determine a means to an effective internship during the turbulent time of COVID-19. With careful thought, consideration, and advising, interns and internship directors began to tackle the process. Students continued to find their own sites as they had done previously, based on their needs and contacts. Now however, the internship director and students made contact with the selected site supervisors to see if they would be interested in, and able to support an intern virtually. 

In some cases, an explanation of the process was needed to help reluctant site supervisors to agree to the experience. It is important in every internship to match the intern with a supervisor who is willing and skilled in the areas needed: schools, and specific school levels, public libraries or special areas in academic libraries, to ensure a beneficial and fulfilling experience for the student. If all parties agreed, a memo of understanding was signed by the site supervisor, university supervisor, and the intern, making the internship placement official.
After placement, and determining a preliminary schedule, the internship proceeded. Interns reported to their site supervisor, remaining in regular contact with the supervisor in person if conditions allow, but via virtual methods if needed.  

	Comment by Thomas, William Joseph: We mention this later.	Comment by Thomas, William Joseph: These points might fit better in discussion. 
 Underlying Issues:
	Even if potential site supervisors might have been a little hesitant to take on interns, the internship is still a valuable component and the direction of the site supervisor is still critical. So, we had to figure out new ways of conducting internships to accommodate the primary underlying issues: communication, planning and organizing internship work, and demonstrating learning. 
	Comment by Dotson, Kaye: the internship is still a valuable component and the direction of the site supervisor is still critical.	Comment by Thomas, William Joseph: Incorporated
In an in-person internship, communication channels include at least three styles—written, spoken, and nonverbal. Written and spoken communication can, of course, be carried out by email, telephone, and other normal means regardless of whether the internship is in-person or remote. But much about the quality of communication, the development of shared understanding and relationship among the parties is based on nonverbal communication, and how can that be developed or accommodated in an online-only internship? It is incumbent on the site supervisor and intern to develop and maintain clear communication during a virtual internship. 

Clear communication in an internship serves several purposes. One of these purposes is to establish relationships, including professional contacts that the future librarians may draw upon after graduation. A second purpose is to provide clearly defined learning experiences so that interns know exactly what is required of them, as well as the potential benefits they might accrue from the internship and constraints on their time. The third purpose for clear communication in this context is to enable accurate evaluation of the benefits for the students and for the site. 

To serve these purposes, the site supervisor and intern scheduled weekly video calls. The regular time helps the intern stay on task, and adjustments to the project timeframe can be made as needed. Cisco’s Webex, Google’s Meet, Microsoft Teams, and Zoom are all familiar options; we selected Microsoft Teams. Among the helpful integrations that Teams and the others offer are chat (for quick questions or sharing links), a calendar integration for scheduling calls, and screen sharing. Another benefit of these video call platforms is that all allow recordings, which are helpful for training sessions that the intern might need to refer to later. 

	Planning and organizing are critical for any internship, but having an overt and easy-to-follow structure are essential for online experiences. What learning experiences should the intern have? What tasks should they do, in what order, and in what time frame? The site supervisor’s preference is to train interns, then have them perform their work independently with occasional check-in's, and finally get back together for some sort of summative reflection or evaluation. 

We looked to project management platforms, and focused on those using Kanban boards. Kanban boards present a work space in which each task is defined on a card, and cards are grouped in columns of related tasks, called buckets. Each card can be assigned to one or more people, can have self-defined labels, and has a clear status indicator (“Not started,” “In progress,” or “Done”). Once marked Done, cards are hidden by default. Asana and Trello both have free versions available, and Trello is already in use among some academic libraries in the Carolinas (Kipps & Jones, 2020; Minchew, 2015). The presenters had Microsoft Planner available through a campus license, and selected that option. All three project management software options have integrated calendars, document storage and sharing, and can generate task lists. The visual nature of the Kanban boards, clear designation of responsibilities and due dates, as well as additional features such as checklists and notes fields, make them ideal for online internships. See Figure 1 for a Kanban board. Figure 2 shows a Kanban card from this board. [Insert Figure 1 here. Insert Figure 2 here.] 
 
	The third identified issue is demonstrating learning. In an in-person internship, the site supervisor might be able to observe the intern physically performing tasks, or working with print materials. But in an online environment, site supervisors might have to rethink what skills they intend to teach and how the student interns might demonstrate mastery. What kinds of work products demonstrate learning? How can they be shared with the site supervisor and with the professor? An important corollary is how the site supervisor and professor will provide meaningful assessment feedback on these work products. 

	All of the documents that the intern generated while working on the ECU internship needed to be shared in electronic format. While Google Docs and other shared file systems are available, Microsoft’s OneDrive was selected for this internship. Among its benefits are that document authors can make the files view-only or editable, and users can insert comments. One of the primary reasons for selecting OneDrive is its integration with Planner and Teams, which we were already using. The site supervisor used electronic signatures for the forms that needed them, like the work log and the evaluation form. 

	There are additional ways to demonstrate learning than simply Word documents or spreadsheets, though. The cumulative project for last summer’s intern was a LibGuide, which can be shared not only with library staff but also with end users. For interns whose projects included book talks or in-service presentations, they could produce presentations to be delivered live online or recorded using Teams or one of the other available video platforms. Whether Word documents, spreadsheets, or recorded presentations, the interns were responsible for gathering selections to deposit to their portfolios. ECU’s MLS program has been using Watermark's Taskstream for portfolios for about a decade now. The good news is that the tool itself is not new, although the students might have different selections of documents to select for virtual internships.   

Discussion:
	What worked for this virtual internship? Microsoft Teams. Teams provides integrated tools meeting our needs for communication, planning and organizing, and demonstrating learning via its online call capability, Planner, and OneDrive. Teams is also conveniently integrated with Microsoft Outlook, which students and faculty use for email and calendar. This particular all-in-one suite of products provided convenience with a low learning threshold. 

	Audience members were invited to ask questions and to share other tools and strategies they have used that might facilitate online internships. In terms of tools that other libraries employ, library personnel from Duke mentioned using Trello for project management and Zoom for online meetings, while UNCG uses both Zoom and Google Meet. Audience members raised additional issues to consider for online internships, including the difficulty of maintaining a work-life balance during the pandemic, which might affect when students can do internship work. Another issue was how to work with print materials with limitations on being in the building. A shared calendar can be used to coordinate times in the office, and interns and employees can also make photocopies of selected materials to complete work at home. 

A third issue raised during discussion was how to create circumstances where interns could feel fully included. A sense of isolation and disconnectedness can impact library employees as many of us are still working from home, and could certainly impact interns as well. One audience member described informal coffee breaks that their department schedules—these are held at the same time each day so that department members can drop in on an as-needed basis. These coffee breaks serve not only to check on work projects but also to reconnect to colleagues, and could be useful for interns for the same reasons.  

Conclusion:
There can be no doubt the COVID-19 pandemic impacted the traditional in-person internship significantly. The transition to online-only internships during the spring and summer of 2020 made it imperative that the program provide more widespread use of online tools, resources, strategies and web experiences. The increased awareness among students of the tools available to them online is a very positive outcome. Increased awareness of ways and opportunities to collaborate and share resources virtuallyhas also demonstrated a positive impact on interns. The challenges of the pandemic motivated the program to move ahead with changes and initiatives that had long been needed in making better use of tools and technologies. This positive response to the pandemic has served to strengthen the overall internship, broaden access, and increase collaboration in many cases. 	Comment by Dotson, Kaye: or just remove the highlighted part?  seems unnecessary.
	Comment by Thomas, William Joseph: Maybe revise this phrasing? 

	Comment by Thomas, William Joseph: Maybe take these two new sentences in red, and add them to the previous paragraph. We could then delete the two last sentences beginning "Essentially" and have a single-paragraph conclusion.	Comment by Dotson, Kaye: Yes, that is a better idea.	Comment by Dotson, Kaye: If this is too self-serving, just strike it out. I am not sure.
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